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ABSTRACT  

It is widely recognized that language and culture are related to each other. In recent decades, 

many studies have promoted the integration of culture in English as a Foreign Language (EFL) 

classes. On this basis, this study attempts to evaluate interculturalism in the newly presented and 

integrated Algerian EFL fourth year primary school textbook. To achieve this aim, the study 

followed a mixed method encompassing both qualitative and quantitative approaches. The study 

relies on two data collection tools; a textbook evaluation checklist and a questionnaire. The 

checklist is a content-based, aimed to collect qualitative data. It is composed of four sections 

which are based on Sheldonôs (1998) checklist to assess the structure and design of the textbook, 

Cunningsworthôs (1995) checklist to assess social identities and how social relationships are 

shown in the textbook, and Byramôs (1994) checklist to evaluate the cultural practices of both 

native and target culture and how interculturalism is presented in the textbook. The second tool 

is the questionnaire, which is composed of 17 questions divided into four sections addressed to 

Algerian EFL fourth year primary school teachers to investigate their perceptions about 

intercultural content in the textbook, 20 teachers have responded. After data collection, analysis 

and interpretation, the findings indicate that the fourth-year primary school textbook is designed 

to promote interculturalism and intercultural communication, it focuses on aspects of the native 

culture as the primary and dominant culture that is introduced and taught, the target culture(s) 

as second with slight mentions of the other cultures with significant differences in frequencies. 

In line with these findings,75 % of teachers agree that incorporating interculturalism in EFL 

learners is a must. Finally, some suggestions and recommendations have been made to improve 

teaching and learning cultures and reexamining the intercultural content presented in Algerian 

EFL fourth year primary school textbook.  

Keywords: Textbook, Culture, Native Culture, Target Culture, interculturalism, Intercultural 

communication  
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General Introduction  

1. Research Background  

       According to Frank (2013), EFL educators are responsible for the equipment of students for 

future intercultural interactions. Due to the past focus of teaching grammar, vocabulary and 

language structure, learning a foreign language was almost impossible. The need for cultural 

content teaching has been crucial for Foreign Language Learning (FLL). Shifting from linguistic 

competence to communicative competence has granted culture a more prominent role in foreign 

language education.  

      Recently the Algerian Ministry of education has included teaching English in primary school 

as a foreign language to be taught after the French language. This decision was presented in the 

decree posted by the Ministry of education indicating ñfor implementation of the decisions of the 

president of the Republic to administer English in primary education for the school season 

2022/2023ò. (The Algerian Ministry of education, 2023). This implementation has started from 

the third grade, then the fourth grade, and is hoping to add it in the fifth grade as the final-grade 

for primary school level.  

      Moreover, EFL textbooks remain a fundamental teaching tool especially in English language 

teaching, as textbooks aid teachers in planning their lessons and offer structured systems, they 

additionally offer learners security and progression. These textbooks may significantly impact 

culture teaching and intercultural communication.   

2. Statement of the problem    

          Teaching foreign languages has been always confined by leaning grammar, vocabulary and 

syntax; however, with the emergence of communicative competence (CC), cultural competence 

and Intercultural competence (IC) in foreign language teaching as a result of social and political 

norms, the process of teaching foreign language starts to involves cultural content.  
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Hence, the IC approach has prompted global perspectives. It has acquired an immense role in 

modern language teaching since it promotes mutual understanding of diversity when it comes to 

foreign language teaching. This shift in perspective recognizes the importance of not just language 

proficiency, but also the ability to understand and navigate the nuances of different cultures and 

societies. IC aims to promote understanding, empathy, and respect for cultural differences and 

tolerance towards diverse perspectives. As a result, FLL, especially teaching materials, should 

follow the intercultural approach.  

     Textbooks are an educational tool which is essential for both educators and learners. A suitable 

textbook includes linguistic objectives as well as cultural content that suits the level of learners. 

To the best of our knowledge, the fourth-grade primary school textbook is newly produced and it 

has never been evaluated before, especially in terms of the interaction of target and local cultures. 

Thus, it is crucial to evaluate the current textbooks to understand how effectively they promote 

intercultural understanding and impact students' language and cultural learning outcomes.    

3. Aims of the Research  

           In light of the previous assertions, the main objective of the present study is to examine 

how intercultural approach is presented in the current fourth-grade English textbook. Therefore, 

the following are fundamental aims for this study:  

1. To cast light over the topics and the way culture is presented in the newly introduced EFL textbook 

for primary schools, and to investigate the frequency of interculturalism in the book.  

2. To assess the presence of intercultural content in the fourth-year English language textbook.   

3. To analyze the quality and effectiveness of intercultural content in promoting intercultural 

competence among primary school students.   

4. Research questions  
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     With this objective in mind, the research endeavors to address the following questions:  

ǒ How does the 4th-year EFL textbook for primary school implemented cultural aspects from both 

TC and NC?  

ǒ How do Algerian EFL primary school teachers perceive the integration of intercultural content in 

the fourth-grade textbook?   

5. Research methodology  

      This research is set to examine and analyze intercultural content in the fourth-grade English 

textbook in Algeria. To answer the previous research questions, a mixed method, encompassing 

both qualitative and quantitative data collection tools is set for this study for examining the EFL 

fourth-grade English textbook in terms of intercultural content.  

     The study focuses on analyzing and examining the English textbook of fourth ógrade primary 

school in terms of cultural content of both Target culture and native culture, as well as 

investigating teachersô perception of primary school towards the integration of intercultural 

content in EFL textbook.  

  The content analysis tool is used to collect qualitative data using mixed checklist from  . different 

authors such as: Sheldonôs (1998), a checklist to assess the structure of the textbook and how the 

book is designed. In addition to Cunningsworth's work (1995) for assessing social identities and 

how social relationships are shown in the textbook.  Another checklist is used by Byramôs (1994) 

to evaluate the cultural practices of both native and target cultures and how interculturalism is 

presented in the textbook. This research focuses on evaluating and assessing how native and target 

cultures are implemented in the textbook to reach out to the intercultural approach.  A quantitative 

approach is present by using another instrument for data collection which is a questionnaire 
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addressed to primary school teacher towards their views and perceptions about intercultural 

content   presented in the current textbook of fourth-grade as primary teaching material  

6. Research Significance  

    The textbook is regarded as an important tool for teaching and the main source for both 

teachersô and learners. An effective textbook of foreign language must promote intercultural 

awareness and encourage intercultural communication. The important of this study lies in:  

1. Encourages students to develop and be prepared for intercultural communication skills that are 

essential in a globalized world, where they may interact with people from various cultural 

backgrounds.  

2. Promotes empathy and inclusivity by introducing students to other cultures and fostering their 

understanding and respect for others, reducing stereotypes and prejudices.  

3. Provides opportunities to enrich the curriculum by integrating enough cultural content into 

language teaching, making the learning process more enjoyable.  

4. Encourage learners to develop their critical thinking by examining intercultural content in 

textbooks, helping students analyze and question stereotypes and biases.  

7. Structure of the Dissertation  

        This study is divided into two chapters; the first chapter represents the theoretical part of 

the study which includes two sections. The first section is entitled an overview of culture; it starts 

with defining culture, its elements and its characteristics as well as mentioning its types and stating 

the relationship between culture and language. While the second section tackles the concept of 

ñinterculturalismò as a key term in our study. Begins with definition of the term then the historical 



5  

  

background, its models and stating interculturalism in the both EFL context and in EFL teaching 

materials finally determine the significance of interculturalism in EFL textbook.  

        The second chapter is the practical part of the study, which includes a thorough description 

of the method applied in this work. This chapter is divided into three sections .the first section  

comprise definition of  ñtextbookò ,stating its role in EFL classroom and mentioning the 

advantages and disadvantages of the textbook .as well as textbook evaluation ,defining it, 

mentioning its types and approaches .and  exhibit the need for textbook evaluation and its criteria 

.in addition section two is where the field work begun, starting by analysis the textbook using the 

first instrument which is checklist .this section involves analyzing the fourth-grade textbook in 

terms of intercultural content using a mixed frameworks  as a evaluation tool. And the textbook 

content will be evaluated and analyzed according to the checklist. 

       The third chapter is about the second instrument which is a questionnaire. Starting by the 

description of the questionnaire then the sample and analysis of it ends by a general conclusion of 

the study. Moreover, it provides recommendation and stating the research limitation and attempts 

to give suggestions for future researchers.  
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Part One: Literature Review  

Chapter one: From culturalism to Interculturalism  

 Introduction   

Section one: An Overview of Culture  

1.1. Definition of culture   

1.2. Elements of culture   

1.3. Characteristics of culture.  

1. 4. Types of culture  

  1.4.1. High culture vs. low culture  

1. 4.2. Big ñCò vs. small ñcò Culture  

1. 4.3. Individual culture vs. universal culture   

1.5. Relationship between language and culture   

Section two: The concept of Interculturalism  

1. 6. The interculturalism approach  

1. 6.1. Definition   
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1. 6.2. Historical background   

1.7. Models of interculturalism   

1.7.1. Skinroôs model   

1.7.2. Yeunôs model  

 1. 7.3. Byramôs model   

1.8. Interculturalism in the EFL context   

1. 9. Interculturalism in EFL teaching materials: Textbooks  

Conclusion   
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Chapter One: From Culturalism to Interculturalism  

Introduction  

        There is a broad agreement that teaching a language ought to encompass teaching its culture 

since teaching language without culture is considered as ineffective. Simply language and culture 

are interlinked, and they go hand in hand. Learning a new language is proven to transcend mere 

linguistic forms, extending into the realms of social interaction and cultural immersion. Based on 

this, teaching or learning a foreign language entails the introduction of its various associated 

aspects of social life, including the rich tapestry of culture, which encompasses beliefs, values, 

practices, and the nuances of language communication in addition to other elements. Therefore, 

EFL learners are introduced to the intricacies of the target language by integrating cultural 

elements from both the target culture and their native culture as well, a practice commonly 

referred to as interculturalism. As a result, this chapter sheds light on the concept of culture and 

the interplay between the two, which has given rise to the term interculturalism. It is divided into 

two sections. Starting by providing definitions of the term culture, then introducing its types and 

characteristics, also examining the relationship between language and culture; in addition, the 

second section introduces the intercultural approach with definitions, historical background, its 

models and its significance in EFL classrooms and teaching materials.  

Section One: An Overview of Culture  

1.1. Definition of Culture  

      The term "culture" is challenging to define, due to its multifaceted nature. It is a vast and 

complex concept to the extent that no single definition can include all the aspects entailed in 

culture as cited in Nasri & Siada, 2023, p. 5). Williams (1976) argued that "culture is one of the 

two or three most complicated words in the English language." The term has changed over time, 

making it difficult to defineò as cited in Djaidja & Bacher, 2021, p. 866) . In the same line of 

thought, Nieto (2009) claims that culture is not universally understood since it is interpreted 

differently by different individuals and situations. In numerous academic disciplines, 
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anthropologists, and academics have been interested in the idea of culture. The British 

anthropologist Tylor gave the first and most significant definition of culture in 1871, defining it 

as "that complicated system which comprises knowledge, belief, art, law, morals, custom, and 

any other capacities and habits acquired by man as a member of society" (as cited in Boellstorff, 

according to this definition, culture is learned and acquired through social life; as it shapes our 

social beliefs, attitudes, norms, and values. Moreover, it teaches us how to communicate and 

interact with people who belong to the same social group.   

       Within the same framework, Hall (1976) argued that ñculture is not genetically inherited and 

cannot exist on its own, but is always shared by members of a societyò (p. 16). Hofstede (1991) 

shared the same point of view wherein he asserted that culture is acquired not inherited, and that 

it results from a person's social surroundings and not their genes. Another definition of culture is 

offered by Spencer-Oatey (2008, p. 3), who considered the concept as ña group's common 

collection of basic assumptions and values, life orientations, beliefs, regulations, procedures, and 

behavioral conventions that affect (but do not determine) each member's conduct and perception 

of the meaning of other people's behaviorò In other words, culture is a muddled set of beliefs, 

attitudes, and values that are shared by a group of people and influence their own behavior as well 

as their interpretation of the actions and beliefs of others.   

In the same vein, Matsumoto (1996) believed that culture "is the set of attitudes, values, beliefs, 

and behaviors shared by a group of people, but different for each individual, communicated from 

one generation to the next" (as cited in Spencer-Oatey, 2012, p.2). Culture, according to this 

definition, is both a societal and an individual construct. Similarly, Samovar, Porter, and Stefani 

(1998) defined culture as "the deposit of knowledge, experiences, beliefs, values, actions, 

attitudes, meanings, hierarchies, religion, notions of time, roles, spatial relations, universe 

concepts, and artifacts acquired by a group of people through individuals and group strivings over 

generations" (p. 36). In other words, each society's or individual's culture is formed via the 

transmission of knowledge and information from one generation to the next until it becomes an 
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intrinsic part of that society's culture. Given the various perspectives on culture presented above, 

one might conclude that culture embraces all aspects of human existence. It is not only intrinsic 

to mankind, but also inextricably linked with it.   

