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ABSTRACT
It is widely recognized that language and culture are related to each other. In recent decades,
many studies havaromoted the integration of culture in English as a Foreign Language (EFL)
clas®s On this basis, this study attempts to evaluate interculturalism in the newly presented and
integrated Algerian EFL fourth year primary school textbokachievethis aim, the study
followeda mixed method encompassing both qualitative and quantitative approaches. The study
relies on two data collection tools; a textbook evaluation checklist and a questionnaire. The

checklist is a conterttased aimed to collect qualitative dath is composed ofour sections

whicharebasedd@hel dondés (1998) checklist to asses:
Cunningsworthoés (1995) <checklist to assess
shown in the textbook, and Byr amo sces(oflbét® 4) ¢

native and target culture and how interculturalism is presented in the textbook. The second tool
is the questionnaireyhichis composed of 17 questions divided into four sections addressed to
Algerian EFL fourth year primary school teachers to investigate their perceptions about
intercultural content in the textbook, 20 teachergerespondedAfter data collection, analysis

and interpretation, the findings indicate that the foyehr primary school textbook is designed

to promote interculturalism and intercultural communication, it focuses on aspects of the native
culture as the primary ardbminant culture that is introduced and taught, the target culture(s)
as second with slight mentions of the other cultures with significant differences in frequencies.
In line with these findings,75 % of teachers agree that incorporating intercultunaliSFi
learners is a must. Finally, some suggestions and recommendations have been made to improve
teaching and learning cultures and reexamining the intercultural content presented in Algerian

EFL fourth year primary school textbook.

Keywords Textbook, Culture, Native Culture, Target Culture, interculturalism, Intercultural

communication
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General Introduction

1. Research Background

According to Frank (2013), EFL educators are responsible for the equipment of students for
future intercultural interactions. Due to the past focus of teaching grammar, vocabulary and
language structure, learning a foreign language was almost imeosghe need for cultural
content teaching has been crucial for Foreign Language Learning (FLL). Shifting from linguistic
competence to communicative competence has granted culture a more prominent role in foreign

language education.

Recently the Algerian Ministry of education has included teaching English in primary school
as a foreign language to be taught after the French language. This decision was presented in the
decree posted by t he Mi nipementgtioroofthealetisianadftheo n i
president of the Republic to administer English in primary education for the school season
2022/ 202306. (The Algerian Ministry of educa
the third grade, then the fourthagie, and is hoping to add it in the fifth grade as the-firadie

for primary school level.

Moreover, EFL textbooks remain a fundamental teaching tool especially in English language
teaching, as textbooks aid teachers in planning their lessons and offer structured systems, they
additionally offer learners security and progressibmese textbooks may significantly impact

culture teaching and intercultural communication.

2. Statement of the problem

Teaching foreign languages has been always confined by leaning grammar, vocabulary and
syntax; however, with the emergence of communicative competence (CC), cultural competence
and Intercultural competence (IC) in foreign language teachingessbh of social and political

norms, therocess of teaching foreign language starts to involves cultural content.
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Hence, the IC approach has prompted global perspectives. It has acquired an immense role in
modern language teaching since it promotes mutual understanding of diversity when it comes to
foreign language teaching. This shift in perspective recognizes ploetance of not just language
proficiency, but also the ability to understand and navigate the nuances of different cultures and
societies. IC aims to promote understanding, empathy, and respect for cultural differences and
tolerance towards diverse perspees. As a result, FLL, especially teaching materials, should

follow the intercultural approach.

Textbooks are an educational tool which is essential for both educators and learners. A suitable
textbook includes linguistic objectives as well as cultural content that suits the level of learners.
To the best of our knowledge, the fougrade primay school textbook is newly produced and it
has never been evaluated before, especially in terms of the interaction of target and local cultures.
Thus, it is crucial to evaluate the current textbooks to understand how effectively they promote

interculturalunderstanding and impact students' language and cultural learning outcomes.

3. Aims of the Research

In light of the previous assertions, the main objective of the present study is to examine
how intercultural approach is presented in¢beaent fourthgrade English textbook. Therefore,

the following are fundamental aims for this study:

1. To cast light over the topics and the way culture is presented in the newly introduced EFL textboc

for primary schools, and to investigate the frequency of interculturalism in the book.

2.To assess the presence of intercultural content in the fgpeathEnglish language textbook.

3.To analyze the quality and effectiveness of intercultural content in promoting intercultural
competence among primary school students.

4. Research questions



With this objective in mind, the research endeavors to address the following questions:

0 How does the 4tlyear EFL textbook for primary school implemented cultural aspects from both

TC and NC?

0 How do Algerian EFL primary school teachers perceive the integration of intercultural content ir

the fourthgrade textbook?

5. Research methodology

This research is set to examine and analyze intercultural content in thegmadéhEnglish
textbook in Algeria. To answer the previous research questions, a mixed method, encompassing
both qualitative and quantitative data collection tools igmsethis study for examining the EFL

fourth-grade English textbook in terms of intercultural content.

The study focuses on analyzing and examini
school in terms of cultural content of both Target cultuaed nativeculturg as well as
i nvestigating teachersd perception of pri me

content in EFL textbook.

The content analysis tool is used to collect qualitative data using mixed checklist from . different
authors sucla s : S h(29B8], a chécklist to assess the structure of the textbook and how the
book is designed. In addition to Cunningsworth's work (1995) for assessing social identities and
how social relationships are shown in the textbook. AnathecklistisusedbyBy r amdés (19
to evaluate the cultural practices of both native and target cultures and how interculturalism is
presented in the textbook. This research focuses on evaluatingssssing howative and target
cultures are implemented in the textbook to reach out to the intercultural approach. A gquantitative

approach is present hysing anotheinstrument for data collection which is a questionnaire
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addressed to primary school teacher towards their views and perceptions about intercultural

content presented in the current textbook of fegrdde as primary teaching material

6. Research Significance
The textbook is regarded as an important tool for teaching and the main source for both
teachersd and | earners. An effective textbc

awareness and encourage intercultural communication. The importhrg study lies in:

1. Encourages students to develop and be prepared for intercultural communication skills that a
essential in a globalized world, where they may interact with people from various cultura

backgrounds.

2. Promotes empathy and inclusivity by introducing students to other cultures and fostering the

understanding and respect for others, reducing stereotypes and prejudices.

3. Provides opportunities to enrich the curriculum by integrating enough cultural content intc

language teaching, making the learning process more enjoyable.

4. Encourage learners to develop their critical thinking by examining intercultural content in

textbooks, helping students analyze and question stereotypes and biases.

7. Structure of the Dissertation

This study is divided into two chapters; the first chapter represents the theoretical part of
the study which includes two sections. The first section is entitled an overview of culture; it starts
with defining culture, its elements and its chagastics as well as mentioning its types and stating
the relationship between culture and language. While the second section tackles the concept of

Ai nterculturalismo as a key term in our stud
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background, its models and stating interculturalism in the both EFL context and in EFL teaching
materials finally determine the significance of interculturalism in EFL textbook.

The second chapter is the practical part of the study, which includes a thorough description
of the method applied in this work. This chapter is divided into three sections .the first section
comprise definition of EFB tlasstaorh arml kmintionisgt tleet i n
advantages and disadvantages of the textbook .as well as textbook evaluation ,defining it,
mentioning its types and approaches .and exhibit the need for textbook evaluation and its criteria
.in addition section two is wie the field work begun, starting by analysis the textbook using the
first instrument which is checklist .this section involves analyzing the faueatie textbook in
terms of intercultural content using a mixed frameworks as a evaluation tool. Andttiuoke

content will be evaluated and analyzed according to the checklist.

The third chapter is about the second instrument which is a questionnaire. Starting by the
description of the questionnaire then the sample and analysis of it ends by a general conclusion of
the study. Moreover, it provides recommendation and stating$iearch limitation and attempts

to give suggestions for future researchers.
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Chapter One: From Culturalism to Interculturalism
Introduction

There is a broad agreement that teaching a language ought to encompass teaching its culture
since teaching language without culture is considered as ineffective. Simply language and culture
are interlinked, and they go hand in hand. Learning alaeguage is proven to transcend mere
linguistic forms, extending into the realms of social interaction and cultural immersion. Based on
this, teaching or learning a foreign language entails the introduction of its various associated
aspects of social lifancluding the rich tapestry of culture, which encompasses beliefs, values,
practices, and the nuances of language communication in addition to other el@nerfre,

EFL learners are introduced to the intricacies of the target language by integrating cultural
elements from both the target culture and their native culture as well, a practice commonly
referred to as interculturalism. As a result, this chaglteds light on the concept of culture and

the interplay between the two, which has given rise to the term interculturalism. It is divided into
two sections. Starting by providing definitions of the term culture, then introducing its types and
characteristis, also examining the relationship between language and culture; in addition, the
second section introduces the intercultural approach with definitions, historical background, its

models and its significance in EFL classrooms and teaching materials.

Section One: An Overview of Culture
1.1. Definition of Culture

The term tulturée' is challenging to define, due to its multifaceted nature. It is a vast and
complex concept to the extent that no single definition can include all the aspects entailed in
culture as cited in Nasri & Siada, 2023, p. 5). Williams (1976) argued that ‘&idtone of the
two or three most complicated words in the English language.” The term has changed over time,
making it difficult to defined as <cited in
thought, Nieto (2009) clais that culture is not universally understood since it is interpreted

differently by different individuals and situations. In numerous academic disciplines,
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anthropologists, and academics have been interested in the idea of culture. The British
anthropologist Tylor gave the first and most significant definition of culture in 1871, defining it
as "that complicated system which comprises knowledge, beliefaatmorals, custom, and

any other capacities and habits acquired by man as a member of society” (as cited in Boellstorff,
according to this definition, culture is learned and acquired through social life; as it shapes our
social beliefs, attitudes, normand values. Moreover, it teaches us how to communicate and

interact with people who belong to the same social group.