        Culture can be defined as an ambiguous collection of attitudes, values, and beliefs held by 

a group of people that influence how they behave themselves as well as how they perceive the 

actions and beliefs of others (Nasri & Siada, 2023, p.20). It pervades cultures, blending in with 

various parts of life and becoming profoundly ingrained in beliefs, principles, and community 

interactions. The previously stated concepts of culture are provided from various perspectives. To 

sum up, culture can be defined as anything that pertains to and is associated with humans; it is 

acquired, shared, transferred, integrated with lifestyles, and profoundly embedded in social 

norms, values, and beliefs.  

1.2.  Elements of Culture  

         In order to comprehend what culture is, it is critical that we first understand what culture is 

not when we investigate culture. Although it frequently impacts on a number of disciplines, 

including language, history, religion, values, civilization, and sociology, culture always maintains 

its unique identity (Khiari, 2017).  

    Thus, Samovar et al. (2017) classified elements of culture as follows:  

1.2.1. Language  

        Language is defined as a system of ñspeech, manual, or written symbolsò that humans use to 

communicate (Minkov, 2013, p. 22). Language helps us share with others and identify ourselves. 

According to Samovar et al. (2017), language is a component of all civilizations since the words 

and meanings learned by early children are inextricably linked to culture.  



11  

  

Culture and language are linked in numerous ways since the majority of words, their usage, 

meaning, grammatical patterns, and syntax have culturally specific traits. Furthermore, Bailey 

and Peoples (2014) claimed that "language underpins every other aspect of a people's ways of 

life, their relationship with the natural environment, family life, political organizations, 

worldview, and so forth" (as stated in Samovar et al., 2017, p. 59). It is said that language is 

essential for children's socialization; in other words, language is required to transfer culture from 

one generation to the next.  

1.2.2.  Religion  

     Religion is a set of values, customs, and beliefs that frequently have a supernatural or divine 

component. It provides reasons for existing, ethical instruction, and rituals, for instance (Islam)  

(Khiari, 2017). Religion has existed in almost all societies for thousands of years. According to 

Samovar et al. (2017), individuals use religion, in whatever shape it takes, to better comprehend 

the nature of the cosmos, natural occurrences, death, and living in a social setting. Religion's 

effect may be seen across a culture's whole structure since it meets so many essential needs. 

According to Samovar et al. (2017), religion is similar to cultures in many ways since it provides 

its followers with a set of norms, beliefs, and even regulations on how to act.   

1.2.3. Values   

         Another significant element of culture is values. According to Bailey and Peoples (2014), 

values are people's beliefs about the goals or ways of life that are desirable for themselves and 

their society. ñValues have profound, albeit largely unconscious, effects on people's behaviorò (as 

stated in Samovar et al., 2017, p. 58). They are regarded as standards that govern the behavior of 

people of a specific culture.  

1.2.4. History  
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        The origin of the word History is associated with the Greek word óHistoriaô which means 

óinformationô or óan inquiry designed to elicit truthô (Talekau & Nayak & Harichandan, p3) . 

History has been defined differently by different scholars. Following definition indicates the 

meaning and scope of History. Burckhardt: ñHistory is the record of what one age finds worthy 

of note in another.ò  Every culture has a concept of history, which tells tales about the past and 

teaches people how to live in the present. These tales strengthen people's perceptions about what 

is known as common culture, which requires a strong sense of identity and solidarity (Samovar et 

al., 2017).   

1.3.  Characteristics of culture  

          The main features that characterize culture are:  

ǒ Culture is learned and taught: cultural knowledge is transmitted from one generation to another. A 

person is not born with cultural concepts but instead learns them through  

socialization.  

ǒ Culture is shared: the sharing of common practices provides a group with part of its cultural 

identity.  

ǒ Culture is social in nature: culture develops in and is communicated by groups of people. ǒ Culture 

is dynamic, adaptive and ever -changing: adaptation allows cultural groups to adjust to meet 

environmental changes. Cultural change occurs slowly and in response to the needs of the group. This 

dynamic and adaptable nature allows a culture to survive.  

     Several researchers have examined the multiple characteristics that constitute culture. 

Examining these traits, according to Samovar, Porter, McDaniel, and Roy (2017), will make the 

relationship between culture and communication evident and clear. According to them, culture is 

shared because it provides individuals with a common frame of reference. The sharing of similar 
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ideas provides a specific group of individuals with a common knowledge base, personality, shared 

customs, and distinct attitudes that set them apart from other groups.  

Furthermore, Samovar et al. (2017) said that culture is not only about sharing similar 

characteristics but also about passing them on to future generations in order to ensure cultural 

inheritance. According to Minkov (2013), culture may be conveyed from one person to another 

either synchronously (among members) or asynchronously (between members of the same 

generation) or diachronically (from one generation to the next), and the transmission method is 

social rather than genetic.  

      Furthermore, culture is viewed as symbolic in nature since it includes languages, gestures, 

sculptures, religions, and flags. These symbols are extremely important in the transmission of 

culture (Samovar et al., 2017). According to Ferraro and Andreatta (2010), "without symbols, we 

would not be able to store the collective wisdom of previous generations, and consequently, we 

would be proving to repeat the mistakes of the past" (as stated in Samovar et al., 2017, p. 42). 

Another feature of culture is that it can be learnt. People are born with little cultural information 

but the ability to learn. They adopt the values, ideas, and attitudes of their culture through 

socialization and social contact. This is known as enculturation. According to Murdock (1940), 

any individual may acquire any culture by being exposed to it since childhood; hence, culture is 

a matter of nurture rather than nature.  

    Finally, culture is dynamic, which implies that it evolves throughout time as a consequence 

of numerous internal forces that result in innovation, such as the discovery of new practices, 

inventions, tools, and concepts. External forces such as ideas, attitudes, institutions, and practices 

that transfer from one culture to another in a form of borrowing can cause culture to alter 

(Samovar et al., 2017).  

1.4.   Types of culture  
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 Culture has been divided into different types which are: big C and small c,  High Culture and Low 

Culture, Universal Culture vs. Individual Culture..  

1.4.1. Big óCô and small ócô culture  

      The first type (big óCô culture), which comprises the study of literature, art, history, music, 

and other subjects, and is rightfully referred to in contemporary literature as "high-brow" culture 

with a capital "C". The other kind is known as little/small-c culture encompasses everyday 

practices, customs, and traditions within a society. It is more accessible and pervasive 

Furthermore, according to Chastain (1998): the culture, that focuses on the product and 

contribution to a society and its outstanding individuals, is often referred to as large / big /capital 

ñCò culture including, politics economy , history , literature ;fine arts ,science , geography . 

Whereas the little ñcò is related to civilization and society's contribution to the world. (p. 303).  

Figure 1   

Culture as an Iceberg  

  

Note. Adopted from Levine (crossïcultural , 1993)  

 



15  

  

1.4.2. High Culture and Low Culture  

      Culture embodies complex and refined facets of society, frequently connected to creative and 

intellectual pursuits (Byram, 2003)  

Å Low Culture: Linked to popular culture and entertainment, low culture appeals to a larger group 

of people.  

Å High culture in Algeria includes the works of painters like M'hamed Issiakhem. Low culture 

encompasses popular Algerian television series and football.  

Å High culture examples include opera and classical literature. Low culture features  

Hollywood movies and fast food.  

1. 4.3. Universal Culture vs. Individual Culture  

    Universal means everything that exists, including space, time, and matter (oxford dictionary, 

2024). The term "universal culture" describes aspects of culture that cross national borders and 

are extensively acknowledged and valued globally. Individual culture describes the distinct 

cultural traits, customs, and beliefs of personal holdings. It is the outcome of one's upbringing, 

experiences, and values. customs that personally speak to a person. People's individual cultures 

are quite subjective and differ widely from one another. It displays the various methods by which 

individuals traverse and adjust to the broader cultural environments of which they are a part so 

that every person's cultural experience is distinct (Brown, 1994).  

1.5. The relationship between language and culture  

        The tight relationship between language and culture has typically been noticed and 

highlighted in the subject of language education. Language, according to social scientists, cannot 

exist without culture since it reflects, modifies, and influences it. Brown (1994) Clarified Culture 

and language are inseparable because "one cannot separate the two without losing the significance 
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of either language or culture" (as cited in Jiang, 2000, p. 328). Culture, according to Risager 

(2006), is a part of language that cannot be separated since language is always embedded in 

society. She clarified that language production and practice are both ways of engaging in cultural 

practice.   

       Furthermore, Byram (1989) observed that when language learners contact speakers of a 

foreign culture, they learn about both the culture and the language. According to him, language 

is a means of expressing speakersô understanding and perspective of the outside world and so 

reflects their cultural ideas and values. He went on to say that studying a language without 

studying its culture is impossible. Kramsch (1998) investigated the relationship between language 

and culture, believing that language embodies, expresses, and portrays cultural reality. In 

summary, language use in communication situations is intertwined with culture, and speakers 

view their language as a symbol of their social identity and how they interact with others.  

   Language is bound up with culture in different ways (as cited in Mimoun, 2015.p,7 and 8):   

ǒ First, speakers' opinions, presumptions, and ideas about the outside world are expressed through 

language. Individuals within the same social circle use language to convey experiences they have 

in common. In other words, they speak about things that all cultures are quite subjective and differ 

widely from one another. It displays the various people in the same social group know and share, 

such as ideas, facts, and events. Furthermore, the attitudes and views of its writers are reflected 

in the languages that people speak.  

ǒ Second, language is used by people in the same social group to produce experiences. Their 

interactions with each other, whether they be vocal (such as in-person or phone discussions) or 

nonverbal (such as gestures), lend significance to it. For instance, the manner in which an email 

or message is sent conveys meaning that people in the same community can comprehend.  
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Language, thus, constantly expresses cultural reality.  

 

ǒ Thirdly, the significance of language itself is seen as a cultural value. Kramsch (2003) puts three 

links between language and culture which are summarized as follows:  

ü  Language express cultural reality;  

ü Language embodies cultural reality; 

ü Language symbolizes cultural reality.  

 In the same line of thought, Fishman (1985) puts three links between language and culture:   

ǒ First, language plays a crucial role in every culture, it is impossible to separate it from it.   

ǒ The second connection he makes is that language shows the shared cultural norms and ways of 

thinking.   

ǒ Finally, language as a symbol of culture, in other words, language can be used as a tool to support, 

undermine, or reject the culture that it is linked with.   

    The main assertion of Sapir and Worf's hypothesis is that language and culture have an impact 

on language and structure since culture is made up of the linguistic characteristics of the people 

around; language is enforced and shapes how they live and think, so culture may have a relativity 

to language and communication. The causal relationship between language and culture, 

commonly referred to as linguistic relativism, has also been used to support it (Brown, 1994).  

   Kaplan (2018) has studied how language and culture affect the way stories are told and proposed 

that our mother tongue, or first language, has a significant impact on how we structure our ideas 

and form our views. He defines many kinds of argumentation and rebuttal, such as circular, linear, 

and metaphoric and associates these with particular language groupsò (p. 7). In fact, linguistic 

determinism is a strong supporter of the ways in which individuals labor, think, and create 
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meaning processes that give rise to patterns of language and thought. It is also influenced by 

encounters with nearby cultures and individuals, a linked source of human language.  

           Undeniably, language has a significant role in culture. Learning to speak, read, and write 

the local language is the first step toward understanding a foreign country's culture. In fact, we 

cannot learn a new language without having a clear understanding of its culture. This is because 

learning the language allows you to interact with the locals and makes you realize that learning 

the language alone cannot teach you anything about the culture of the country. A culture can never 

be fully understood.  

Section Two: From Culturalism to Interculturalism  

1.6. The intercultural approach  

        The intercultural approach, simply, highlights acknowledging as well as accepting cultural 

differences and similarities in order to foster effective communication, interaction, and interaction 

between individuals with different cultural backgrounds (Byram,2004). It emphasizes that 

cultures influence people's values, beliefs, behaviors, as well as communication styles, and it 

seeks to foster mutual respect and empathy across barriers to communication (Banette, 2004). By 

the same token, the field of language teaching has been affected by intercultural perspectives since 

the 1980ôs (kumaravadivelu, 2001). By encouraging  

intercultural understanding, effective language teaching promotes straightforward 

communication, which is essential for managing the complexity of our globalized environment. 

It aims to serve as a bridge linking both, target and native cultures and foster an understanding of 

the wide range of diverse cultures. Additionally, integrating intercultural concepts in foreign 

learning curriculum is crucial since it promotes and boosts cross-cultural awareness and 

connection.  
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1.6.1. Definition of interculturalism  

       Given that the world is not monocultural, many different cultures exist. Interculturalism is 

characterized as" a dynamic process that includes introducing the diversity and richness of both 

cultures, reducing barriers, and fostering partnerships across ethnic groups through educational tools" 

(UNESCO Document Repository) .as well as presenting the similarities and differences that serve as 

building a bridge between both cultures. Claire Kramsch (1998) is an international scholar specialized 

in second language acquisition and language and culture. She stated that ñthe term óinterculturalô 

refers to the meeting of two cultures or two languages across the political boundaries of nation statesò 

(p. 81). It is also defined as ñthe existence and interaction of different cultures, with the possibility of 

sharing different cultural aspects of the ethnicity through dialogue and mutual respectò. (UNESCO 

Guidelines of Intercultural Education, 2006, p. 21). Intercultural literacy is important for learning 

about and comprehending the world through interacting with cultural elements of target cultures 

which includes ways of life, beliefs, values, and so forth to instill tolerance and respect towards 

different cultures.   

     Byram (1997) has asserted that interculturalism is set under two branches; intercultural 

competence (IC) and intercultural communicative competence (ICC). He considered that  IC is 

about the ability to communicate with individuals from diverse cultural backgrounds, while  ICC 

is the capacity to comprehend various cultures, including oneôs own, and to effectively apply this 

comprehension in interaction with others from different cultural backgrounds. For example, 

knowing how gestures and speaker distance differ in different cultures, may serve as a part of 

intercultural communicative competence. Thus, Byram believed that IC is vital to developing ICC 

(Hall, 2002, p. 109).  

      Figure 2  

       Development of intercultural competence (Thomas,2006).  
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         In the same line of thought, Deardorff (2006) has defined IC as ñthe ability to communicate 

effectively and appropriately in intercultural situations based on one's intercultural knowledge, 

skills and attitudes" (p. 247). Similarly, Barrett (2018) defines IC as a set of values, attitudes, 

skills, knowledge, and understanding that are needed for understanding and respecting people 

who are perceived to be culturally different from oneself, for interacting and communicating 

effectively and appropriately with such people, and for establishing positive and constructive 

relationships with such people. (p. 93).  

     It is important for EFL learners to develop a wide understanding of both the culture they are 

learning and their own. In addition to gaining an awareness of the target culture. Learners should 

also be able to comprehend their own culture, according to Kramsch (1993) examining the 

interaction between different cultural environments is made easier by this dual consciousness. 

Thus, being aware of cultural diversity is considered as intercultural competence. According to 

Liddicot (2011) intercultural language teaching and learning deal with the relationship between 

languages and culture. In addition, Sercu (2005) stated that foreign language education is well-

defined by interculturalism since teaching foreign languages in the classroom means connecting 

learners to a new and diverse culture that is different from their own.  
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   1.6.2.  Historical Background  

    The concept of intercultural competence emerged from an intense focus on language 

comprehension. Noam Chomsky's concept of linguistics competence, which is a fundamental 

understanding of a languageôs syntax and lexicon was the initial source of inspiration for this idea 

(Chomsky, 1995).  In contrast, Hymes (1972), on the other hand, argued that grammar alone is 

insufficient for effective communication. He argued that Chomskyôs grammatical competence 

ñomits almost everything of socio-cultural significanceò (p. 280). Accordingly, he conducted a 

theory that entails the four lenses necessary for an effective CC which are; possibility, feasibility, 

appropriateness, and occurrence that are required for an effective CC in order to account for the 

social context and cultural appropriateness of language use.  

      Hymes noted that ñsomething might be possible, feasible, and appropriate and not occurò (p. 

286). Yet Byram (1997) supported integrating culture into language learning.  ñcultural learning has 

to take the place as an integral part of language learning and vice versaò.(Hinkal, 1999, p. 7) 

.communicative competence  has been developed by several researchers to become ICC, that approve 

for includes teaching culture in foreign languages is necessary according to Byram, also supported 

that the main focus should not be only on preparing students to communicate without making 

mistakes about the language but also to communicate openly, allowing them to access forging cultural 

context.  

      Interculturalism is not new in the field of education. Lately, concepts such as intercultural 

communication, and intercultural understanding have appeared as a result of new social, 

economic, and political realities imposed by globalization that began in Europe due to emigration 

(Byram,1989; 2011). The daily contact among people from different cultures and different ethnic 

backgrounds and languages. They intend to use English as an international language to 

communicate with others. In the field of language teaching many changes occurred concerning 

the used approaches, from the grammar-translation method to the audio-lingual method, and the 

communicative approach which aims to enhance learners' communicative competence. Unlike 
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communicative competence, the intercultural approach mainly focuses on the culture and aims to 

develop the learner's intercultural competence.    

      In the last few decades, intercultural awareness defined asò the ability to apply culturally based 

forms, practices and conceptions in real-time communication in a flexible and context specific 

way is known as intercultural awarenessò (Baker,2001). which means restructuring oneôs views 

and world perspectives (Seelye, 1994, p.21). ICA has emerged as fundamental to the cultural 

dimension of EFL programs. It started to be popular in the 1980s, with the aim of raising the IC 

of learners. The focus of this approach is on the comparison, by which culture can be learned. The 

emphasis mainly is on the target cultures but it also takes into consideration the relationships 

between the native culture of the learner and the target or foreign culture. The intercultural 

approach has gained an essential focus in modern language teaching instruction and it remains a 

crucial framework for promoting mutual understanding and cooperation in a diverse and 

interconnected world.   

1.7. Models of Interculturalism  

Many models have been established by intercultural scholars to show the development of 

interculturalism in foreign language teaching. There are three main models such as the Byram 

model, the Bannett model, and the Deardorff model.  

        1.7.1. Byram model  

Byram (1997) has distinguished the intercultural approach under two branches; ICC, and IC. 

Assuming that ICC includes linguistic competence, sociolinguistic competence in addition to 

discourse competence; whereas, IC is more concerned and related to social and sociocultural 

competence.  Intercultural communicative competence, here to become an intercultural speaker 

and to develop ICC the learner needs to be presented with; linguistics, sociolinguistics, and 

discourse competence so, then he can acquire them.   
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A: linguistic competence: it includes grammatical competence that comprises the sentence level 

in grammatical form; lexical morphological and syntactic and phonological features. As well as 

linguistic competence, Byram referred to it as the ability to apply knowledge of the rules of a 

standard version of a target language to produce and interpret a written and spoken language.   

B: sociolinguistic competence: Michael Byram has related it to the ability to give meaning to the 

language that has been produced by an intercultural speaker whether a native speaker or not. The 

meaning could be taken for granted or made explicit by the interlocutor. Sociocultural deals with 

the social rules of language including; cultural meaning and cultural convention of the language, 

appropriate content. etc.  

C: discourse competence: it is referred to as the ability to link several utterances to form 

meaningful texts; also, as the ability to use and discover strategies for the production and 

interpretation of monolingual or dialogue texts that suit the convention of a culture of intercultural 

texts for a particular purpose.  

     Intercultural competence here was also defined by various components or saviors, which are as 

follows:   

ǒ Saviors (knowledge): The word savior in French means to know. Byram has referred savior 

to as knowledge about social groups and their practices and products in one's nation as well as in 

the interlocutors. Accordingly, knowledge can be characterized as having two main parts: 

knowledge of social processes and knowledge of instances that illustrate those processes and 

results which includes knowledge about others and how they perceive you. (give examples)  

ǒ Savoir être (attitudes): The word ó®treô in French is equivalent to the word ñhowò in English. 

To Byram ñsvaoir ®treò means ñattitudesò. This element is attached to ñcuriosity opennessò 

(Byram, 2008, p.69). As well as ñreadiness to suspend disbelief about other cultures and beliefs 
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about oneselfò (Byram, p.91). Byram provided an example to illustrate this when he suggested 

that students participate in a role-play or be given an explanation of a situation, after which they 

attempt to consider it from various perceptions. usually, the situation is viewed from oneôs beliefs 

and opinions.  

ǒ Savoir comprende:(skills of interpreting and relating): Savoir comprendre in English meets 

the meaning ñknow how to understandò. It is also called ñthe analytical skills of comparingò.  

Well, it is the ability to interpret a document or an event whether either from another culture that 

is explained and related to documents from oneôs culture. Learners Involved In the skill of 

mediation. Thus, they relate the written and oral texts to each other so they can interpret one in 

the light of the other.   

ǒ Savoir apprendre :( Skills of discovery): The word apprendre in English means ñto learnò 

which means ñknow how to learnò. It is the ability to acquire new knowledge. It indicates an 

ability to employ the previous or existing knowledge all together with the ability to notice the 

significance and values of new cultural competence. In other words, it calls for the necessity to 

develop attitudes, strategies, and skills that are needed to acquire new knowledge for 

communication and interaction.   

Savoir engager :(critical awareness): Savoir engager comes from the French Language and it 

is equivalent in meaning in English ñknow how to engageò. It is the ability to evaluate critically 

based on; explicit criteria, practices, perspectives, and products in one's culture or other 

cultures. critical evaluation of other cultures aims to develop the necessary competencies and 

appreciate the meanings and beliefs of other cultures.  

Figure 3  

Intercultural competence and intercultural communicative competence (Byram,2021)  
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 1. 7.2. Bennett model of ICC  

       Milton Bennett is an American sociologist who created a framework in 1986 called the 

developmental model of intercultural sensitivity (DMIS). It was initially developed as an outline 

to explain peopleôs reactions to diverse cultures. It was a move from ethnocentrism into ethno 

relativism. Ethnocentrism refers to one's own experience of culture that is regarded as» central to 

realityò This term describes the continual increase of cultural awareness, understanding and 

adjustment that people perceive in their early socialization as accepted and regarded as irrefutable 

and believing oneôs own culture is superior. On the contrary, ethno relativism refers to the 

experience of oneôs own beliefs, behaviours and ideas as a merely one organization of reality 

among other potential options and releasing that all cultures are equal.  

       DMIS is defined as individuals' willingness to understand, learn, and appreciate cultural 

differences in order to preserve good interaction with others. The DMIS consists of six different 

types of experience which are; denial, defense, minimization, acceptance, adaptation, and 

integration. And they are spread across ethnocentrism and ethnorelativism. According to Bennett 

(2011), each type represents ñ a cognitive structure that is communicated through attitudes and 

behaviors''  
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      The first three kinds of experience are associated with ethnocentrism; The denial of cultural 

differences experience demonstrates that one is unable and unconcerned to understand different 

cultures on a deeper level and one's own culture is only the real one. This behavior is associated with 

kids, or families who donôt have contact with other diverse cultural groups. Furthermore, the defense 

is based on one's ability to recognize cultural differences. Thus, at this stage, individuals are 

competent and skilled, they do perceive cultural differences as more tangible and real than those in 

denial. In addition, they assert that the world consists of ñus and themò however, one's own culture is 

still superior and unquestionable.  

    Minimization of cultural differences indicates an individualôs tendency to accept some cultural 

norms while classifying any significant distinctions as ñjust humanò and placing them in a box of 

common things. This implies that all cultures have similar roots and are interconnected. 

According to Bannett (2001), minimalism frequently promotes a false sense of cultural equality. 

However, at this juncture, the individual is more well-prepared and qualified to perceive his own 

culture from the perspectives of others. (Navaitienen et al.,2013).  

      The other three types of experience: acceptance, adaptation, and integration, are associated 

with ethnorelativism meaning that one's own culture is experienced and understood in other 

cultural contexts. Acceptance of cultural differences is when individuals can understand and be 

tolerant of other diverse cultures as well as the ability to experience cultures far from themselves. 

This indicates that kids and parents exhibit this kind of behavior when they express gratitude to 

others.   

    Adaptation to cultural differences is defined as the goal of intercultural communication. At this 

stage, to get a deeper understanding, individuals use their knowledge and consider and analyze 

the data from various perspectives. That is, in order to communicate with a variety of people, one 

must have specific communication abilities. Bannett (2011) noted that most individuals at this 

phase are already culturally aware. Yet, some groups change their level of competency based on 
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the cultures they like. Integration of cultural differences is when a personôs sense of self is 

increased to include switching between many cultural worldviews, and they are demanded to 

absorb cultural differences People in this situation are coping with concerns about their own 

ñcultural marginalityò, they define their identities as existing on the outer edge of two or more 

cultures while being at the center of none. According to Bannett (1993). Cultural marginality 

exhibits two forms; an encapsulated form, in which alienation from oneôs culture is tangible In 

addition constructive form where shifting between cultures is an essential and advantageous 

component of oneôs identity.  