Within the same framewor k, Hal | (1976) arg
cannot exist on its own, but is always shar
shared the same point of view wherein he asserted thatecidtacquired not inherited, and that
it results from a person's social surroundings and not their genes. Another definition of culture is
offered by Spencebat ey (2008, p . 3) ., who considered
collection of basic assumptie and values, life orientations, beliefs, regulations, procedures, and
behavioral conventions that affect (but do not determine) each member's conduct and perception
of the meaning of other people' s behdefsi or o
attitudes, and values that are shared by a group of people and influence their own behavior as well

as their interpretation of the actions and beliefs of others.

In the same vein, Matsumoto (1996) believed that culture "is the set of attitudes, values, beliefs,
and behaviors shared by a group of people, but different for each individual, communicated from
one generation to the next" (as cited in Spe@atey, 2012 p.2). Culture, according to this
definition, is both a societal and an individual construct. Similarly, Samovar, Porter, and Stefani
(1998) defined culture as "the deposit of knowledge, experiences, beliefs, values, actions,
attitudes, meanings, hierareh, religion, notions of time, roles, spatial relations, universe
concepts, and artifacts acquired by a group of people through individuals and group strivings over
generations” (p. 36). In other words, each society's or individual's culture is forméuevia

transmission of knowledge and information from one generation to the next until it becomes an



10

intrinsic part of that society's culture. Given the various perspectives on culture presented above,
one might conclude that culture embraces all aspects of human existence. It is not only intrinsic

to mankind, but also inextricably linked with it.

Culture can be defined as an ambiguous collection of attitudes, values, and beliefs held by
a group of people that influence how they behave themselves as well as how they perceive the
actions and beliefs of others (Nasri & Siada, 2023, p.20¢ritgoles cultures, blending in with
various parts of life and becoming profoundly ingrained in beliefs, principles, and community
interactions. The previously stated concepts of culture are provided from various perspectives. To
sum up, culture can be dedidh as anything that pertains to and is associated with humans; it is
acquired, shared, transferred, integrated with lifestyles, and profoundly embedded in social

norms, values, and beliefs.

1.2. Elements of Culture

In order to comprehend what culture is, it is critical that we first understand what culture is
not when we investigate culture. Although it frequently impacts on a number of disciplines,
including language, history, religion, values, civilizatiand sociology, culture always maintains

its unique identity (Khiari, 2017).

Thus, Samovar et al. (2017) classified elements of culture as follows:

1.2.1. Language

Language is defined as a system of nAspeect
communicateNlinkov, 2013, p. 22)Language helps us share with others and identify ourselves.
According to Samovar et al. (2017), language is a component of all civilizations since the words

and meanings learned by early children are inextricably linked to culture.
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Culture and language are linked in numerous ways since the majority of words, their usage,
meaning, grammatical patterns, and syntax have culturally specific traits. Furthermore, Bailey
and Peoples (2014) claimed that "language underpins every other alspgutople’'s ways of

life, their relationship with the natural environment, family life, political organizations,
worldview, and so forth" (as stated in Samovar et al., 2017, p. 59). It is said that language is
essential for children's socialization;ather words, language is required to transfer culture from

one generation to the next.

1.2.2. Religion

Religion is a set of values, customs, and beliefs that frequently have a supernatural or divir

component. It provides reasons for existing, ethical instruction, and rituals, for instance (Islam)

(Khiari, 2017). Religion has existed in almost all societies for thousands of years. According to
Samovar et al. (2017), individuals use religion, in whatever shape it takes, to better comprehend
the nature of the cosmos, natural occurrences, death,vamgl ilh a social setting. Religion's

effect may be seen across a culture's whole structure since it meets so many essential needs
According to Samovar et al. (2017), religion is similar to cultures in many ways since it provides

its followers with a setfonorms, beliefs, and even regulations on how to act.

1.2.3. Values

Another significant element of culture is values. According to Bailey and Peoples (2014),
values are people's beliefs about the goals or ways of life that are desirable for themselves and
their society. fAValues hhawea spr cffduwercd,s alnb giet
stated in Samovar et al., 2017, p. 58). They are regarded as standards that govern the behavior o

people of a specific culture.

1.2.4. History
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The origin of the word History is associ a
0informationd or O0an inquiry designed to el
History has been defined differently by different scholars. Foligwdefinition indicates the
meaning and scope of History. Burckhardt: A
of note in another. o Every culture has a ¢c¢
teaches people how to live in theepent. These tales strengthen people's perceptions about what
is known as common culture, which requires a strong sense of identity and solidarity (Samovar et

al., 2017).

1.3. Characteristics of culture

The main features that characterize culture are:

0 Culture is learned and taught: cultural knowledge is transmitted from one generation to another.

person is not born with cultural concepts but instead learns them through

socialization.
0 Culture is shared: the sharing of common practices provides a group with part of its culture

identity.

OCul ture is social in nature: culture Cdlereel c
is dynamic, adaptive and evechanging: adaptation allows cultural groups to adjust to meet
environmental changes. Cultural change occurs slowly and in response to the needs of the group.

dynamic and adaptable nature allows a culture to®elirvi

Several researchers have examined the multiple characteristics that constitute culture.
Examining these traits, according to Samovar, Porter, McDaniel, and Roy (2017), will make the
relationship between culture and communication evident and cleatdheg to them, culture is

shared because it provides individuals with a common frame of reference. The sharing of similar



13

ideas provides a specific group of individuals with a common knowledge base, personality, shared
customs, and distinct attitudes that set them apart from other groups.

Furthermore, Samovar et al. (2017) said that culture is not only about sharing similar
characteristics but also about passing them on to future generations in order to ensure cultural
inheritance. According to Minkov (2013), culture may be conveyed froenpenson to another

either synchronously (among members) or asynchronously (between members of the same
generation) or diachronically (from one generation to the next), and the transmission method is

social rather than genetic.

Furthermore, culture is viewed as symbolic in nature since it includes languages, gestures,
sculptures, religions, and flags. These symbols are extremely important in the transmission of
culture (Samovar et al., 2017). According to Ferraro and Attdré2010), "without symbols, we
would not be able to store the collective wisdom of previous generations, and consequently, we
would be proving to repeat the mistakes of the past" (as stated in Samovar et al., 2017, p. 42).
Another feature of culture idat it can be learnt. People are born with little cultural information
but the ability to learn. They adopt the values, ideas, and attitudes of their culture through
socialization and social contact. This is known as enculturation. According to Murdakk,(19
any individual may acquire any culture by being exposed to it since childhood; hence, culture is

a matter of nurture rather than nature.

Finally, culture is dynamic, which implies that it evolves throughout time as a consequence
of numerous internal forces that result in innovation, such as the discovery of new practices,
inventions, tools, and concepts. External forces such as id@asles, institutions, and practices
that transfer from one culture to another in a form of borrowing can cause culture to alter

(Samovar et al., 2017).

1.4. Types of culture
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Culture has been divided into different types which are: big C and small ¢, High Culture and Lov
Culture, Universal Culture vs. Individual Culture..

1.4.1. Big 6C6 and small 6cd culture

The first type (big 6Cb6 culture), which cc¢
and other subjects, and is rightfully referred to in contemporary literature asthogh culture
with a capital "C". The other kind is known as litderallc culture encompasses everyday
practices, customs, and traditions within a society. It is more accessible and pervasive
Furthermore, according to Chastain (1998): the culture, that focuses on the product and
contribution to a society and its outstarglindividuals, is often referred to as large / big /capital
i Co c indlutdingypelitics economy , history , literature ;fine arts ,science , geography .

Whereas the |ittle Acd is related to civili:
Figure 1

Culture as an Iceberg

Dress Literature

~Art __ Laws
Holidays /Q\ . Food
Language A'W’ | Etiquette
Architecture /é AL

— E —L'-_z:'&

COMMISCEO GLOBAL

Note Adopted from Levine (crossultural , 1993)
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1.4.2. High Culture and Low Culture

Culture embodies complex and refined facets of society, frequently connected to creative at

intellectual pursuits (Byram, 2003)

A Low Culture: Linked to popular culture and entertainment, low culture appeals to a larger grou

of people.

A High culture in Algeria includes the works of painters like M'hamed Issiakhem. Low culture

encompasses popular Algerian television series and football.

A High culture examples include opera and classical literature. Low culture features

Hollywood movies and fast food.

1. 4.3. Universal Culture vs. Individual Culture

Universal means everything that exists, including space, time, and matter (oxford dictionary,
2024). The termuniversal culture"describes aspects of culture that cross national borders and
are extensively acknowledged and valued globally. Individual culture describes the distinct
cultural traits, customs, and beliefs of personal holdings. It is the outcome of one's upbringing,
expeiences, and values. customs that personally speak to a person. People's individual cultures
are quite subjective and caif widely from one another. It displays the various methods by which
individuals traverse and adjust to the broader cultural environments of which they are a part so

that every person's cultural experience is distinct (Brown, 1994).

1.5. The relationship between language and culture

The tight relationship between language and culture has typically been noticed and
highlighted in the subject of language education. Language, according to social scientists, cannot
exist without culture since it reflects, modifies, and influencd&rown (1994) Clarified Culture

and language are inseparable because "one cannot separate the two without losing the significance
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of either language or culture" (as cited in Jiang, 2000, p. 328). Culture, according to Risager
(2006), is a part of language that cannot be separated since language is always embedded in
society. She clarified that language production and practice dreviags of engaging in cultural

practice.

Furthermore, Byram (1989) observed that when language learners contact speakers of a
foreign culture, they learn about both the culture and the language. According to him, language
is a means of expressing spe thé&aisidedvorid andl ear st a
reflects their cultural ideas and values. He went on to say that studying a language without
studying its culture is impossible. Kramsch (1998) investigated the relationship between language
and culture, believing that language edies, expresses, and portrays cultural reality. In
summary, language use in communication situations is intertwined with culture, and speakers

view their language as a symbol of their social identity and how they interact with others.

Language is bound up with culture in different ways (as cited in Mimoun, 2015.p,7 and 8):

0 First, speakers' opinions, presumptions, and ideas about the outside world are expressed throu
language. Individuals within the same social circle use language to convey experiences they hav
in common. In other words, they speak about things thatlalres are quite subjective and differ
widely from one another. It displays the various people in the same social group know and share
such as ideas, facts, and events. Furthermore, the attitudes and views of its writers are reflecte

in the languages thaeople speak.