Figure 4  

Bennett.(1986).A developmental approach to training for intercultural sensitivity.     

  

   

               International journal of intercultural relations.  

      1.7.3.  Deardorff model  

  Intercultural competency is defined by Deardorff (2006) as the capacity to acquire certain 

knowledge, abilities, and attitudes that result in visible behaviors and communication that are 

suitable and effective in cross-cultural interactions. Intercultural skills, then, are necessary to 

work with individuals from various cultural backgrounds such as; immigrants, refugees ..etc. 
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in an effective manner since they allow individuals to communicate with a diverse group 

appropriately.  

      Darla Deardorff (2006), is a well-known figure in the fields of intercultural competency and 

international education. She has made major contributions to understanding and developing 

intercultural competence She has suggested the pyramid model to explain the process of acquiring 

intercultural competence. She stated that behaving and communicating effectively with others is 

regarded as a desired external outcome that is based on oneôs intercultural knowledge, skills, and 

attitudes to achieve the desired objective. Knowledge encompasses cultural self-awareness 

meaning that how oneôs own culture determines our identity, as well as it includes culture-specific 

knowledge which is the ability to evaluate and elucidate fundamental information about various 

cultures such as beliefs, values, history,..etc. in addition to sociolinguistic awareness, where 

having a basic understanding of the local languages of different cultures is needed, through using 

verbal and non-verbal communication dialects.   

    Meanwhile, skills are also needed for effective intercultural competence. abilities such as 

listening, observing, and assessing lead to avoiding cultural bias by being patient and persistent 

while looking for cultural clues and significance. Moreover, analyzing, interpreting, and relating 

are used as comparative analysis tools to find connections, causes, and correlations.  

Additionally, critical thinking is the ability to recognize oneôs own cultural perspective while 

simultaneously viewing and interpreting the world through the lens of others. Furthermore, 

attitudes are also associated with external outcomes.  respect toward other cultures as well as 

openness to diverse cultures, putting judgments aside, and being ready to be corrected. Besides 

curiosity which regards differences among cultures as a motivation to learn. This last leads to 

discovering other cultures by having the courage to step outside of oneôs comfort zone.  
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     The desired internal outcomes are referred to individuals who learn to be flexible, adaptive 

and empathetic toward different cultures. It is referred to as the informed frame of reference, 

including adaptability to modify behaviors to fit into a new cultural setting and adapt to various 

communication methods. In addition, cognitive flexibility and selecting a suitable communication 

style and behavior are manifestations of flexibility. as well as empathy and an ethno-relative view.  

  Figure 5  

Process model of intercultural competence (Deardorff,2006,2009).   

  

1.8. Interculturalism in the EFL context  

      Recently, there is a general census that teaching and learning a foreign language goes beyond 

its linguistic areas such as; morphology, vocabulary, and syntax. There is more to a language 

learning process that must be included as cultural knowledge and awareness of the target and 

native culture interactions (Bashmen,1990). According to Kramsch (1993),ñculture is always in 
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the background, right from day one, ready to unsettle the good language learners when they 

expectò (p.32). In EFL classrooms, students are learning EFL while they are living in their native 

country. They have medium access to the target culture. while their aim is not just to be able to 

communicate with native speakers but also to acquire the language fully.  

      Hence, by learning English they enable themselves to become users of this. Thus, English as 

a target language is regarded as a tool to communicate and interact with people in various fields 

such as science, technology, art....etc.  It is then clearly stated that in order to function 

appropriately learners need to be introduced to ICC. EFL learners are in need to be provided with 

well-organized intercultural training that makes them successful intercultural communicators. 

The learners will be able to gain knowledge about worldwide cultures well which helps them to 

develop their ability to compare the native culture with the target ones, thus critically evaluate the 

result of this comparison and apply this knowledge in both verbal and non-verbal communication 

for interactional and transactional purposes.   

      Byram stated that ñteaching for linguistic competence in a foreign language cannot be 

separated from teaching for intercultural competenceò (1997, p.22). The aim of integrating 

intercultural concepts in EFL classrooms so it can enhance both teachers' and learners' knowledge, 

attitudes, and skills so that their intercultural awareness is leveled up and reduce cultural 

misunderstanding. Thus, it is a tool to show tolerance, empathy, and respect towards other 

cultures. Hence teachers need to promote intercultural competence and encourage learners to be 

open to other cultures and keep their own at the same time.  

1.9. Interculturalism in EFL teaching materials: Textbooks  

      Textbooks are at the centre of any language teaching process despite the existence of other 

learning materials. Tomlinson has mentioned that the course book is the only book that is used as 

a source for learners to fulfill their learning especially young learners as well and it plays an 

essential role in teachers' careers since it guides them.   
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       As with any subject, teaching EFL in the classroom has its primary material which is the textbook 

which is considered as a key element in the process of teaching. In addition, learners' objectives and 

needs to acquire and foster their universal cultural consciousness led to a suitable and enough focus 

on intercultural components to meet and accomplish students' necessities. Also, many theorists 

believe that there is a strong relationship between language and culture, so language and culture 

teaching are interlinked and cannot be separated .and it is not possible to teach a certain language 

without introducing its cultural aspects which must be presented in its coursebook alongside the 

native culture.   

       Hence, the textbook should be designed in a way that learners should be aware of different 

aspects of both native and target cultures. The Algerian Ministry of Education has also considered 

the intercultural approach by using English as a language to talk about oneself and to know about 

others.   

1.10. Significance of interculturalism in EFL Textbooks    

      Learning and acquiring interculturalism through the academic process depends on the 

sufficient effectiveness of the curriculum that is provided by the textbook. Feng and Byam (2002). 

They highlighted the significance of the presence of the target culture and learners' own side-by-

side in the coursebook.   

         The interaction that intercultural concepts supply enhances both language learning and 

cultural understanding of the globalized world by providing them with different skills and 

attitudes to perform in a diverse and wide cultural context. and learners are expected to gain 

cultural comprehensiveness through learning about topics that are connected to social, literature 

as well as to many areas where cultural aspects are presented. In addition, it helps them identify 

different perspectives by developing critical-thinking students. It fosters and encourages learners' 

participation through interpretation, reflection, and discussion. Furthermore, it is considered a 
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trusting tool that learners do not need to double-check the implemented knowledge and 

information.  

Conclusion:    

              This chapter introduces the fundamental concepts of teaching foreign languages to EFL 

Since, Culture and language are attached and cannot be separated in the learning new language 

process, through its integration into the language teaching program which results in cross-cultural 

interaction between oneôs own culture and the target culture. EFL learners, especially young 

learners are introduced to foreign cultures linking them to the native ones, by shedding light on 

the similarities and demonstrating the differences in clear image to the learners.  
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Chapter two:  Textbook Evaluation  

Introduction  

         Textbooks do not only provide a framework for teachers in achieving the aims and 

objectives of the course. but also serve as a guide to teachers when preparing and presenting 

lessons. In this regard, educational materials must be designed to meet the learnerôs level, needs, 

background and age; in order to facilitate the teaching / learning process. However, it is important 

to evaluate the textbook in use in order to determine its suitability and relevance for a certain 

group of learners. The current study aimed to evaluate the Algerian fourth year primary school 

textbook entitled ñMy Book of Englishò (learnerôs book). In this chapter, an in-depth evaluation 

is conducted to analyze the interculturalism in the book. Therefore, to achieve the research goals, 

the study adopts a mixed-method approach, encompassing both qualitative and quantitative 

methods throughout a mixed checklist and a questionnaire. In this chapter, the study dedicates a 

considerable amount of research to shed light on the definition, use, and aspects of the textbook. 

Also, it identifies some key terms and summarizes key theories related to textbook evaluation, its 

role in EFL classrooms, checklist, types, approaches, and models.  

Section one: Textbooks  

2.1. Definition of textbook  

      A textbook is a published printed work that is most frequently used in classrooms and other 

educational settings as a teaching and learning tool. It is one of the most significant educational 

tools since it gives teachers and students access to resources and guidelines. According to 

Richards, a textbook provides the majority of the language input for language learning since it 

contains the lesson material, the balance of skills taught, and the types of language practice that 

students engage in. This explains why textbooks are still regarded by students as valuable 

resources at all language learning levels.  

In his glossary of terms, Tomlinson (1998:04) defines a course book as:  
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a textbook which provides the core materials for a course. It aims to provide as much as possible 

in one book and is designed so that it would serve as the only book which the learners necessarily 

use during a course. Such a book usually includes work on grammar vocabulary, pronunciation, 

functions and the skills of reading, writing, listening and speaking Another definition that is 

reported in the Oxford Advanced Learnerôs Dictionary (2000), a textbook is ña book that teaches 

a particular subject and that is used especially in schools and collegesò (p.1238).   

        In the same line of thought, Tomlinson (2011) stated that textbooks are tools that provide 

their users with the appropriate amount of vocabulary and pronunciation activities. They seek to 

develop the integrated language skills which are reading, writing, listening, and speaking. The 

existence of these qualities in one textbook makes it serve as the only book which the learners 

benefit from during a course. Sheldon (1988) considered textbooks to be ñthe visible heart of any 

EFL programò (p. 237). According to Richards, ñtextbooks are used in different ways in language 

program.5 For example, a reading textbook might be the basis for a course on reading skill, 

providing both a set of reading texts and exercises for skills practice. 

 A writing textbook might provide model compositions and a list of topics for students to write 

about. A grammar textbook might serve as a reference book and provide examples as well as 

exercises to develop grammatical knowledge. A speaking text might provide passages for students 

to read and discuss. A listening text together with audio cassettes or CDs might serve as the 

primary listening input in a listening course. A textbook is usually seen as an aid to teaching. It is 

simply one of many possible materials of learning because it helps the teachers and students to 

achieve the goal of learning.  

2.2. Textbookôs Role in EFL Classroom  

        The importance of textbooks in EFL courses is highlighted by Hutchinson and Torres (1994), 

who state that "No teaching-learning situation, it seems, is complete until it has its relevant 

textbook" (p. 315). In Cunningsworthôs view (1995, p. 7), the roles of textbooks are identified as:   
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ǒ an effective resource for self-directed learning and self-study.   

ǒ a valuable resource for presentation material (written and spoken).  

ǒ a source of ideas and activities for learner practice and communicative interaction.   

ǒ a reference source for students.   

ǒ a syllabus.  

ǒ a support for less experienced teachers to gain confidence and demonstrate new methodologies.   

            In addition to that, he claims that:  

No coursebook will be totally suited to a particular teaching situation. The teacher 

will have to find his own way of using it and adapting it if necessary. So, we should 

not be looking for the perfect course book which meets all our requirements, but rather 

for the best possible fit between what the course book offers and what we as teachers 

and our students need (Cunningsworth, 1984, p. 6).   

     EFL textbooks' function was also succinctly outlined in five terms by Cortazzi and Jin (1999). 

Because textbooks give students the appropriate quantity of information about a foreign language 

for their level, they were seen as "Teachers" by them. Furthermore, textbooks are referred to as 

"Maps" because they present the curriculum in well-structured sections that help students achieve 

the learning objectives established by the publishers. In other words, the existence of textbooks 

guarantees that students adhere to the useful curriculum. Textbooks are considered "Resources" 

since they offer a variety of materials for both EFL teachers and students. Furthermore, because 

they mentor new instructors who lack experience and knowledge with the teaching field, they are 

viewed as "Trainers." Finally, textbooks are frequently written and approved by experts, so they 

are seen as "authorities."  
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2.3.   Advantages and disadvantages of textbook  

        Many studies have discussed the advantages and disadvantages of using a textbook. These 

studies revealed that the use of textbooks has its proponents and opponents. Tomlinson (2001, p. 

67) summarizes the issue saying:  

Proponents of the course book argue that it is the most convenient form of presenting 

materials, it helps to achieve consistency and continuation, it gives learners a sense of 

system, cohesion and progress and it helps teachers prepare and learnersô revise. 

Opponents counter that it is inevitably superficial and reductionist in its coverage of 

language points and limits provision of language experience, it cannot cater for the 

diverse needs of its users, it imposes the uniformity of syllabus and approach and it 

removes initiative and power from teachers.  