0 Second, language is used by people in the same social group to produce experiences. The
interactions with each other, whether they be vocal (such-psrgon or phone discussions) or
nonverbal (such as gestures), lend significance to it. For instileceanner in which an email

or message is sent conveys meaning that people in the same community can comprehend.
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Language, thus, constantly expresses cultural reality.

0 Thirdly, the significance of language itself is seen as a cultural value. Kramsch (2003) puts three

links between language and culture which are summarized as follows:

U Language express culturaality;

U Language embodies cultural reality;

U Language symbolizes cultunagdality.

In the same line of thought, Fishman (1985) puts three links between language and culture:

0 First, language plays a crucial role in every culture, it is impossible to separate iit. from

0 The second connection he makes is that language shows the shared cultural norms and ways
thinking.

0 Finally, language as a symbol of culture, in othierds,language can be used as a toaupport,
undermine, or reject the culture that it is linked with.

The main assertion of Sapir and Worf's hypothesis is that language and culture have an impact
on language and structure since culture is made up of the linguistic characteristics of the people
around; language is enforced and shapes how they livéiakd$o culture may have a relativity
to language and communication. The causal relationship between language and culture,

commonly referred to as linguistic relativism, has also been used to support it (Brown, 1994).

Kaplan (2018) has studied how language and culture affect the way stories are told and proposed
that our mother tongue, or first language, has a significant impact on how we structure our ideas
and form our views. He defines many kinds of argumentatioirebuttal, such as circular, linear,
and metaphoric and associates these with pa

determinism is a strong supporter of the ways in which individuals labor, think, and create
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meaning processes that give rise to patterns of language and thought. It is also influenced by

encounters with nearby cultures and individuals, a linked source of human language.

Undeniably, language has a significant role in culture. Learning to speak, read, and write
the local language is the first step toward understanding a foreign country's culture. In fact, we
cannot learn a new language without having a clearratad@ling of its culture. This is because
learning the language allows you to interact with the locals and makes you realize that learning
the language alone cannot teach you anything about the culture of the country. A culture can never

be fully understod.

Section Two: From Culturalism to Interculturalism
1.6. The intercultural approach

The intercultural approach, simply, highlights acknowledging as well as accepting cultural
differences and similarities in order to foster effective communication, interaction, and interaction
between individuals with different cultural backgroundyram,2004). It emphasizes that
cultures influence people's values, beliefs, behaviors, as well as communication styles, and it
seeks to foster mutual respect and empathy across barriers to communication (Banette, 2004). By
the same token, the field @friguage teaching has been affected by intercultural perspectives since

the 19806s (kumaravadivelu, 2001). By encoul

intercultural understanding, effective language teaching promotes straightforward
communication, which is essential for managing the complexity of our globalized environment.
It aims to serve as a bridge linking both, target and native cultures andafostederstanding of
the wide range of diverse cultures. Additionally, integrating intercultural concepts in foreign
learning curriculum is crucial since it promotes and boosts -cu$ssral awareness and

connection.
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1.6.1. Definition of interculturalism

Given that the world is not monocultural, many different cultures exist. Interculturalism is
characterized as" a dynamic process that includes introducing the diversity and richness of bc
cultures, reducing barriers, and fostering partnershipssethnic groups through educational tools"
(UNESCO Document Repositorygs well as presenting the similarities and differences that serve as
building a bridge between both cultures. Claire Kramsch (1998) is an international scholar specializ
insecond anguage acquisition and | anguaiget amdadu lc
refers to the meeting of two cultures or twc
(p. 81). 1t is also defined as At he existenct
sharing different cultural aspects of theé hni ci ty t hrough dial ogue
Guidelines of Intercultural Education, 2006, p. 21). Intercultural literacy is important for learning
about ad comprehending the world through interacting with cultural elements of target cultures
which includes ways of life, beliefs, values, and so forth to instill tolerance and respect toward

different cultures.

Byram (1997) has asserted that interculturalism is set under two branches; intercultural
competence (IC) and intercultural communicative competence (ICC). He considered that IC is
about the ability to communicate with individuals from diverse cultueiakgrounds, whilelCC
is the capacity to comprehend various cul t u
comprehension in interaction with others from different cultural backgrounds. For example,
knowing how gestures and speaker distance differ in diffengiires, may serve as a part of
intercultural communicative competence. Thus, Byram believed that IC is vital to developing ICC

(Hall, 2002, p. 109).

Figure 2

Development of intercultural competence (Thomas,2006).
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In the same | ine of thought, Deardorff (2
effectively and appropriately in intercultural situations based on one's intercultural knowledge,
skills and attitudes" (p. 247). Similarly, Barrett (20H8¥ines IC as a set of values, attitudes,
skills, knowledge, and understanding that are needed for understanding and respecting people
who are perceived to be culturally different from oneself, for interacting and communicating
effectively and appropriafe with such people, and for establishing positive and constructive

relationships with sucpeople. p. 93).

It is important for EFL learners to develop a wide understanding of both the culture they are
learning and their own. In addition to gaining an awareness of the target culture. Learners should
also be able to comprehend their own culture, accordingramsch (1993) examining the
interaction between different cultural environments is made easier by this dual consciousness.
Thus, being aware of cultural diversity is considered as intercultural competence. According to
Liddicot (2011) intercultural langage teaching and learning deal with the relationship between
languages and culture. In addition, Sercu (2005) stated that foreign language education is well
defined by interculturalism since teaching foreign languages in the classroom means connecting

leamers to a new and diverse culture that is different from their own.
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1.6.2. Historical Background

The concept of intercultural competence emerged from an intense focus on language
comprehension. Noam Chomsky's concept of linguistics competence, which is a fundamental
understanding of a | anguageds sy fiondokthicideal | e
(Chomsky, 1995). In contrast, Hymes (1972), on the other hand, argued that grammar alone is
insufficient for effective communication. H
Aomi ts al most -eultueat sighificdnene @©PF . s2&0 ). Accordin
theory that entails the four lenses necessary for an effective CC which are; possibility, feasibility,
appropriateness, and occurrence that are required for an effective CC in order to account for the

social contexaand cultural appropriateness of language use.

Hymes noted that MAsomething might be pos:
286). Yet Byram (1997) supported integrating culture into language learitiogu | t ur al | e
to take the place as an integral part of I
.communicative competence has been developed by several researchers to become ICC, that apr
for includes teaching culture in foreiggnguages is necessary according to Byram, also supported
that the main focus should not be only on preparing students to communicate without makir
mistakes about the language but also to communicate openly, allowing them to access forging cultu

context.

Interculturalism is not new in the field of education. Lately, concepts such as intercultural
communication, and intercultural understanding have appeared as a result of new social,
economic, and political realities imposed by globalization thatrbeggBurope due to emigration
(Byram,1989; 2011). The daily contact among people from different cultures and different ethnic
backgrounds and languages. They intend to use English as an international language to
communicate with others. In the field of tarage teaching many changes occurred concerning
the used approaches, from the gramiramslation method to the audiagual method, and the

communicative approach which aims to enhance learners' communicative competence. Unlike
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communicative competence, the intercultural approach mainly focuses on the culture and aims to

develop the learner's intercultural competence.

I n the | ast few decades, i nt er c wedltiralybased a wa
forms, practices and conceptions in #ii@e communication in a flexible armbntext specific
way i s known as intercultural awarenesso (B
and world perspectives (Seelye, 1994, p.21). ICA has emerged as fundamental to the cultural
dimension of EFL programs. It started to be popular in the 1980stheithim of raising the IC
of learners. The focus of this approach is on the comparison, by which culture can be learned. The
emphasis mainly is on the target cultures but it also takes into consideration the relationships
between the native culture of thearner and the target or foreign culture. The intercultural
approach has gained an essential focus in modern language teaching instruction and it remains a
crucial framework for promoting mutual understanding and cooperation in a diverse and

interconnectd world.

1.7. Models of Interculturalism

Many models have been established by intercultural scholars to show the development of
interculturalism in foreign language teaching. There are three main models such as the Byram

model, the Bannett model, and the Deardorff model.

1.7.1. Byram model

Byram (1997) has distinguished the intercultural approach under two branches; ICC, and IC.
Assuming that ICC includes linguistic competence, sociolinguistic competence in addition to
discourse competence; whereas, IC is more concerned and related taisdcalciocultural
competence. Intercultural communicative competence, here to become an intercultural speaker
and to develop ICC the learner needs to be presented with; linguistics, sociolinguistics, and

discourse competence so, then he can acquire them.
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A: linguistic competence it includes grammatical competence that comprises the sentence level
in grammatical form; lexical morphological and syntactic and phonological features. As well as
linguistic competence, Byram referred to it as the ability to apply knowledge of theofides

standard version of a target language to produce and interpret a written and spoken language.

B: sociolinguistic competenceMichael Byram has related it to the ability to give meaning to the
language that has been produced by an intercultural speaker whether a native speaker or not. The
meaning could be taken for granted or made explicit by the interlocutor. Socioculturatideals

the social rules of language including; cultural meaning and cultural convention of the language,

appropriate content. etc.

C: discourse competenceit is referred to as the ability to link several utterances to form
meaningful texts; also, as the ability to use and discover strategies for the production and
interpretation of monolingual or dialogue texts that suit the convention of a culture adlirntexic

texts for a particular purpose.

Intercultural competence here was also defined by various components or saviors, which are a

follows:

0 Saviors (knowledge):The word savior in French means to know. Byram has referred savior

to as knowledge about social groups and their practices and products in one's nation as well as in
the interlocutors. Accordingly, knowledge can be characterized as having two main parts:
knowledge of social processes and knowledge of instances that illustrate those processes and

results which includes knowledge about others and how they perceive you. (give examples)

0 Savoir étre (attitudes): The word oO0®tred in French is equi
To Byram fAsvaoir ®tred means fAattitudeso.

(Byram, 2008, p.69). As well as fireadi sess
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abouto n e s(Byram©0p91). Byram provided an example to illustrate this when he suggested
that students participate in a rgdlay or be given an explanation of a situation, after which they
attempt to consider it from various perceptions. usually, the situation is viewedfrom6 s b el i

and opinions.

0 Savoir comprende:(skills of interpreting and relating): Savoir comprendre in English meets

the meaning Aknow how tadtamaerystiamdo.sklitl | iss
Well, it is the ability to interpret a document or an event whether either from another culture that
is explained and related to documents from
mediation. Thus, they relatee written and oral texts to each other so they can interpret one in

the light of the other.

0 Savoir apprendre :( Skills of discovery)) The word apprendre in En
whi ch means #fAknow how to | earno. It i s the
ability to employ the previous or existing knowledge all together with the ability to notice the
significance and Jaes of new cultural competence. In other words, it calls for the necessity to
develop attitudes, strategies, and skills that are needed to acquire new knowledge for

communication and interaction.

Savoir engager :(critical awareness)Savoir engager comes from the French Language and it

i's equivalent in meaning in English fAknow hi
based on; explicit criteria, practices, perspectives, and products in one's culture or other

cultures. dtical evaluation of other cultures aims to develop the necessary competencies and

appreciate the meanings and beliefs of other cultures.

Figure 3

Intercultural competence and intercultural communicative competence (Byram,2021)
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1. 7.2. Bennett model of ICC

Milton Bennett is an American sociologist who created a framework in 1986 called the
developmental model of intercultural sensitivity (DMIS). It was initially developed as an outline
to explain peoplebs r eact i aomsethhnocentrim wte ettm@ c u
relativism. Ethnocentrism refers to one's own experience of culture that is regarded as» central to
realityo This term describes the continual
adjustment that people perceiveheir early socialization as accepted and regarded as irrefutable
and believing oneb6és own culture is superio
experience of oneds own beliefs, behaviours

among other potential options and releasing that all cultures are equal.

DMIS is defined as individuals' willingness to understand, learn, and appreciate cultural
differences in order to preserve good interaction with others. The DMIS consists of six different
types of experience which are; denial, defense, minimizadconeptance, adaptation, and
integration. And they are spread across ethnocentrism and ethnorelativism. AccoBBngéett
(2011) , each type represents fi a cognitive

behaviors"
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The first three kinds of experience are associated with ethnocenirfsmncenial of cultural
differences experience demonstrates that one is unable and unconcerned to understand diffel
cultures on a deeper level and one's own culture is only the redllosdehavior is associated with
kids, or families who dondét have contact wit
is based on one's ability to recognize cultural differences. Thus, at this stage, individuals a
competent and skilledhey do perceive cultural differences as more tangible and real than those ir
deni al . I n addition, they assert that the w

still superior and unquestionable.

Minimization of cultural differences indic:
norms while classifying any significant di st
common things. This implies that all cultures have similaots and are interconnected.
According to Bannett (2001), minimalism frequently promotes a false sense of cultural equality.
However, at this juncture, the individual is more wapared and qualified to perceive his own

culture from the perspective$ athers. (Navaitienen et al.,2013).

The other three types of experience: acceptance, adaptation, and integration, are associated
with ethnorelativism meaning that one's own culture is experienced and understood in other
cultural contexts. Acceptance of cultural differences is whewiohakls can understand and be
tolerant of other diverse cultures as well as the ability to experience cultures far from themselves.
This indicates that kids and parents exhibit this kind of behavior when they express gratitude to

others.

Adaptation to cultural differences is defined as the goal of intercultural communication. At this
stage, to get a deeper understanding, individuals use their knowledge and consider and analyze
the data from various perspectives. That is, in orderrouanicate with a variety of people, one
must have specific communication abilities. Bannett (2011) noted that most individuals at this

phase are already culturally aware. Yet, some groups change their level of competency based on
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the cultures they 1|ike. I ntegration of cul:
increased to include switching between many cultural worldviews, and they are demanded to
absorb cultural differences People in this situation are coping witheens about their own
Acul tur al mar ginalityo, they define their I
cultures while being at the center of none. According to Bannett (1993). Cultural marginality
exhibits two forms; an encapsulated formi n whi ch al i enati on from
addition constructive form where shifting between cultures is an essential and advantageous

component of oneb6s identity.

Figure 4

Bennett.(1986).A developmental approach to training for intercultural sensitivity.
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1.7.3. Deardorff model
Intercultural competency is defined by Deardorff (2006) as the capacity to acquire certain
knowledge, abilities, and attitudes that result in visible behaviors and communication that are
suitable and effective in crossiltural interactions. Interculturakills, then, are necessary to

work with individuals from various cultural backgrounds such as; immigrants, refugees ..etc.
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in an effective manner since they allow individuals to communicate with a diverse group

appropriately.

Darla Deardorff (2006), is a wetinown figure in the fields of intercultural competency and
international education. She has made major contributions to understanding and developing
intercultural competence She has suggested the pyramid modeldio &xe process of acquiring
intercultural competence. She stated that behaving and communicating effectively with others is
regarded as a desired external outcome that
attitudes to achieve the deslr@bjective. Knowledge encompasses cultural-aekreness
meaning that how oneds own cul tur e d-spécdia mi ne
knowledge which is the ability to evaluate and elucidate fundamental information about various
cultures such as beliefs, valugsstory,.etc. in addition to sociolinguistic awareness, where
having a basic understanding of the local languages of different cultures is needed, through using

verbal and notverbal communication dialects.

Meanwhile, skills are also needed for effective intercultural competence. abilities such as
listening, observing, and assessing lead to avoiding cultural bias by being patient and persistent
while looking for cultural clues and significance. Moreoweralyzing, interpreting, and relating

are used as comparative analysis tools to find connections, causes, and correlations.

Additionall vy, critical thinking is the abil
simultaneously viewing and interpreting the world through the lens of others. Furthermore,
attitudes are also associated with external outcomes. respedtl tothar cultures as well as
openness to diverse cultures, putting judgments aside, and being ready to be corrected. Besides
curiosity which regards differences among cultures as a motivation to learn. This last leads to

discovering other cultures by havinghe cour age t o step outside ¢
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The desired internal outcomes are referred to individuals who learn to be flexible, adaptive
and empathetic toward different cultures. It is referred to as the informed frame of reference,
including adaptability to modify behaviors to fit into a nemtgral setting and adapt to various
communication methods. In addition, cognitive flexibility and selecting a suitable communication

style and behavior are manifestations of flexibility. as well as empathy and arreldine view.

Figure 5

Process model of intercultural competence (Deardorff,2006,2009).
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1.8. Interculturalism in the EFL context

Recently, there is a general census that teaching and learning a foreign language goes beyonc
its linguistic areas such as; morphology, vocabulary, and syntax. There is more to a language
learning process that must be included as cultural knowleddie@aareness of the target and

native culture interactions (Bashmen, 1990).
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the background, right from day one, ready to unsettle the good language learners when they
expecto (p.32). Il n EFL classrooms, students
country. They have medium access to the target culture. whiteaiheis not just to be able to

communicate with native speakers but also to acquire the language fully.

Hence, by learning English they enable themselves to become users of this. Thus, English as
a target language is regarded as a tool to communicate and interact with people in various fields
such as science, technology, art....etc. It is then cleddied that in order to function
appropriately learners need to be introduced to ICC. EFL learners are in need to be provided with
well-organized intercultural training that makes them successful intercultural communicators.
The learners will be able tam knowledge about worldwide cultures well which helps them to
develop their ability to compare the native culture with the target ones, thus critically evaluate the
result of this comparison and apply this knowledge in both verbal andanbal communiation

for interactional and transactional purposes.

Byram stated that Ateaching for ' i ngui st
separated from teaching f or22).iThetaimroftcintdgrating a |
intercultural concepts in EFL classrooms so it can enhance both teachers' and learners' knowledge,
attitudes, and skills so that their intercultural awareness is leveled up and reduce cultural
misunderstandingThus, it is a tool to show tolerance, empathy, and respect towards other
cultures. Hence teachers need to promote intercultural competence and encourage learners to be

open to other cultures and keep their own at the same time.

1.9. Interculturalism in EFL teaching materials: Textbooks

Textbooks are at the centre of any language teaching process despite the existence of other
learning materials. Tomlinson has mentioned that the course book is the only book that is used as
a source for learners to fulfill their learning especialbung learners as well and it plays an

essential role in teachers' careers since it guides them.
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As with any subject, teaching EFL in the classroom has its primary material which is the textboo
which is considered as a key element in the process of teaching. In addition, learners' objectives ¢
needs to acquire and foster their universalucaltconsciousness led to a suitable and enough focus
on intercultural components to meet and accomplish students' necessities. Also, many theori
believe that there is a strong relationship between language and culture, so language and cult
teachingare interlinked and cannot be separated .and it is not possible to teach a certain langue
without introducing its cultural aspects which must be presented in its coursebook alongside tt

native culture.

Hence, the textbook should be designed in a way that learners should be aware of different
aspects of both native and target cultures. The Algerian Ministry of Education has also considered
the intercultural approach by using English as a langueaizdkt about oneself and to know about

others.

1.10. Significance of interculturalism in EFL Textbooks

Learning and acquiring interculturalism through the academic process depends on the
sufficient effectiveness of the curriculum that is provided by the textbook. Feng and Byam (2002).
They highlighted the significance of the presence of the targetrewnd learners' own sidbg-

side in the coursebook.

The interaction that intercultural concepts supply enhances both language learning and
cultural understanding of the globalized world by providing them with different skills and
attitudes to perform in a diverse and wide cultural context. anddesaare expected to gain
cultural comprehensiveness through learning about topics that are connected to social, literature
as well as to many areas where cultural aspects are presented. In addition, it helps them identify
different perspectives by develag criticakthinking students. It fosters and encourages learners'

participation through interpretation, reflection, and discussion. Furthermore, it is considered a
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trusting tool that learners do not need to dowbleck the implemented knowledge and
information.