        A Chinese teacher (Yuen, 1997) went on to describe her attitude towards textbooks by saying 

that ñsince becoming a teacher I have mixed feelings towards the textbook. Sometimes I hate it 

and sometimes I love my inevitable teaching partnerò (as quoted in McGrath, 2002, p.11). This 

statement indicates that textbooks have qualities as well as shortcomings. Wellknown linguists 

and authors such as Sheldon (1988), Hutchinson and Torres (1994), Cunningsworth (1995), 

Cortazzi and Jin (1999) in addition to others share the opinion that textbooks are necessary tools 

for language teaching and learning.   

       A well-prepared textbook, according to Hutchinson and Torres (1996), is more than just a 

collection of possible lesson plans. According to them (ibid), textbooks are viewed by both 

educators and students as a source of structure or direction that can facilitate effective teaching 

and learning. Teachers consider textbooks primarily as tools that help them save time, organize 

their lessons, lead class discussions, and assign assignments. According to the author (ibid:318), 

"making teaching easier, better organized, more convenient and learning easier, faster and better" 

is facilitated by this supporting role.  
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        According to Richards (1998), textbooks used in the classroom embody the curriculum. They 

serve as a "mediating object" between the teacher and the student and represent the goals of the 

language program, the type of syllabus employed, the skills being taught, and the methodology 

being used. In the same way, Harmer (1991) believes that there are clear benefits for both teachers 

and students when using textbooks. A good textbook should have engaging and captivating 

content as well as a logical sequence of language items that clearly demonstrate the grammar, 

lexis, functions, and other concepts that must be mastered. A good textbook also relieves the 

instructor of the burden of creating their own resources.  

        O'Neil (1982) offers four arguments in favor of using textbooks. First, even if a textbook 

wasn't designed for students, a good portion of its contents may still be appropriate for their needs. 

Second, textbooks give students the ability to review or skip forward in earlier courses. Thirdly, 

textbooks have the useful feature of offering content that is both more reasonably priced and 

beautifully presented than other sources. Lastly, and perhaps most crucially, well-designed 

textbooks encourage active student participation in the classroom and allow for teacher 

improvisation and modification.  

          Researchers such as Allwright (1981), Porreca (1984), Cathcart (1989), Clarke and Clarke 

(1990), Carrell and Korwitz (1994) and Renner (1997) express contrary views, arguing that 

textbooks lack authentic texts since they depict preferences and biases of their authors and 

therefore may generate misjudgment, misconceptions, prejudices and stereotypical 

representations of people from other countries. In their view, such teaching materials are not 

suitable and convenient for classroom usage.  

                Hutchinson and Torres (ibid) believe that a textbook can neither meet the needs of any 

individual teaching-learning situation nor the needs of the individuals within it. In the same line 

of thought, Allright (1982:10) argues that: ñthe whole business of the management of language 

learning is far too complex to be satisfactorily catered for by a pre-packaged set of decisions 
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embodied in teaching materialsò. This entails that there is no single textbook that can work with 

different students.  

    Prodromou (1988) and Alptekin (1993) consider target language culture to be a vehicle for 

teaching the language in textbooks and they claim that it is not possible to teach a language 

without embedding its cultural base. They argue that such a process impels learners to express 

themselves within a culture they know very little about, which may Cause stereotyping, 

prejudices, misconceptions and sometimes unwillingness to learn. In Alptekinôs view (1993, p. 

138), most textbook writers are native speakers who consciously or subconsciously impart the 

values, beliefs, attitudes, views and feelings of their own English-speaking society. It is crucial, 

therefore, that teachers develop their own critical thinking and intercultural competence in order 

to be able to deal with potential cultural conflicts and Stereotypical presentations in textbooks.   

       Another drawback of the use of textbooks in language classrooms was suggested by  

Littlejohn (1992) cited in Hutchinson and Torres (1996, p. 325) who states: ñthe development of 

a more highly structured textbook leads to the deskilling of teachersò. Another word, using a 

textbook can cause the lowering and reduction of the level of cognitive skills involved in teaching 

which results in a level of teaching in which the teachersô decision are largely based on the 

textbook. Thus, the teacher becomes like a blind slave to the textbook, which was designed by 

others, leaving the teacher with little or even no control over his or her teaching and allowing the 

textbook to make most of the decisions for him or her.  

  

2.4.  Textbook evaluation  

         2.4.1.  Definition of textbook evaluation  

       When it comes to teaching languages, choosing the right materials is crucial before putting 

them to use in a real-world setting. These materials should be examined to determine whether or 
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not they support the requirements of the learning process.  Since textbooks are thought to be the 

most beneficial teaching resource, they must be carefully chosen and thoroughly assessed. 

According to Hutchinson and Waters (1987), textbook evaluation is the matter of judging the 

faithfulness of something for a particular purpose. (as cited in Gul,  Syed & Humail,2015, p. 79).   

         The process of determining whether an element is appropriate to achieve a specific goal is 

called evaluation. Although they appear to be comparable, textbook evaluation and textbook 

analysis are not the same. Evaluation, on the one hand, refers to the assessment of the information 

that has been obtained and needs to be transferred and thoroughly examined in order to assist 

educators in making decisions on its quality prior to use (Gul, 2015, p.79) the other hand, analysis 

is the process of examining what is already present in the textbook; it focuses on the content and 

its intended use. Because of the provable quality of the description, it is objective. Before 

beginning the textbook evaluation, the textbook analysis must be completed (Gul, 2015, p.79).    

     2.4.2. Types of evaluation  

       According to Hutchinson and Torres (1994), textbooks are a nearly universal element of 

teaching English, and when a teaching-learning context includes a suitable textbook, it appears to 

be finished. the course book might be evaluated to determine if it is the best teaching resource for 

the target students at different levels and in different teaching environments. Researchers 

characterized two categories of textbook evaluations in this regard: macro and micro evaluation  

      2.4.2.1.  Macro evaluation  

     In general, rule sets serve as the foundation for macro evaluation. Depending on how the setsô 

rules relate to one another, several resolutions may be employed (Yao and Zahou,2008). More 

specifically, macro evaluation is the kind of assessment that looks at how well the textbook 

accomplishes the learning goals (Weir and Roberts, 1994). In addition, the authors emphasized 

that a macro-evaluation is an evaluation conducted for developmental and accountability purposes 

by gathering data pertaining to different administrative and curricular aspects of the program, 
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including teaching materials (cited in Tomlinson, 2011, p.215). Moreover, a comprehensive 

assessment process is required by the macro evaluation to confirm that the textbook meets certain 

learning goals. In other words, the process of planning and gathering data for macro-evaluation 

is quite complex (Ameen, 2022, p.121).   

2.4.2.2. Micro evaluation  

    In contrast, the micro-evaluation relies on a singular principle that can be accessed by standard 

empirical metrics (Yao and Zhou, 2008). More significantly, micro-evaluation is identified by its 

exclusive attention to a particular facet of program administration or curriculum. Tucker (1995) 

asserts that micro-assessment is a useful instrument for legitimate, comprehensive macro textbook 

evaluations (quoted in Umar and Ameen, 2022). According to the authors, a micro-evaluation is 

one in which the assessor is able to choose a particular education activity and give it a thorough 

evaluation (Umar and Ameen, 2022, p.161).  

    To the author repeated micro-evaluations may eventually lead to the bottom-up emergence of 

macro-evaluation. As a result, macro and micro evaluations are related (p.217). Tomlinson (2011) 

concluded that macro assessments address all aspects of a program or course, including curricular 

and administrative issues. Micro assessments, on the flip side, concentrate on the specific of 

assignments that are important to know about when assessing the curriculum as a whole. These 

details include the course instructors, the tools utilized, and the learnerôs outcomes  

      The techniques implemented by different evaluators to assess language instruction materials 

might differ in terms of macro and micro evaluation. the focus is still on micro-assessment, 

though, since it is simpler to handle evaluation at this smaller scale. Teachers and academics are 

more likely to find it difficult to obtain the authority, time, and resources necessary to begin a 

macro evaluation of projects and programs.   
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    2.4.3. Approaches to textbook evaluation  

          Williams, D. (1983). In his article Developing Criteria for Textbook Evaluation; he claimed 

that any textbook should be used judiciously since it cannot cater equally to the requirements of 

every classroom setting (p.251). Adapting an effective approach to evaluate a textbook seek 

systematically applied criterion teachers may, however, disagree on what constitutes an 

exceptional textbook standard. There is an enormous amount of literature on textbook evaluation.  

As a result, academics offered several recommendations for assisting instructors in becoming more 

methodical and neutral in their assessment of the textbook.  Richard (2006) believed that several 

approaches should be used to track textbook use. They are as follows:  

A) Observation: inspectors of the classroom undertake the visits to see how teachers use the book 

and how it influences the quality of instruction and learning in the class.  

B) Record of use: documentation of the sections of the book that were used, together with the 

addictions or modifications made and their rationale.  

C) Feedback session: group discussion center on the bookôs impact on teachers.  

D) Written reports: the composed summaries utilize reflection sheets or other written feedback 

tools such as; blogs and online forums. Where educators provide brief explanations of what went 

well and what didn't, as well as recommendations for how to apply the text.  

E) Teachers review: educators evaluate the book either individually or in groups, noting what they 

liked and what they did not like   

F) Students review: students óopinions and comments on their book.  

2.5 The need for textbook evaluation  

        According to Alan Cunningsworth (1995). He addressed the aim behind evaluating a 

textbook is to highlight its advantages and disadvantages (p.14). Therefore, it is impossible to 
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embrace the strong points and discard the weak ones. Based on Grat (1987) ñperfect textbooks do 

not existò (p.8) However, the goal is to choose the greatest option that would suit appropriate for 

certain learner groups. Genesee (2001). Divided the assessment of the textbooks into three 

categories. They are listed in the following order:  

2.5.1. Accountability  

      The primary purpose of an evaluation is to indicate through accountability, that pupils are 

meeting the expectations placed on them and that the curriculum of the instruction is operating as 

it should in this instance, a formal program assessment comprises statistical techniques for 

analyzing test outcomes, and proper comparison groups selection, and standardized testing.  

2.5.2. Placement and Advancement  

        Making choices regarding a studentôs status in a program, course, or unit within a course, 

including placement, advancement, and related matters, is another essential function of 

evaluation. In this situation, evaluation may involve teachers, and it is mostly based on language 

test results. Evaluation is to establish a student's standing within a program or course of study is 

primarily formative, yet evaluation for placement and advancement purposes is usually 

summative (p.146).  

2.5.3. Classroom based evaluation  

         In this case, the goal of evaluation is to direct instruction in the classroom and enhance 

students' everyday learning. Evaluation experts are beginning to recognize the advantages of 

classroom-based evaluation, even though it is still seen as informal when compared to most 

program evaluations (p.146). The new aspects of the well-known evaluation are revealed when it 

is used in textbook evaluation and are revealed when it is used in textbook evaluation.  
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Language experts need to follow Sheldonôs (1998) assessment of textbooks for two reasons. First, 

the assessment will let the instructors or program creators choose which textbook to utilize. 

Additionally, assessing a textbook's advantages and disadvantages will introduce the instructor to 

its weaknesses and strengths points. This will enable educators to modify their lesson plans going 

forward (Sheldon,1988).   

2.6. Criteria of Textbook evaluation  

          A suitable selection of textbook evaluation demands well-defined and suitable criteria that 

support teachers to be objective in choosing the appropriate textbook. In addition to the teacherôs 

needs and how to determine whether the textbook. Harmer (1996) proposed a checklist with 

general criteria that emphasize the programôs physical appearance, content, methodology, and 

goals. It also includes the needs of the teacher and how to determine whether the textbook would 

meet those needs. In this context, evaluators bring general information about the author's 

knowledge, the publisher, and the price of the book, in addition to the availability and accessibility 

of the textbooks which would facilitate things for learners. Well-defined criteria should be used 

to examine the prevalence of materials in social and cultural contexts. Grammar and certain 

language functions are also regarded as highly important requirements that should be met by the 

learners.   

      It is important to relate cultural and gender components to studentôs needs, personalities, and 

prior knowledge (cited by Richard and Lis, 2001). Richard (2001) proposed four categories of 

factors which are: learner, teacher, program, and pedagogical factors; these factors are associated 

with textbook evolution and selection. On the top of that, the content must hold students' interest 

and meet their demands (American & Khaviar, 2014, p.525).  
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Section Two: Textbook Evaluation  

2.7.     Textbook Evaluation Checklist  

      One textbook might not be appropriate for every educational context since teaching and 

learning objectives vary across students and teachers. Therefore, in order to choose the textbook 

that best fits their teaching-learning environment, educators need to evaluate the available 

materials. This process is impossible to complete without the use of evaluation checklists.  