Conclusion:

This chapter introduces the fundamental concepts of teaching foreign languages to EFL
Since, Culture and language are attached and cannot be separated in the learning new languagt
process, through its integration into the language teachagggm which results in crossiltural
i nteraction between oneds own culture and t
learners are introduced to foreign cultures linking them to the native ones, by shedding light on

the similarities and demotnating the differences in clear image to the learners.
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Chapter two: Textbook Evaluation
Introduction

Textbooks do not only provide a framework for teachers in achieving the aims and
objectives of the course. but also serve as a guide to teachers when preparing and presenting
lessons. In this regard, educational materials must be designedtomexet | ear ner 6 s |
background and age; in order to facilitate the teaching / legoningssHowever, it is important
to evaluate the textbook in use in order to determine its suitability and relevance for a certain
group of learners. The current study aimed to evaluate the Algerian fourth year primary school
t ext bookMye nBoiotkl eodf | filEanrgn @ s b o o k )-depthlewaludtidni s ¢
is conducted to analyze the interculturalism in the book. Therefore, to achieve the research goals,
the study adopts a mixadethod approach, encompassing both qualitative and quantitative
methodghroughout a mixed checklist and a questionnaire. In this chapter, the study dedicates a
considerable amount of research to shed light on the definition, use, and aspects of the textbook.
Also, it identifies some key terms and summarizes key theorigeddtatextbook evaluation, its

role in EFL classrooms, checklist, types, approaches, and models.

Section one: Textbooks
2.1. Definition of textbook

A textbook is a published printed work that is most frequently used in classrooms and other
educational settings as a teaching and learning tool. It is one of the most significant educational
tools since it gives teachers and students access toreescand guidelines. According to
Richards, a textbook provides the majority of the language input for language learning since it
contains the lesson material, the balance of skills taught, and the types of language practice that
students engage in. Thixmains why textbooks are still regarded by students as valuable

resources at all language learning levels.

In his glossary of terms, Tomlinson (1998:04) defines a course book as:
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a textbook which provides the core materials for a course. It aims to provide as much as possible
in one book and is designed so that it would serve as the only book which the learners necessarily
use during a course. Such a book usually includes workamrgar vocabulary, pronunciation,
functions and the skills of reading, writing, listening and speaking Another definition that is
reported in the Oxford Advanced Learner s Di

a particular subjectandthats used especially in schools an

In the same line of thought, Tomlinson (2011) stated that textbooks are tools that provide
their users with the appropriate amount of vocabulary and pronunciation activities. They seek to
develop the integrated language skills which are readingnerlistening, and speaking. The
existence of these qualities in one textbook makes it serve as the only book which the learners
benefit from during a course. Sheldon (1988)
EFL program»r(dp.ng23d) Rikdhards, ftextbooks a
program.5 For example, a reading textbook might be the basis for a course on reading skKill,
providing both a set of reading texts and exercises for skills practice.

A writing textbook might provide model compositions and a list of topics for students to write
about. A grammar textbook might serve as a reference book and provide examples as well as
exercises to develop grammatical knowledge. A speaking text mighdenuassages for students
to read and discuss. A listening text together with audio cassettes or CDs might serve as the
primary listening input in a listening course. A textbook is usually seen as an aid to teaching. It is
simply one of many possible matds of learning because it helps the teachers and students to
achieve the goal of learning.

2. 2. Textbookdés Role in EFL Classroom
The importance of textbooks in EFL courses is highlighted by Hutchinson and Torres (1994),
who state that "No teachiflgarning situation, it seems, is complete until it has its relevant

textbook"™ (p. 315). I n Cu mlasiohtextbooks are itdeatisied ast e w
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0 an effective resource for salfrected learning and sedtudy.

0 avaluable resource for presentation material (written and spoken).

0 asource of ideas and activities for learner practice and communicative interaction.
0 areference source for students.

0 asyllabus.

0 a support for less experienced teachers to gain confidence and demonstrate new methodologi

In addition to that, he claims that:

No coursebook will be totally suited to a particular teaching situation. The teacher
will have to find his own way of using it and adapting it if necessary. So, we should
not be looking for the perfect course book which meets all our requirements, but rath
for the best possible fit between what the course book offers and what we as teachers

and our students need (Cunningsworth, 1984, p. 6).

EFL textbooks' function was also succinctly outlined in five terms by Cortazzi and Jin (1999).
Because textbooks give students the appropriate quantity of information about a foreign language
for their level, they were seen as "Teachers" by themhé&umore, textbooks are referred to as
"Maps" because they present the curriculum insselictured sections that help students achieve
the learning objectives established by the publishers. In other words, the existence of textbooks
guarantees that studsradhere to the useful curriculum. Textbooks are considered "Resources"
since they offer a variety of materials for both EFL teachers and students. Furthermore, because
they mentor new instructors who lack experience and knowledge with the teachintéelare
viewed as "Trainers." Finally, textbooks are frequently written and approved by experts, so they

are seen as "authorities."
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2.3. Advantages and disadvantages of textbook

Many studies have discussed the advantages and disadvantages of using a textbook. These
studies revealed that the use of textbooks has its proponents and opponents. Tomlinson (2001, p.

67) summarizes the issue saying:

Proponents of the course book argue that it is the most convenient form of presenting
materials, it helps to achieve consistency and continuation, it gives learners a sense of
system, cohesion and progress and .it he
Opponents counter that it is inevitably superficial and reductionist in its coverage of
language points and limits provision of language experience, it cannot cater for the
diverse needs of its users, it imposes the uniformity of syllabus and apprahith an

removes initiative and power from teachers.

A Chinese teacher (Yuen, 1997) went on to describe her attitude towards textbooks by saying
that Asince becoming a teacher | have mixed
and someti mes | | ove my i pdeirvMcGrathn, R002).11¢ Bhish i n g
statement indicates that textbooks have qualities as well as shortcomings. Wellknown linguists
and authors such as Sheldon (1988), Hutchinson and Torres (1994), Cunningsworth (1995),
Cortazzi and Jin (1999) in addition to others share the @pihiat textbooks are necessary tools

for language teaching and learning.

A well-prepared textbook, according to Hutchinson and Torres (1996), is more than just a
collection of possible lesson plans. According to them (ibid), textbooks are viewed by both
educators and students as a source of structure or directionnifaciate effective teaching
and learning. Teachers consider textbooks primarily as tools that help them save time, organize
their lessons, lead class discussions, and assign assignments. According to the author (ibid:318),
"making teaching easier, bettorganized, more convenient and learning easier, faster and better"

is facilitated by this supporting role.
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According to Richards (1998), textbooks used in the classroom embody the curriculum. They
serve as a "mediating object" between the teacher and the student and represent the goals of the
language program, the type of syllabus employed, the skillgliaught, and the methodology
being used. In the same way, Harmer (1991) believes that there are clear benefits for both teachers
and students when using textbooks. A good textbook should have engaging and captivating
content as well as a logical sequerof language items that clearly demonstrate the grammar,
lexis, functions, and other concepts that must be mastered. A good textbook also relieves the

instructor of the burden of creating their own resources.

O'Neil (1982) offers four arguments in favor of using textbooks. First, even if a textbook
wasn't designed for students, a good portion of its contents may still be appropriate for their needs.
Second, textbooks give students the ability to revaewkip forward in earlier courses. Thirdly,
textbooks have the useful feature of offering content that is both more reasonably priced and
beautifully presented than other sources. Lastly, and perhaps most crugglligesigned
textbooks encourage active student participation in the classroom and allow for teacher

improvisation and modification.

Researchers such as Allwright (1981), Porreca (1984), Cathcart (1989), Clarke and Clarke
(1990), Carrell and Korwitz (1994) and Renner (1997) express contrary views, arguing that
textbooks lack authentic texts since they depict preferences asdsbof their authors and
therefore may generate misjudgment, misconceptions, prejudices and stereotypical
representations of people from other countries. In their view, such teaching materials are not
suitable and convenient for classroom usage.

Hutchinson and Torres (ibid) believe that a textbook can neither meet the needs of any
individual teachingearning situation nor the needs of the individuals within it. In the same line
of thought, Al Il right (ebuiBeds ofitile)marmgemantcosiangubge t :

learning is far too complex to be satisfactorily catered for by gp@ckaged set of decisions
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embodied in teaching materialso. This ent ai

different students.

Prodromou (1988) and Alptekin (1993) consider target language culture to be a vehicle for
teaching the language in textbooks and they claim that it is not possible to teach a language
without embedding its cultural base. They argue that such a prioggsis learners to express
themselves within a culture they know very little about, which may Cause stereotyping,
prejudices, mi sconceptions and someti mes un
138), most textbook writers are native speakens consciously or subconsciously impart the
values, beliefs, attitudes, views and feelings of their own Engpslaking society. It is crucial,
therefore, that teachers develop their own critical thinking and intercultural competence in order

to be abldgo deal with potential cultural conflicts and Stereotypical presentations in textbooks.

Another drawback of the use of textbooks in language classrooms was suggested by

Littlejohn (1992) <cited in Hutchinson and T
a more highly structured textbook | eads to
textbook can cause the lowering and reduction of the level oftaagskills involved in teaching
which results in a | evel of teaching in wh
textbook. Thus, the teacher becomes like a blind slave to the textbook, which was designed by
others, leaving the teacher witttlé or even no control over his or her teaching and allowing the

textbook to make most of the decisions for him or her.

2.4. Textbook evaluation

2.4.1. Definition of textbook evaluation

When it comes to teaching languages, choosing the right materials is crucial before putting

them to use in a realorld setting. These materials should be examined to determine whether or
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not they support the requirements of the learning process. Since textbooks are thought to be the
most beneficial teaching resource, they must be carefully chosen and thoroughly assessed.
According to Hutchinson and Waters (1987), textbook evaluatioreisntitter of judging the

faithfulness of something for a particular purpose. (as cited in Gul, Syed & Humail,2015, p. 79).

The process of determining whether an element is appropriate to achieve a specific goal is
called evaluation. Although they appear to be comparable, textbook evaluation and textbook
analysis are not the same. Evaluation, on the one hand, reteessssessment of the information
that has been obtained and needs to be transferred and thoroughly examined in order to assist
educators in making decisions on its quality prior to use (Gul, 2015, p.79) the other hand, analysis
is the process of examimgrwhat is already present in the textbook; it focuses on the content and
its intended use. Because of the provable quality of the description, it is objective. Before

beginning the textbook evaluation, the textbook analysis must be completed (Gul, 2015, p.