2.7.1. Definition of textbook evaluation checklists  

     Several studies have used checklists to provide a systematic evaluation of textbooks  

(Sheldon, 1988; Cunningsworth, 1979; Ur, 1996; Ellis, 1997; Tomlinson, 2003). According to 

Cunningsworth (1995), one advantage of this strategy is that it offers a systematic and cost-

effective method of evaluation that ensures that every aspect of the study is reviewed. Well-

developed checklists have clear, understandable criteria; the evaluation items on such checklists 

can be modified to meet the goals of the assessment (Ahour & Mukundan, 2010).  

2.7.2. Evaluation checklist models  

2.7.2.1. Sheldonôs checklist  

     Sheldon (1988) provided an evaluation checklist which is made up of 53 questions that 

included two headings which are factual details and factors. Factual details address the textbook's 

title, level, author, publisher, price, physical size, length, target skills, target learners, and target 

teachers without requiring a thorough study. Factors include rational, availability, user definition, 

layout, accessibility, linkage, selection and grading, physical characteristics, authenticity, 

sufficiency, educational validity, stimulus practice and revision, flexibility, guidance and overall 

value for money.  

2.7.2.2. Maticôs checklist  

      Matic (2015) produced a checklist through which textbook evaluators may systematically 

categorize the cultural themes. Her scheme is divided into two major parts which are big óCô 
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culture and small ócô culture. Big óCô culture Includes art, economy, education, geography, 

history, institutions, and literature. Moreover, small ócô culture deals with everyday living, living 

conditions, interpersonal relations, values, beliefs and attitudes, body language, social conditions, 

and ritual behaviors.  

2.7.2.3. Cunningsworthôs checklist  

       Cunningsworth (1995) provides an intensive checklist for evaluation and selection containing 

45 questions covering the following criteria: aims and approaches, design and organization, 

language context, skills, topic, methodology, teacher's book and practical k8consideration.         

2.8.    Research methodology  

         The present study analyzes a textbook of English of fourth-grade primary schools in Algeria. 

The study adopts a mixed-method approach, encompassing both qualitative and quantitative 

methods. The current study is categorized as a content analysis which is an analytical technique 

for measuring the frequency of occurrence of phrases, words, or sentences (Cohen et al., 1997). 

For the content analysis, a mixed checklist is used to evaluate how interculturalism is presented 

in the textbook.  

      The checklist adopted contains different checklists starting with Sheldonôs (1998), a 

checklist to assess the structure of the textbook and how the book is designed. In addition to 

Cunningsworth's work (1995) for assessing social identities and how social relationships are 

shown in the textbook. As well as Byramôs (1994) framework to evaluate the cultural practices 

of both native and target cultures and how interculturalism is presented in the textbook. The main 

focus of this study is to evaluate and assess how native and target cultures are implemented in the 

textbook to reach out to intercultural approaches. Another instrument for data collection used is 

a questionnaire towards teacher's views and perceptions about intercultural content in the current 

textbook as a primary teaching material. 
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2.9    The procedure of the Evaluation   

        In order to identify the intercultural dimension in the textbook. Researchers examined the 

textbook page by page, manually, using a mixed checklist.  

2.10. Presentation of the textbook  

            2.10.1. Profile of Fourth ï year primary school textbook  

Table 1  

General information about Algerian EFL Fourth Year Primary School Textbook  

 Criteria   Textbook details   

Title  My book of English  

Head of project  Samira. Charit  

Authors  Samira Charit , Mohamed . Zitouni  

Level  4th year primary school  

Price  250.00 da  

Units  8 units  

  

              My book of English is designed for Fourth year primary school pupils aged around nine. 

the cover of the textbook takes the white and green colour ñmy bookò written in red and ñ of 

English ñ  written in green which represents the colour of the Algerian flag , the book shows an 

image of two pupils ( girl and boy ) dressed  with the Algerian school uniform, girls wears   pink  

pinafores and boys wear the blue ones. Also, a red circle shows the level of the book.  

     At the top of the cover page ñthe people ós democratic Republic of Algeria ñis written in Arabic 

along with the ministry of national education and national school publication office. The title of the 

book ñmy book of English ñis written at the top in bold letters. On the left of the cover page, one can 
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read the level of the pupils for whom the textbook is designed, which is fourth year primary school. 

The back page of the textbook contains only the logo of the printing office, the price of the textbook 

, copyright information and QR code .   

Figure 6.  

My Book of English Fourth Year Textbook Front and Back Cover  

  

           2.10.2.   Structure of the textbook  

        The textbook consists of 96 pages. The first page gives a general overview about the title of 

the book, the grade and the names of the textbook designers which are all clearly mentioned in 

the center of the page, on the next page, there is information about the technical group responsible 

for this textbook, followed by a letter written in Arabic addressed to the pupils. Furthermore, the 

next page provides a letter of a student that represents himself and his book, the later page shows 

the table of contents in which the titles 8 units are mentioned with the page numbers in a simple 

way. Moreover, from page 6 to 94, there are 8  unit teaching sequences that make up the content 

of the textbook ñ My Book of English ñ. Each sequence which spreads across almost from 2 to 

13 pages, each unit focuses on a specific subject around which all the teaching activities are 
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centered. The last page includes a dictionary entitled ñmy bilingual dictionaryò contains 24 words 

which are related to themes covered in 8 sequences presented in English and translated into 

Arabic. 

Figure 07   

My Book of English Fourth Year Textbook table of content  

  

               2.10.3. The objectives of the textbook  

            The learner is supposed to know how to communicate orally with the classmates and the 

teacher.  In fact, it focuses more on the oral aspect and less on the written aspect. The textbook 

also aims to help its users to learn about different topics such as: animals, family and friends, 

celebrations, games, food, health occupations and jobs so they can communicate about these 

topics with friends inside and outside the country on days of celebration (Charit & Zitouni, 2023).  

2.11.    The evaluation of the textbook  

      The investigation of interculturalism in the new textbook is conducted in the light of different 

analytical frameworks of Byram (1994), Sheldon (1988) and cunningsworth (1995). This title 

provides the analysis of the new textbook regarding the cultural practices, social identities, gender 
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and intercultural skills found in the textbooks presented with frequencies and percentages to 

answer the research questions.   

          2.11.1.  Cultural practices    

ǒ Traditions of both target and native culture  

      Traditions are defined as "a belief, customs, or way of doing something that has existed for a 

long time among a particular group of people" (Oxford Dictionary). . The term tradition includes 

customs, food, beliefs, and celebrations of both cultures, which are performed in the present 

textbook.       To begin with, the textbook presents the local culture with an image of the school 

uniform of Algerian schools on the cover page, as a part of Algerian culture .in addition to the 

headscarf which is worn by Algerian women (p, 11, 17).   

  Also, traditional hats of men (p, 11, 48) However, the textbook neglects to mention and to 

represent any traditional customs of the target culture. Secondly, Beliefs as a part of traditions, 

beliefs often are linked to religion, for instance, the beliefs about Algerian culture that are 

presented in the textbook is praying at mosques as a religious practice (p.77) Beliefs also often 

mean the way of thinking. The book presents a healthy lifestyle as a belief in the target culture 

such as attending the gym and eating healthy food (p,59,62). Thirdly, the book contains a whole 

unit about food. Algerian traditional food is tackled in the textbook such as; Mhajeb, couscous 

(p.56). Hence, the Pizza and Spaghetti are dishes from the target culture. (P, 56). Finally, 

celebrations are important days to celebrate. The textbook has specified a whole unit about 

celebration..the local ceremonies are Eid el Fitar, Eid el Adha, Revolution Day, and Independence 

Day, Labour Day, El Mawlid. However, target culture celebrations are nonexistent.  

ǒ Illustration and images in the textbook of both native and target cultures   

       Illustrations are defined as drawings or pictures in a book, or magazine, for decoration or to 

explain something (Oxford Dictionary). Illustrations are digitally created images that match the 
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content of the textbook. The textbook of English fourth-grade primary school content is full of 

illustrations. Starting with a textbook cover that includes an illustration of the native culture that 

presents the theme of the textbook. The designers used approximately 57 illustrations of the native 

cultures which are spread around the eight units and 96 pages of the textbook Yet, the illustrations 

that present the target culture were 12 only. In addition, the textbook contains lots of stickers 

which were used in the tasks. However, the textbook is devoid of real images or pictures.  

ǒ The cultural places in both target culture and native culture   

       According to Burra Charter by Australia ICOMOS, cultural places encompass not only 

physical sites like buildings and landscapes but also intangible aspects such as cultural practices 

and traditions associated with these locations. The Charter emphasizes the importance of 

preserving these places for their cultural significance, which includes their historical, aesthetic, 

scientific, social, and spiritual values (Australia ICOMOS). Cultural places have got the highest 

percentages in the native culture. It has been found twenty one Algerian cultural places, for 

instance, it represents native culture that is displayed in the textbook on pages  8 , 9 , 15 , 27  which 

are about  a house that is related to Algerian building style . Also, on pages 11, 14, 17, 20, 22, 24, 

40 a living room showed an Algerian family photo on the wall, and on the table Algerian sweets. 

Furthermore, the Algerian school on pages 28, 29, 34, 35, 37, 41, 73 that took the name of the 

mujahidin like    ϼϸϝЧЮϜ ϹϡК ϽувцϜ ϣЂϼϹв. Cultural places are also expressed in the textbook by 

mentioning Algerian restaurant that is called     етϹЮϜ ̭ϝлϠ бЛГвon pages 30. Another famous Algerian 

place is      ϹулЇЮϜ аϝЧвwhich is shown on page 33, and then comes a kitchen represented on page 59 

with a chicken and cheese at the table. Another famous place is the great mosque which is 

represented on page 70, followed on page 81, a farmer in the farm wears a small piece of cloth on 

his head that is called    ϣвϝгЛЮϜwhich is one of the traditional clothes in Algeria.  

      Besides, the cultural places have gained the lower marks in the target culture, they are only 

presented in eight target places in the textbook. It is revealed through the office in Britain on 
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pages 20, 40 and the Big Ben on page 47 also, the restaurant is presented on page 59, it shows a 

boy eating pizza and soda, as well as the kitchen, which contains a table with chips and cheese on 

page 62. In addition, on page 66, 67 there is a mention to the gym which is considered from the 

target culture. Finally, the circus is represented on page 91 .  

ǒ The culinary practices in the native culture and the target culture   

      Culinary practices are displayed in different pages of the textbook; it differs between NC and 

TC. The analysis indicates that the native culture is the dominant in the culinary practices, it is 

represented by the mentioning of different traditional food such as: Algerian sweets that is called 

  сЯϠϝЊis represented on pages 11, 17, 72. Similarly, the Algerian famous dishes which called 

ñMhajebò is represented on page 56, as well as ñCouscousò on pages 56, 75.  

       For the TC, it has gained the lower part in the textbook. To start with, many culinary practices 

are manifested through mentioning different foods like pizza on pages 56, 59, chips, soda on 

pages 57, 60, 62, 71, 59 and Spaghetti on page 56. Other target sweets are cookies, cheesecake 

are represented on pages 71, 73.  

        2.11.2.   Social identities  

ǒ The social relationships and interactions  

        The current textbook starts with a unit entitled « Family and School » with 6 pages which 

introduces. the family relationship with its members on pages. 9, 10, 11, 12, 14. In addition, to 

the presence of large family members such as grandfather, aunts, and cousins on pages; 24, 33 of 

the textbooks. Another social relationship shown in the textbook is friendship. Real friendship in 

school on pages; 14, 43,54. Friendship relationship via the Internet on page 17 shows a global 

communication with forging friends, also on pages; 47, 59, and 66, which shows two friends from 

different cultures having a conversation about their daily life.  The social interactions that are 

tackled in the current textbook are in the unit of health on page 51. This picture contains a dialogue 
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that happened between the doctor and his patient. In addition, page 33, this shows the short 

conversation between the kid and the carpenter, and the nurse.  

ǒ The proper names  

     The textbook contains a lot of proper names that represent both cultures. To begin with, the 

unit of "family and friends " contains proper names from the native culture. On the very first pages 

of the textbook, the name Nadjib is mentioned, followed by pages 8 and 9 which contain lots of 

naive proper names that are; Mariem, Fatima Selma, Massil, Mustapha and Nadjib (p,59,66), 

lamia Abdallah (p,27), souad, Affaf (p.27), Samira, Aida, Khadija, Mohmmed (p,24), Mebarka, 

Ahmed, Abederrahmane, Siham,Bahaeddine (p,30), Rafik,Yasmine,Amine.and Nadir in page 

54,Rima page 85.  