2.4.2. Types of evaluation

According to Hutchinson and Torres (1994), textbooks are a nearly universal element of
teaching English, and when a teachiegrning context includes a suitable textbook, it appears to
be finished. the course book might be evaluated to determing ihe best teaching resource for
the target students at different levels and in different teaching environments. Researchers
characterized two categories of textbook evaluations in this regard: macro and micro evaluation

2.4.2.1. Macro evaluation

I n gener al, rule sets serve as the foundat
rules relate to one another, several resolutions may be employed (Yao and Zahou,2008). More
specifically, macro evaluation is the kind of assessment tlos lat how well the textbook
accomplishes the learning goals (Weir and Roberts, 1994). In addition, the authors emphasized
that a macreevaluation is an evaluation conducted for developmental and accountability purposes

by gathering data pertaining to difent administrative and curricular aspects of the program,
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including teaching materials (cited in Tomlinson, 2011, p.215). Moreover, a comprehensive
assessment process is required by the macro evaluation to confirm that the textbook meets certain
learning goals. In other words, the process of planning and gafldaia for macr@valuation

is quite complex (Ameen, 2022, p.121).

2.4.2.2. Micro evaluation

In contrast, the micrevaluation relies on a singular principle that can be accessed by standard
empirical metrics (Yao and Zhou, 2008). More significantly, mevaluation is identified by its
exclusive attention to a particular facet of program iatstration or curriculum. Tucker (1995)
asserts that micrassessment is a useful instrument for legitimate, comprehensive macro textbook
evaluations (quoted in Umar and Ameen, 2022). According to the authors, aewvadwation is
one in which the asseassis able to choose a particular education activity and give it a thorough

evaluation (Umar and Ameen, 2022, p.161).

To the author repeated mieevaluations may eventually lead to the botigmemergence of
macraevaluation. As a result, macro and micro evaluations are related (p.217). Tomlinson (2011)
concluded that macro assessments address all aspects of engyogoarse, including curricular
and administrative issues. Micro assessments, on the flip side, concentrate on the specific of
assignments that are important to know about when assessing the curriculum as a whole. These

details include the course insttuo r s , the tools utilized, and

The techniques implemented by different evaluators to assess language instruction materials
might differ in terms of macro and micro evaluation. the focus is still on ragsessment,
though, since it is simpler to handle evaluation at this snsdkde. Teachers and academics are
more likely to find it difficult to obtain the authority, time, and resources necessary to begin a

macro evaluation of projects and programs.
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2.4.3. Approaches to textbook evaluation

Williams, D. (1983). In his article Developing Criteria for Textbook Evaluation; he claimed
that any textbook should be used judiciously since it cannot cater equally to the requirements of
every classroom setting (p.251). Adapting an effectppr@ach to evaluate a textbook seek
systematically applied criterion teachers may, however, disagree on what constitutes an
exceptional textbook standard. There is an enormous amount of literature on textbook evaluation.
As aresult, academics offered seal recommendations for assisting instructors in becoming more
methodical and neutral in their assessment of the textbook. Richard (2006) believed that several

approaches should be used to track textbook use. They are as follows:

A) Observation: inspectors of the classroom undertake the visits to see how teachers use the boc

and how it influences the quality of instruction and learning in the class.

B) Record of use:documentation of the sections of the book that were used, together with the

addictions or modifications made and their rationale.

C)Feedbacksessiogr oup di scussion center on the boo

D) Written reports: the composed summaries utilize reflection sheets or other written feedback
tools such as; blogs and online forums. Where educators provide brief explanations of what wel
well and what didn't, as well as recommendations for how to apply the text.

E) Teachers review:educators evaluate the book either individually or in groups, noting what they

liked and what they did not like

F) Studentsreviewsst udent s Oopinions and comments on

2.5 The need for textbook evaluation

According to Alan Cunningsworth (1995). He addressed the aim behind evaluating a

textbook is to highlight its advantages and disadvantages (p.14). Therefore, it is impossible to
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embrace the strong points and discard the we
not existo (p.8) However, the goal i's to chi
certain learner groups. Genesee (2001). Divided the assgssithe textbooks into three

categories. They are listed in the following order:

2.5.1. Accountability

The primary purpose of an evaluation is to indicate through accountability, that pupils are
meeting the expectations placed on them and that the curriculum of the instruction is operating as
it should in this instance, a formal program assessmenprisgs statistical techniques for

analyzing test outcomes, and proper comparison groups selection, and standardized testing.

2.5.2. Placement and Advancement

Making choices regarding a studentods stat
including placement, advancement, and related matters, is another essential function of
evaluation. In this situation, evaluation may involve teachers tamdniostly based on language
test results. Evaluation is to establish a student's standing within a program or course of study is
primarily formative, yet evaluation for placement and advancement purposes is usually

summative (p.146).

2.5.3. Classroom based evaluation

In this case, the goal of evaluation is to direct instruction in the classroom and enhance
students' everyday learning. Evaluation experts are beginning to recognize the advantages of
classroorrbased evaluation, even though it is still seen asrnmél when compared to most
program evaluations (p.146). The new aspects of thekmeln evaluation are revealed when it

is used in textbook evaluation and are revealed when it is used in textbook evaluation.
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Language experts need to follow Sheldonds (1
the assessment will let the instructors or program creators choose which textbook to utilize.
Additionally, assessing a textbook's advantages and disadvanifigesoduce the instructor to

its weaknesses and strengths points. This will enable educators to modify their lesson plans going

forward (Sheldon,1988).

2.6. Criteria of Textbook evaluation

A suitable selection of textbook evaluation demands-dafined and suitable criteria that
support teachers to be objective in choosi n¢
needs and how to determine whether the textbook. Hafi®96) proposed a checklist with
gener al criteria that emphasize the progran
goals. It also includes the needs of the teacher and how to determine whether the textbook would
meet those needs. In this coriteevaluators bring general information about the author's
knowledge, the publisher, and the price of the book, in addition to the availability and accessibility
of the textbooks which would facilitate things for learn&vell-definedcriteria should be used
to examine the prevalence of materials in social and cultural contexts. Grammar and certain
language functions are also regarded as highly important requirements that should be met by the

learners.

It is important to relate cultural and gen
prior knowledge (cited by Richard and Lis, 2001). Richard (2001) proposed four categories of
factors which are: learner, teacher, program, and pedagéagtais; these factors are associated
with textbook evolution and selection. On the top of that, the content must hold students' interest

and meet their demands (American & Khaviar, 2014, p.525).
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Section Two: Textbook Evaluation
2.7. Textbook Evaluation Checklist

One textbook might not be appropriate for every educational context since teaching and
learning objectives vary across students and teachers. Therefore, in order to choose the textbook
that best fits their teachidgarning environment, educators det evaluate the available

materials. This process is impossible to complete without the use of evaluation checklists.

2.7.1.Definition of textbook evaluation checklists

Several studies have used checklists to provide a systematic evaluation of textbooks
(Sheldon, 1988; Cunningsworth, 1979; Ur, 1996; Ellis, 1997; Tomlinson, 2003). According to
Cunningsworth (1995), one advantage of this strategy is that it offers a systematiasand
effective method of evaluation that ensures that every aspect of the study is reweeled.
developedchecklists have clear, understandable criteria; the evaluation items on such checklists

can be modified to meet the goals of the assessment (Ahour & Mukundan, 2010).

2.7.2.Evaluation checklist models

27.21. Shel dondés checkli st

Sheldon (1988) provided an evaluation checklist which is made up of 53 questions that
included two headings which are factual details and factors. Factual details address the textbook's
title, level, author, publisher, price, physical size, lengtigetaskills, target learners, and target
teachers without requiring a thorough study. Factors include rational, availability, user definition,
layout, accessibility, linkage, selection and grading, physical characteristics, authenticity,
sufficiency, educ#onal validity, stimulus practice and revision, flexibility, guidance and overall
value for money.

27.22. Mati cb6s checkli st

Matic (2015) produced a checklist through which textbook evaluators may systematically

categorize the cul tural t hemes. Her scheme



culture and smal/l 6¢cd culture. Big 6Cd <cul
hi story, institutions, and I|literature. Mor e
conditions, interpersonal relations, values, beliefs and@és body language, social conditions,

and ritual behaviors.

2723. Cunningsworthoés checkl i st

Cunningsworth (1995) provides an intensive checklist for evaluation and selection containing
45 questions covering the following criteria: aims and approaches, design and organization,

language context, skills, topic, methodology, teacher's bookraatical k8consideration.

2.8. Research methodology

The present study analyzes a textbook of English of fayrditie primary schools in Algeria.

The study adopts a mixedethod approach, encompassing both qualitative and quantitative
methods. The current study is categorized as a content anahysisis/an analytical technique

for measuring the frequency of occurrence of phrases, words, or sentences (Cohen et al., 1997).
For the content analysis, a mixed checklist is used to evaluate how interculturalism is presented
in the textbook.

The <checkl i st adopted contains different
checklist to assess the structure of the textbook and how the book is designed. In addition to
Cunningsworth's work (1995) for assessing social identities and how selaibnships are
shown in the textbook. As wel/l as Byramds (
of both native and target cultures and how interculturalism is presented in the textbook. The main
focus of this study is to evaluate and askesg native and target cultures are implemented in the
textbook to reach out to intercultural approackesther instrument for data collection used is
a questionnaire towards teacher's views and perceptions about intercultural content in the current

textbook as a primary teaching material
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2.9 The procedure of the Evaluation

In order to identify the intercultural dimension in the textbook. Researchers examined th

textbook page by page, manually, using a mixed checklist.

2.10. Presentation of the textbook
2.10.1. Profile of Fourthi year primary school textbook

Table 1

General information about Algerian EFL Fourth Year Primary School Textbook

Criteria Textbook details

Title My book of English

Head of project Samira. Charit

Authors Samira Charit , Mohamed . Zitouni
Level 4th year primary school

Price 250.00 da

Units 8 units

My book of English is designed for Fourth year primary school pupils aged around nine.
the cover of the textbook takes the white
Engl i sh i written i n gr e dlgeriawflag ctie book ghows ane n t
image of two pupils ( girl and boy ) dressed with the Algerian school uniform, girls wears pink

pinafores and boys wear the blue ones. Also, a red circle shows the level of the book.

At the top of the cover page At he peopl e
along with the ministry of national education and national school publication office. The title of the

book Amy book of En g lbolcslditersi®nghe igft of thetcever pagd, one dar
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read the level of the pupils for whom the textbook is designed, which is fourth year primary schoo
The back page of the textbook contains only the logo of the printing office, the price of the textboo
, copyright information and QR code .

Figure 6.

My Book of English Fourth Year Textbook Front and Back Cover

—
Y - -
—— m——— ey w -

Mv Book

of IEnglish

2.10.2. Structure of the textbook

The textbook consists of 96 pages. The first page gives a general overview about the title of
the book, the grade and the names of the textbook designers which are all clearly mentioned in
the center of the page, on the next page, there is inflemetout the technical group responsible
for this textbook, followed by a letter written in Arabic addressed to the pupils. Furthermore, the
next page provides a letter of a student that represents himself and his book, the later page shows
the table of ontents in which the titles 8 units are mentioned with the page numbers in a simple
way. Moreover, from page 6 to 94, there are 8 unit teaching sequences that make up the content
of the textbook A My Book of EnglmossfomBto Eac

13 pages, each unit focuses on a specific subject around which all the teaching activities are
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centered. The | ast page includes a dictionar
which are relatedo themes covered in 8 sequences presented in English and translated into
Arabic.

Figure 07

My Book of English Fourth Year Textbook table of content

2.10.3. The objectives of the textbook

The learner is supposed to know how to communicate orally with the classmates and the
teacher. In fact, it focuses more on the oral aspect and less on the written aspect. The textbook
also aims to help its users to learn about different togick as: animals, family and friends,
celebrations, games, food, health occupations and jobs so they can communicate about these
topics with friends inside and outside the country on days of celebration (Charit & Zitouni, 2023).

2.11. The evaluation of the textbook
The investigation of interculturalism in the new textbook is conducted in the light of different
analytical frameworks of Byram (1994), Sheldon (1988) and cunningsworth (1995). This title

provides the analysis of the new textbook regarding the alfitactices, social identities, gender
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and intercultural skills found in the textbooks presented with frequencies and percentages to

answer the research questions.

2.11.1. Cultural practices

0 Traditions of both target and native culture

Traditions are defined as "a belief, customs, or way of doing something that has existed for a
long time among a particular group of people" (Oxford Dictionary). . The term tradition includes
customs, food, beliefs, and celebrations of both cultwbsh are performed in the present
textbook. To begin with, the textbook presents the local culture with an image of the school
uniform of Algerian schools on the cover page, as a part of Algerian culture .in addition to the

headscarf which is woroy Algerian women (p, 11, 17).

Also, traditional hats of men (p, 11, 48) However, the textbook neglects to mention and to
represent any traditional customs of the target culture. Secondly, Beliefs as a part of traditions,
beliefs often are linked to religion, for instance, the bela§sut Algerian culture that are
presented in the textbook is praying at mosques as a religious practice (p.77) Beliefs also often
mean the way of thinking. The book presents a healthy lifestyle as a belief in the target culture
such as attending the gymdaeating healthy food (p,59,62). Thirdly, the book contains a whole
unit about food. Algerian traditional food is tackled in the textbook such as; Mhajeb, couscous
(p.56). Hence, the Pizza and Spaghetti are dishes from the target culture. (P, 56), Finally
celebrations are important days to celebrate. The textbook has specified a whole unit about
celebration..the local ceremonies are Eid el Fitar, Eid el Adha, Revolution Day, and Independence

Day, Labour Day, EI Mawlid. However, target culture celebratamesnonexistent.

0 lllustration and images in the textbook of both native and target cultures

lllustrations are defined as drawings or pictures in a book, or magazine, for decoration or to

explain something (Oxford Dictionary). lllustrations are digitally created images that match the
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content of the textbook. The textbook of English fowgthde primary school content is full of
illustrations. Starting with a textbook cover that includes an illustration of the native culture that
presents the theme of the textbook. The designers ugsuakapately 57 illustrations of the native
cultures which are spread around the eight units and 96 pages of the textbook Yet, the illustrations
that present the target culture were 12 only. In addition, the textbook contains lots of stickers

which were use in the tasks. However, the textbook is devoid of real images or pictures.

0 The cultural places in both target culture and native culture

According to Burra Charter by Australia ICOMOS, cultural places encompass not only
physical sites like buildings and landscapes but also intangible aspects such as cultural practices
and traditions associated with these locations. The Charter emgsake importance of
preserving these places for their cultural significance, which includes their historical, aesthetic,
scientific, social, and spiritual values (Australia ICOMOS). Cultural places have got the highest
percentages in the native cultute.has been found twenty one Algerian cultural places, for
instance, it represents native culture that is displayed in the textbook on pages 8,9, 15, 27 which
are about a house that is related to Algerian building style . Also, on pages 11,214,207 24,

40 a living room showed an Algerian family photo on the wall, and on the table Algerian sweets.
Furthermore, the Algerian school on pages 28, 29, 34, 35, 37, 41, 73 that took the name of the
mujahidin like p p F Y HOF C 3GulturalyplacgsFare @l3opepeessed in the textbook by
mentioning Algerian restaurant that is called e T @GhHp&ges 3@. Arigthed fAnfioas Algerian
place is vihighnid sKovn an pades33, and then comes a kitchen represented on page 59
with a chicken and cheese at the table. Another famous place is the great mosque which is
represented on page 70, followed on page 81, a farmer in the farm wears a small patheoaf cl

his head that is called wiBch is ghédH the traditional clothes ing&kria.

Besides, the cultural places have gained the lower marks in the target culture, they are only

presented in eight target places in the textbook. It is revealed through the office in Britain on
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pages 20, 40 and the Big Ben on page 47 also, the restaurant is presented on page 59, it shows
boy eating pizza and soda, as well as the kitchen, which contains a table with chips and cheese on
page 62. In addition, on page 66, 67 there is a mentidretgyim which is considered from the

target culture. Finally, the circus is represented on page 91 .

0 The culinary practices in the native culture and the target culture

Culinary practices are displayed in different pages of the textbook; it differs between NC and
TC. The analysis indicates that the native culture is the dominant in the culinary practices, it is
represented by the mentioning of different traditidnall such as: Algerian sweets that is called

cisirggredented on pages 11, 17, 72. Similarly, the Algerian famous dishes which called

AMhajebo is represented on page 56, as well

For the TC, it has gained the lower part in the textbook. To start with, many culinary practices
are manifested through mentioning different foods like pizza on pages 56, 59, chips, soda on
pages 57, 60, 62, 71, 59 and Spaghetti on page 56. Othetr saveets are cookies, cheesecake

are represented on pages 71, 73.

2.11.2. Social identities

0 The social relationships and interactions

The current textbook starts with a unit entitled « Family and School » with 6 pages which
introduces. the family relationship with its members on pages. 9, 10, 11, 12, 14. In addition, to
the presence of large family members such as grandfatims, and cousins on pages; 24, 33 of
thetextbooks Another social relationship shown in the textbook is friendship. Real friendship in
school on pages; 14, 43,54. Friendship relationship via the Internet on page 17 shows a global
communication with forging friends, also on pages; 47, 59, and 66, whoals $fvo friends from
different cultures having a conversation about their daily life. The social interactions that are

tackled in the current textbook are in the unit of health on page 51. This picture contains a dialogue
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that happened between the doctor and his patient. In addition, page 33, this shows the short

conversation between the kid and the carpenter, and the nurse.

0 The proper names

The textbook contains a lot of proper names that represent both cultures. To begin with, the
unit of "family and friends " contains proper names from the native culture. On the very first pages
of the textbook, the name Nadijib is mentioned, followmggages 8 and 9 which contain lots of
naive proper names that are; Mariem, Fatima Selma, Massil, Mustapha and Nadjib (p,59,66),
lamia Abdallah (p,27), souad, Affaf (p.27), Samira, Aida, Khadija, Mohmmed (p,24), Mebarka,
Ahmed, Abederrahmane, Siham,Bahaadd(p,30), Rafik,Yasmine,Amine.and Nadir in page

54,Rima page 85.

In addition, proper names from the target culture were mentioned as well. At the first unit,
the names James and Dianna were mentioned in page 17, and at the last, page of the same unit o
page 20, the name Danny is mentioned as well. Also, the Alrego on page 59, and Steve on
page 66. Furthermore, the textbook presents the names Yang and Hassan as an internationa

culture on page 17.

0 The nationalities represented in the textbook

The data shows that nationalities are expressed clearly in the textbook. Surprisingly, there are

6 nationalities mentioned in the textbook which are: Algerian, British, American, Chinese,
Mexican. This can be exemplified through the Pictures of the flags on pages 17, 18, 73. In

addition, this textbook tends to introduce pupils to different ndit@saall over the world.

0 The occupational representation in the textbook



55

Occupations and jobs took a whole unit in the textbook. Students are introduced to many jobs
that were demonstrated in various forms and through different indicators. This can be exemplified
through different activities from page 22 to 33. To statthyobs are represented through a song
of Awhat i s your job Aon page 22, 28, t hen ¢
occupations like : policeman , doctor , teacher ,nurse ,housewife ,pilot ,vet ,farmer ,singer , writer
,cook , architet , dentist , fireman , farmer , baker , painter , bus driver , taxi driver , tailor ,
gardener , carpenter . The purpose behind introducing pupils to these jobs is to make them

familiar with it.

2.11.3. Gender

0 Males and femalesd6é representation in activ

Males and females are presented in the textbook through illustrations and activities. In fact,
mal es have got the highest score among f ema
230 for males and 115 for females that are displayddenextbook from page 6 to 95. These
representations are realized in pictures of different Algerian men, women and children such as in

the following pictures.

Figure 8. Figure 9.