       In addition, proper names from the target culture were mentioned as well. At the first unit, 

the names James and Dianna were mentioned in page 17, and at the last, page of the same unit on 

page 20, the name Danny is mentioned as well. Also, the name Alberto on page 59, and Steve on 

page 66. Furthermore, the textbook presents the names Yang and Hassan as an international 

culture on page 17.   

ǒ The nationalities represented in the textbook   

   The data shows that nationalities are expressed clearly in the textbook. Surprisingly, there are  

6 nationalities mentioned in the textbook which are: Algerian, British, American, Chinese, 

Mexican.  This can be exemplified through the Pictures of the flags on pages 17, 18, 73.    In 

addition, this textbook tends to introduce pupils to different nationalities all over the world.  

ǒ The occupational representation in the textbook  
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      Occupations and jobs took a whole unit in the textbook. Students are introduced to many jobs 

that were demonstrated in various forms and through different indicators. This can be exemplified 

through different activities from page 22 to 33. To start with, jobs are represented through a song 

of ñwhat is your job ñon page 22,28, then different activities , texts and  pictures that showed 

occupations like : policeman , doctor , teacher ,nurse ,housewife ,pilot ,vet ,farmer ,singer , writer 

,cook , architect , dentist , fireman , farmer , baker , painter , bus driver , taxi driver , tailor , 

gardener ,  carpenter . The purpose behind introducing pupils to these jobs is to make them 

familiar with it.  

       2.11.3. Gender  

ǒ Males and femalesô representation in activities and illustrations   

         Males and females are presented in the textbook through illustrations and activities. In fact, 

males have got the highest score among femalesô representations through illustrations. It scored 

230 for males and 115 for females that are displayed in the textbook from page 6 to 95. These 

representations are realized in pictures of different Algerian men, women and children such as in 

the following pictures.  

  

Figure 8.                                                                         Figure 9.  

Page 21 in the 4th year primary school                         Page 33 21 in the 4th year primary school         
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        Concerning the representation of males and females through activities, males occupied the 

highest score by 62 appearances, while females scored only 30 times. For instance, they are 

disseminated in various forms of activities including dialogues, conversation, direct questions, 

and ñtick the right boxò activities. (check pictures below)   

       Figure 10.                                                                          Figure 11.   

      Page 25 in the 4th year primary school                                   Page 25 the 4th year primary school  

 

Figure 12.  

The illustrations and pictures used in the textbook  

  

ǒ Comparison between Males and females   

      The data show that Males are the dominant in the textbook with a noticeable significant. In 

addition, females have the lowest appearance in the textbook. Meanwhile, the designers shed light 

on the important role of the males in our society. Pupils at this stage of education need to build 
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knowledge about their future roles in their families. In a way or another, males and female 

representations are not equal in this textbook.  

ǒ Physical attributes of women  

      The fourth Grade English textbook contains illustrations that describe women with their 

different physical attributes .to start with pages 8 and 9 of the first unit, women are shown with 

different skin colors; brown and white such as; Miss Lamia who is a brown woman, and Miss 

Souad who is a white women .in addition to the variation of the hair in its style and color for 

example; Siham has a red short and straight hair, while Aida has a curly short black hair. also, 

Affaf has long wavy brown hair with divergent and different facial features; length, and body 

shape These attributes continue to be mentioned in the rest of the textbook. Furthermore, the 

headscarf as part of the physical attributes of women is present on pages: 17, and 29, 62.  

ǒ The character attributes of women  

     The current textbook presents women with different character attributes that describe their 

personalities. To begin with, on page 33 the image contains a short dialogue between the nurse and 

the kid who was kind to the kid, as well as on page 51 the doctor was an independent woman. and 

humble and nice to her patients. Moreover, on page 62, that shows two women who are friends with 

each other and they are loyal to their friendship  

2.11.4. Intercultural skills  

ǒ Activities and illustrations that promote intercultural communication   

        Intercultural communication means communication across different cultural boundaries. 

This means that, when two or more people with different cultural backgrounds interact and 

communicate with each other or one another, intercultural communication is said to have taken 

place (Issa and Yunusa, 2015).   
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    The analysis indicates that the textbook includes illustrations and activities that promote 

intercultural communication. Firstly, there are various illustrations that are manifested in the 

textbook which are revealed as following: on page 17 an illustration represents four boys (Najib, 

James, Yang, Hassan )  from different  countries (Algeria, Britain, Egypt and Chinese)  and a girl 

( Dianna) from America , they were communicating  by video call . On page 20, two boys; Najib 

from Algeria and Danny from Britain, were talking using Facebook. Thus, a pupil was chatting 

with his friend from Britain on page 37.   

       Furthermore, a boy from Algeria was talking to his friend from England. Moreover, on page 

47 two girls (Algerian and British) were discussing video calls on Facebook , as well as on pages 

59, 67 Alberto and Najib were messaging each other. In addition, James and Najib were chatting. 

Secondly, there are various activities that are displayed in the textbook such as on page 18 , task 

one is about completing the table with information ( age, language, country and  nationality ) , 

task two is about matching every pupil with his  countryôs flag . Also, other activities of ñ I play 

the role ñ on pages: 20, 40, 47, and for ñ I read and discover ñ pages:  

17,37,59,66,73.  

ǒ Activities and illustrations that promote intercultural awareness  

      A basic definition of ICA can be offered as following: Intercultural awareness is a conscious 

understanding of the role culturally based forms, practices and frames of reference can have in 

intercultural communication, and ability to put these conceptions into practice in a flexible and 

context specific manner in real time communication (Baker, 2011).  

  In this textbook, there are illustrations and activities that promote intercultural awareness that 

is revealed on page 59 which is a conversation between two boys about healthy and unhealthy 

food, on page 62 an illustration in a grocery store that shows 4 women from different countries 

talking about food. Furthermore, on page 66, two boys talk about sports and gym. In addition, on 

page 73, the textbook shows celebration days like the martyrôs day, the Motherôs Day. On page 
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75, there are different celebrations and sports that raise the ICA like: labour day, childrenôs day 

and birthday, also basketball, jigsaw puzzle, chess.  

ǒ Students are encouraged to learn from different cultures  

       A subfield of education theory known as « early childhood education » deals with the formal 

and informal instruction of young children. The process of teaching young children is dynamic 

and interactive. Hence, every child interacts with the world differently. Primary school pupils are 

kids who are naturally born curious to discover and motivated to learn new things including 

cultural diversity. childrenôs understanding of the world is greatly influenced by culture. Thus, 

learning about other cultures raises their cultural awareness, and understanding cultural variation 

can also identify the insatiable curiosity about the world Therefore, the teacherôs role is needed at 

this point to encourage and motivate the kids to learn about other cultures and to be open on the 

worldôs, in addition to the curriculum of the teaching tool which is textbook that should be suitable 

and matches children intellectual level and their age.  

ǒ Topics that promote interculturalism awareness    

          In order to communicate successfully and prevent cross-cultural misconceptions, 

intercultural awareness conceptualizes intercultural knowledge and abilities (such as tolerance, 

acceptance, and respect of a variety (Robins et al.,2002). Participants were shown various 

examples of cross-cultural communication (written dialogue and scenarios ) to increase student's 

intercultural awareness. The topics to promote cross-cultural awareness should be aligned with 

the pedagogical curriculum of the foreign language, which must include topics that are related to 

culture in both cultures, the native and target one. These topics mainly concern traditions, beliefs, 

customs, history, food ...etc, However, the presentation of these topics should be slight and meet 

the objectives of teaching foreign languages.  
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     2.12. Discussion of the findings  

       The results of the textbook evaluation of the current fourth-grade English textbook indicate 

that the textbook focuses on the native culture as the primary culture that should be introduced 

and taught to learners since it is familiar, then with slight mentions of the target culture .to begin 

with the cultural practices of both cultures contains traditions, illustrations, cultural places, and 

culinary practices. First, tradition includes; customs, beliefs, and food. The representations of 

customs are mainly linked to the local culture such as; headscarf, school uniform, and menôs hat 

Yet, we have noticed the absence of target culture customs. also, beliefs are slightly mentioned 

such as; praying at a mosque which is a sacred religious belief of the Algerian culture, however, 

the healthy lifestyle such as; the gym and healthy food is a foreign belief that comes from the 

Western culture, in addition to the traditional food of the NC such as; couscous and mhajeb.   

     While TC food is about pizza and spaghetti In addition, the textbook includes enough 

illustrations for an effective explanation of the textbook's content, since they are young learners. 

These digital images are often linked to local cultural content and few illustrations match the TC. 

Secondly, cultural places also have a part within the textbook. The Great Mosques of Algiers and 

the Martyrôs Memorial are historical landmarks of Algeria, whereas Big Ben is a landmark in the 

United Kingdom. Hence the presence of ordinary places such as; restaurants and schools which 

are regarded as a representation of the local culture. Thirdly, the culinary practices are somehow 

equal, cookies and cheesecake are Western sweets. While ñsableò is an Algerian sweet. 

Moreover, social identities include family relationships and friendship.  

         First, the textbook begins with a unit entitled ñFamily and Friendsò. It is shown that family 

bonds are strong and having a family with a large member is a common thing. Nevertheless, 

friendship is also a noble relation that starts from childhood whether inside or outside the school. 

Second, the proper names of the characters in the textbook are mainly local names such as; Affaf, 

Nadjib, Souad, Ahmedéetc and TC names were only some such as;  
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James, Dianna, and Alberto. and names from universal cultures such as; Yang and Maria.  

Third, occupations are diverse and meet the reality for instance; a teacher, policeman, doctor ..etc. 

Furthermore, gender diversity is displayed in the book, yet, we have noticed men are oriented. 

males are dominant due to the native culture which is affected by religion. the physical attributes 

of women are also diverse which symbolizes the different races including skin colour, hairstyle, 

and body shape.   

       Third, the character attributes of women that are presented in the textbook are superficial and 

reflect the feminine character for instance; kind, humble, and independent. Eventually, the 

textbook is designed to promote interculturalism. Intercultural communication is presented in 

tasks such as; dialogue and role play which is a suitable way to achieve effective cultural 

communication, thus, the content of the current textbook focuses on raising intercultural 

awareness and promoting openness towards other cultures. Hence, the textbook designers took 

into consideration the level and age of the learners since they are young learners the topics are 

simple and realistic as well as appropriate for their comprehensive ability. In order to encourage 

learners and motivate them to learn about other cultures, here the role of the teacher is needed. 

and it is their responsibility to achieve the goal of intercultural interaction.  

Conclusion  

   To conclude, textbooks as a teaching tool have a crucial role in the teaching process. Hence, 

evaluating this teaching tool ought to be a deep evaluation. Analyzing fourth-grade English 

textbooks using a checklist from different scholars, focusing on intercultural concepts, and how 

the textbook presents the native culture alongside the target one, to ensure that pupils have 

acquired cultural knowledge and their cultural awareness has been raised in addition to learning 

the language itself. The findings of the conducted study might be used to gain a general view 

about how foreign language textbooks are designed and gain an understanding about cultural 

interaction.   
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Chapter three: The Questionnaire  

Introduction  

     The current section provides a general overview of the gathered results from the questionnaire 

that was presented to fourth-grade English teachers. The questionnaire aims to investigate 

teachers' opinions toward the integration of interculturalism in EFL textbooks. as well as to 

analyze the intercultural content of the textbook.  

3.1. Description of the questionnaire  

    A questionnaire is any text-based tool with a sequence of questions or statements for 

participants to indicate their answers by marking a page, writing a number, or checking a box on 

paper or online (brown, 2001). The questionnaire is composed of 17 questions sectioned into four 

sections. These questions aim to gather information about the integration of interculturalism 

within the Algerian EFL textbook. And how the fourth-grade primary school English textbook is 

designed to teach both native and target cultures.    

        The questionnaire contains a short introduction that introduces the topic and the aim behind 

it.  The First section includes general information about the participant. Then, section two is about 

introducing the term interculturalism to the participants.  Hence, the third section tackles teachersô 

practices to promote interculturalism. The last section number four highlights teachersô practices 

on the integration of interculturalism.   

    Section one is composed of three general questions aiming at getting general knowledge 

about the participant. The first question is about gender whether the participant is a male or 

female. The second question is about the age of the participant. The last question in this section 

refers to the years of experience that teachers have.   
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       The second section introduces the term interculturalism in six Likert scale questions each 

statement containing five options.  The first question tends to measure how teachers are familiar 

with interculturalism. Then, the second question tends to measure how much the participants 

agree on integrating culture within teaching the English language. The third question highlights 

the measurement of teachersô views on including cultural aspects of the foreign culture. Hence, 

question number four highlights teachers' agreement on the presence of interculturalism in EFL 

textbooks.  The fifth question is about teachersô approval of the presence of cultural content in 

fourth-grade English textbooks. The last question of this section, question six highlights teachersô 

agreement on integrating cultural comparison within EFL classrooms.   

      The third section includes three questions with options that aim to investigate teachersô 

practices to promote interculturalism. The first question tends to acknowledge the best method to 

teach cultural content according to the teachers. The second question completes the previous one, 

the question is about teachersô view on the best way to simplify the cultural content of both 

cultures with its similarities and differences. The third and last question in this section tends to 

acknowledge the sufficient way that teachers apply to promote intercultural communication skills.   

          The last section number four includes five direct questions that demand short answers that 

aim at exploring teachersô practices in integrating. The first question is about the appropriate way 

to promote tradition in both cultures. The second question concerns the presence of proper names 

in the textbook. The third question is related to the usage of illustration in the textbook. And the 

fourth question is about teachersô opinions on the most significant element of intercultural 

competence that should be taught to EFL young learners. The last question is about suggestions 

and recommendations offered by the teachers concerning the presented questionnaire paper.  

3.2. The sample  

       The current study was conducted by a group of twenty English teachers of fourth-grade primary 

schools in Algeria from different schools. The questionnaire was submitted online via various 
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platforms. The teachers tended to answer the digital version of the questionnaire with pleasure and 

without any hesitation after we had spoken to them and tried to introduce the topic and we were ready 

to explain any ambiguous conception about the topic.  

 3.3. Validity and reliability   

    Validity and reliability are two crucial and fundamental aspects for measuring any tool or 

instrument for a good research project. Validity is the representation of the truthfulness of 

findings, while reliability is the stability of findings (Altheide & Johnson, 1994). These concepts 

are crucial in modern research since they improve the accuracy which a study activity is assessed 

and evaluated (Tavakol & Dennick, 2011). A measurement is considered reliable if it consistently 

yields equal values (Blumberg et al., 2005). It assesses a study's reliability, accuracy, 

reproducibility, and consistency (Chakrabartty, 2013]. Hence, the extent to which an instrument 

measures what it claims to measure is a common definition of validity.   

  The degree to which a research instrument measures what it is intended to measure is referred 

to as its validity (Robson, 2011).  Reliability is the extent to which the outcomes are accurate. 

Thus, a research tool (questionnaire) is needed in order to accurate. Thus, to check the validity 

and reliability we need to do some calculations, specifically Alpha Cronbach.  

    Figure 13   

    Cronbachôs alpha reliability and validity   

   

ὯὧӶ 
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    ὥ=   
ὺ+(Ὧ 1)  

      Where:  

 represents the average variance  

 represents the average inter-item covariance.  

  

Ŭ= 0.87  

Based on this and the illustrative table above, the questionnaire is considered reliable and valid.   

3.4. Analysis of the questionnaire  

     3.4.1. General information about the teachers Question  

       Table 02  

        Teachersôs gender   

Answers   Frequency  Percent  

Males  2  10%  

Females  18  90 %  

Total  20  100 %  

  

  As the table shows 90 % of the participants are female teachers. However, males represent only 

10 % of the participants. The total of participants was 20; they are divided into males and females.18 

of them are women and only 2 males answered the questionnaire. This means that females are the 

majority of teachers.  
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Question two:  

      Table 03  

      Teachersô age   

Options   Frequency   Percent  

25 to 35  18  90 %  

35 to 45  0  0%  

45 to 55  1  5 %  

Older   1  5 %  

Total   20  100 %  

  

        This question was asked to reveal the age distribution among participants. Table (02) shows 

the teacher's age scope, which ranges between 18 teachers (90 %) between 25 to 35 years old, 

hence 1 teacher (5 %) is 45 to 55 years old. Thus, 1 teacher (5 %) is older. However, there are no 

teachers from the age of 35 to 45.  

        Table 04  

         Teachersô years of experience.  

Options   Frequency  Percent  

0 to 10  19  95 %  

10 to 20  1  5 %  

20 to 30  0  0 %  

Total   20  100 %  

  

This question aimed to know the years of experience of the teachers. Table 03 shows that 19 

teachers (95%) have between 0 to 10 years of experience. while there is only 1 teacher ( 5%) who 
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have medium experience from 10 to 20. Moreover, there are no participants (0 %) who have 

experience of 20 to 30 years. This means that most teachers are new to the field of teaching 

English in primary schools.  

3.4.2. Interculturalism  

Question one:  Å To what extent are familiar with the term interculturalism?  

Figure 14  

Teacherôs knowledge of the term ñinterculturalismò  

  

 

            Table 05  

            Interculturalism  

Options   Frequency  Percent  

Extremely familiar  3  15 %  
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Very familiar  7  35 %  

Somewhat   7  35%  

Not so familiar   2  10%  

Not familiar at all  1  5%  

Total   20  100%  

  

      The question ñ to what extent are you familiar with the term interculturalism?" Indicates that 

teachers 15% of the sample population (3) teachers are extremely familiar with the term. While 

35%means 7 teachers are very familiar with it. Other 7 teachers (35%) are considered to be 

somewhat familiar with this term. Meanwhile, 2 teachers (10%) are not so familiar with the term 

interculturalism. Finally, there is only 1 participant represents (5%) of population who is not 

familiar at all with the term.   

Question two:   

Å To what extent do you agree with this statement: learning English as a foreign language involves 

introducing its culture to the learners?  

Figure 15  

Teachersô perceptions on teaching culture  
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Table 06  

        Teachersô perceptions on teaching culture  

  

Options   Frequency  Percent  

strongly agree  8  40%  

Agree  7  35%  

Neutral  2  10%  

Disagree  2  10%  

strongly disagree  1  5%  

Total  20  100 %  

  

     Related to previous questions, the current question ñ to what extent do you agree with this 

statement: learning English as a foreign language involves introducing its culture to the 

learners?». Teachers here were asked about their opinion towards introducing culture alongside 

TEFL. Table 05 presents that 8 teachers ( 40%) strongly agree with incorporating culture into 

EFL classrooms. Therefore, 7 teachers ( 35%) totally agree with the incorporation of culture. In 
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addition, 2 teachers ( 10%) are neutral to this opinion. Yet, 2 teachers ( 10%) disagree about 

involving culture within the TEFL. ending with only 1 teacher (5%)  who strongly disagrees. 

meaning that most teachers do agree that teaching English involves introducing its culture.  

Question three:   

Å To what extent do you agree with this statement: learning English is more engaging when it 

includes cultural aspects of the target language?  

Table 07  

Teachersô perceptions on including cultural aspects.  

Options  Frequency  Percent  

Strongly agree  1  5%  

Agree  11  55%  

Natural  3  15%  

Disagree  3  15%  

Strongly disagree  2  10%  

Total  20  100 %  

  

The question ñTo what extent do you agree with this statement: learning English is more 

engaging when it includes cultural aspects of the target language?ò was designed to measure 

teachers' opinions on engaging cultural aspects of the TL while teaching English. Table 06 shows 

this question indicates that 11 teachers (55%) do agree with including cultural aspects in teaching 

foreign languages. Meanwhile, only 1 teacher (5%) is strongly agree with this statement. Yet, 3 

teachers (15%) are neutral to this opinion, in addition, 3 teachers (15%) disagree with involving 

cultural aspects of TC when teaching English. As a result, most teachers agree to incorporate 

cultural aspects of TC within teaching English as a foreign language.  
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Question four:  

Å To what extent do you agree with this statement: integrating interculturalism in EFL textbooks 

to facilitate and enhance teaching English to learners?  

  Table 8  

  Teachersô perceptions on integrating interculturalism in EFL classrooms.  

Options   Frequency  Percent  

Strongly agree  4  20 %  

Agree  11  55%  

Neutral  4  20%  

Disagree  0  0%  

  

      The question ñto what extent do you agree with this statement: integrating interculturalism in 

EFL textbooks to facilitate and enhance teaching English for learners?ò. This question was 

addressed to teachers aims to investigate the teachersô opinion about integrating interculturalism 

in EFL textbooks. Table 06 shows the present question indicates  that 11 teachers ( 55%) do agree 

with integrating interculturalism in EFL classrooms. Moreover,4 teachers (20%) strongly agree 

with this suggestion. As well as there are 4 teachers ( 20%) who are neutral about applying 

interculturalism in EFL classrooms. Furthermore, it shows that only 1 teacher (5%) strongly 

disagrees. Surprisingly, no participant disagreed with including interculturalism in EF 

classrooms.  

Question five:  To what extent do you agree with this statement: The 4th-grade textbook provides 

sufficient opportunities for students to explore and compare their own culture with cultures 

represented in the textbook?  
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Table 9  

Teachersô perceptions on textbook cultural opportunities  

Options   Frequency  Percent  

Strongly agree  1  5%  

Agree  11  55%  

Neutral  3  15%  

Disagree  3  15%  

Strongly disagree  2  10%  

Total   20  100%  

  

The question ñTo what extent do you agree with this statement: The 4th-grade textbook provides 

sufficient opportunities for students to explore and compare their own culture with cultures 

represented in the textbook? ». Aims to explore the cultural opportunities to compare and contrast 

LC with other cultures in the textbook. table (08) shows that this question indicates that most 

teachersô 55% of the teachers (11) agree that textbook provides opportunities that allow cultural 

comparison between LT and other cultures. While 3 teachers (15%) are neutral, as well as 3 other 

teachers (15%) disagree. Yet, there is only  1 teacher  (5%) who strongly agree that the textbook 

opens cultural comparison. Meaning that most teachers accept that 4thgrade textbooks promote 

cultural comparison between LC and TC.  

Question six: To what extent do you agree with this statement: EFL classrooms should provide 

opportunities to compare and contrast my own culture with the target culture?  

Table 10  

Teachersô perceptions on the integration of cultural comparison in EFL classroom  
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Options   Frequency  Percent  

Strongly agree  3  15%  

Agree  10  50%  

Neutral  6  30%  

Strongly 

disagree  

0  0%  

Disagree  1  5%  

Total  20  100%  

  

This question ñTo what extent do you agree with this statement: EFL classrooms should 

provide opportunities to compare and contrast my own culture with the target culture?ò is set to 

reveal teachersô opinions on the integration of comparing and contrasting LC with TC in EFL 

classrooms. Table 10 shows that 10 teachers (50%) do agree with this statement and the other 3 

teachers (15%) strongly agree with the same statement. while 6 teachers (30%) of the population 

are natural towards this opinion. Yet only 1 teacher (5%) disagrees with Cultural comparison in the 

EFL classroom. And there is no participant who strongly disagrees.  

3.4.3 Teachersô practices and interculturalism 

 Question one: Which way do perceive as more suitable to teach cultural content?  

  Table 11  

Teachersô perceptions on teaching methods to teach cultural content.  

Options   Frequency   Percent  

Traditional and talk methods  8  40%  
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ICTs  12  60%  

Other option  0  0%  

Total   20  100%  

    

      The question ñwhich way do you perceive as more suitable to teach cultural content ò  aims 

to gain knowledge on teaching practices that they apply in order to teach cultural content. Table 

11 shows that the result of this question indicts  60% of the population equals 12 teachers who 

are using ICTs to teach cultural content in EFL classrooms. While 8 teachers (40%) are using 

traditional chalk and talking methods for teaching and explaining cultural content in EFL 

classrooms. Yet, no one classified himself as applying other options to teach cultural content.  

Question two:  

Å Which way do consider the appropriate one to explain cultural differences and similarities 

in your teaching of fourth-grade students?  

  

Figure 16  

Teachersô perceptions on teaching TC and NC or other cultures.  
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    Table 12  

 Teachersô perceptions on teaching TC and NC or other cultures.  

Options   Frequency  Percent  

Focus on NC  6    30  %  

Focus on TC  12    60    %  

 Focus on Other cultures  2  10%  

Other options  0  0   %  

Total   20  100%  

  

   Table 12 represent the findings of the question ñWhich way do consider the appropriate one to 

explain cultural differences and similarities in your teaching of fourth-grade students?ò which 

indicates that 60% of the sample population which equals 12 teachers are exploring and focusing 

on teaching TC to explain the cultural differences and similarities in fourth-grade classrooms. While 
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6 teachers (30%) are focusing on TC to demonstrate cultural differences and similarities for fourth-

grade pupils.  

Question three:  

Å Which is the best way to encourage students to develop intercultural communication?  

Figure 17  

Teachersô way of encouraging pupils to develop IC.  

  

       Table 13   

       Teachersô way of encouraging pupils to develop IC.  

Options   Frequency  Percent  

Role plays   14   70%  

Stimulation  1   5%  