Page 21 in the®Byear primary school Page 33 21 in thgeér primary school
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Concerning the representation of males and females through activities, males occupied the
highest score by 62 appearances, while females scored only 30 times. For instance, they are

disseminated in various forms of activities including dialoguesyersation, direct questions,

and Atick the right boxo activities. (check

Figure 10. Figure 11.

Page 25 in the @year primary school Page 25 thgedr primary school
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The data show that Males are the dominant in the textbook with a noticeable significant. In
addition, females have the lowest appearance in the textbook. Meanwhile, the designers shed light

on the important role of the males in our society. Pupithiatstage of education need to build
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knowledge about their future roles in their families. In a way or another, males and female

representations are not equal in this textbook.

0 Physical attributes of women

The fourth Grade English textbook contains illustrations that describe women with their
different physical attributes .to start with pages 8 and 9 of the first unit, women are shown with
different skin colors; brown and white such as; Miss Lamia ishe brown woman, and Miss
Souad who is a white women .in addition to the variation of the hair in its style and color for
example; Siham has a red short and straight hair, while Aida has a curly short black hair. also,
Affaf has long wavy brown hair witdivergent and different facial features; length, and body
shape These attributes continue to be mentioned in the rest of the textbook. Furthermore, the

headscarf as part of the physical attributes of women is present on pages: 17, and 29, 62.

0 The character attributes of women

The current textbook presents women with different character attributes that describe the
personalities. To begin with, on page 33 the image contains a short dialogue between the nurse
the kid who was kind to the kid, as well as on page 51 tletodwas an independent woman. and
humble and nice to her patients. Moreover, on page 62, that shows two women who are friends w

each other and they are loyal to their friendship

2.11.4. Intercultural skills

0 Activities and illustrations that promote intercultural communication

Intercultural communication means communication across different cultural boundaries.
This means that, when two or more people with different cultural backgrounds interact and
communicate with each other or one another, intercultural communid¢atsand to have taken

place (Issa and Yunusa, 2015).
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The analysis indicates that the textbook includes illustrations and activities that promote
intercultural communication. Firstly, there are various illustrations that are manifested in the
textbook which are revealed as following: on page 17 an #ltistr represents four boys (Najib,
James, Yang, Hassan ) from different countries (Algeria, Britain, Egypt and Chinese) and a girl
( Dianna) from America , they were communicating by video call . On page 20, two boys; Najib
from Algeria and Danny frorBritain, were talking using Facebook. Thus, a pupil was chatting

with his friend from Britain on page 37.

Furthermore, a boy from Algeria was talking to his friend from England. Moreover, on page
47 two girls (Algerian and British) were discussing video calls on Facebook , as well as on pages
59, 67 Alberto and Najib were messaging each other. In additames and Najib were chatting.
Secondly, there are various activities that are displayed in the textbook such as on page 18, task
one is about completing the table with information ( age, language, country and nationality ) ,
task two is about matahig every pupil with his countryo:
the role A on pages: 20, 40, 47, and for A |
17,37,59,66,73.
0 Activities and illustrations that promote intercultural awareness

A basic definition of ICA can be offered as following: Intercultural awareness is a conscious
understanding of the role culturally based forms, practices and frames of reference can have in
intercultural communication, and ability to put these cohoap into practice in a flexible and

context specific manner in real time communication (Baker, 2011).

In this textbook, there are illustrations and activities that promote intercultural awareness that
is revealed on page 59 which is a conversation between two boys about healthy and unhealthy
food, on page 62 an illustration in a grocery store that sdowsmen from different countries
talking about food. Furthermore, on page 66, two boys talk about sports and gym. In addition, on

page 73, the textbook shows celebration day
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75, there are different celebrations and sp

and birthday, also basketball, jigsaw puzzle, chess.

0 Students are encouraged to learn from different cultures

A subfield of education theory known as « early childhood education » deals with the formal
and informal instruction of young children. The process of teaching young children is dynamic
and interactive. Hence, every child interacts with the wofférdintly. Primary school pupils are
kids who are naturally born curious to discover and motivated to learn new things including
cul tur al di versity. childrenbés understandin
learning about other cultureaises their cultural awareness, and understanding cultural variation
can also identify the insatiable curiosity ¢
this point to encourage and motivate the kids to learn about other culturesbendpen on the
worl déos, in addition to the curriculum of th

and matches children intellectual level and their age.

0 Topics that promote interculturalism awareness

In order to communicate successfully and prevent erolaral misconceptions,
intercultural awareness conceptualizes intercultural knowledge and abilities (such as tolerance,
acceptance, and respect of a variety (Robins et al.,2002). Patdciyvare shown various
examples of crossultural communication (written dialogue and scenarios ) to increase student's
intercultural awareness. The topics to promote ecafisiral awareness should be aligned with
the pedagogical curriculum of the foreigmguage, which must include topics that are related to
culture in both cultures, the native and target one. These topics mainly concern traditions, beliefs,
customs, history, food ...etc, However, the presentation of these topics should be slight and meet

the objectives of teaching foreign languages.
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2.12. Discussion of the findings

The results of the textbook evaluation of the current fegréiie English textbook indicate
that the textbook focuses on the native culture as the primary culture that should be introduced
and taught to learners since it is familiar, then withhgligentions of the target culture .to begin
with the cultural practices of both cultures contains traditions, illustrations, cultural places, and
culinary practices. First, tradition includes; customs, beliefs, and food. The representations of
customsaremai nly | inked to the | ocal culture suc
Yet, we have noticed the absence of target culture customs. also, beliefs are slightly mentioned
such as; praying at a mosque which is a sacred religious belief of theaflgulture, however,
the healthy lifestyle such as; the gym and healthy food is a foreign belief that comes from the

Western culture, in addition to the traditional food of the NC such as; couscous and mhajeb.

While TC food is about pizza and spaghetti In addition, the textbook includes enough
illustrations for an effective explanation of the textbook's content, since they are young learners.
These digital images are often linked to local cultural contahfew illustrations match the TC.
Secondly, cultural places also have a part within the textbook. The Great Mosques of Algiers and
the Martyrés Memorial are historical | andma
United Kingdom. Hence the ggence of ordinary places such as; restaurants and schools which
are regarded as a representation of the local culture. Thirdly, the culinary practices are somehow
equal, cookies and cheesecake are Western sweets. ¥Wghdeb lisead Algerian sweet.

Moreover, social identities include family relationships and friendship.

First, the textbook begins with a wunit e |
bonds are strong and having a family with a large member is a common Nawngrtheless,
friendship is also a noble relation that starts from childhood whether inside or outside the schoc
Second, the proper names of the characters in the textbook are mainly local names such as; Af

Nadji b, Souad, Ahmeddelysomesaands; TC names wer e
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James, Dianna, and Alberto. and names from universal cultures such as; Yang and Maria.

Third, occupations are diverse and meet the reality for instance; a teacher, policeman, doctor ..etc.
Furthermore, gender diversity is displayed in the book, yet, we have noticed men are oriented.
males are dominant due to the native culture which istafiduy religion. the physical attributes

of women are also diverse which symbolizes the different races including skin colour, hairstyle,

and body shape.

Third, the character attributes of women that are presented in the textbook are superficial and
reflect the feminine character for instance; kind, humble, and independent. Eventually, the
textbook is designed to promote interculturalism. Intercaltaommunication is presented in
tasks such as; dialogue and role play which is a suitable way to achieve effective cultural
communication, thus, the content of the current textbook focuses on raising intercultural
awareness and promoting openness towatlglsr cultures. Hence, the textbook designers took
into consideration the level and age of the learners since they are young learners the topics are
simple and realistic as well as appropriate for their comprehensive ability. In order to encourage
learnersand motivate them to learn about other cultures, here the role of the teacher is needed.

and it is their responsibility to achieve the goal of intercultural interaction.

Conclusion

To conclude, textbooks as a teaching tool have a crucial role in the teaching process. Hence,
evaluating this teaching tool ought to be a deep evaluation. Analyzing -frade English
textbooks using a checklist from different scholars, focusing temcultural concepts, and how
the textbook presents the native culture alongside the target one, to ensure that pupils have
acquired cultural knowledge and their cultural awareness has been raised in addition to learning
the language itself. The finding$ the conducted study might be used to gain a general view
about how foreign language textbooks are designed and gain an understanding about cultural

interaction.
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Chapter three: The Questionnaire
Introduction
The current section provides a general overview of the gathered results from the questionnaire
that was presented to fowtfnade English teachers. The questionnaire aims to investigate
teachers' opinions toward the integration of interculturalisrkfih textbooks. as well as to

analyze the intercultural content of the textbook.

3.1. Description of the questionnaire

A questionnaire is any textased tool with a sequence of questions or statements for
participants to indicate their answers by marking a page, writing a number, or checking a box on
paper or online (brown, 2001). The questionnaire is composed ok$#ans sectioned into four
sections. These questions aim to gather information about the integration of interculturalism
within the Algerian EFL textbook. And how the fowghade primary school English textbook is

designed to teach both native and taoydtures.

The guestionnaire contains a short introduction that introduces the topic and the aim behind
it. The First section includes general information about the participant. Then, section two is about
introducing the term interculturalism to the part&cip t s . Hence, the third
practices to promote interculturalism. The |

on the integration of interculturalism.

Section one is composed of three general questions aiming at getting general knowledge
about the participant. The first question is about gender whether the participant is a male or
female. The second question is about the age of the participanastigeiéstion in this section

refers to the years of experience that teachers have.
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The second section introduces the term interculturalism in six Likert scale questions each
statement containing five options. The first question tends to measure how teachers are familiar
with interculturalism. Then, the second question tends tasare how much the participants
agree on integrating culture within teaching the English language. The third question highlights
the measurement of teachersdo views on inclu
question number four highlightsachers' agreement on the presence of interculturalism in EFL
textbooks. The fifth question is about tea
fourth-grade English textbooks. The last question of this section, question six highlights eea s 6

agreement on integrating cultural comparison within EFL classrooms.

The third section includes three question
practices to promote interculturalism. The first question tends to acknowledge the best method to
teach cultural content according to the teachers. The seaestan completes the previous one,
the question is about teachersé view on t he
cultures with its similarities and differences. The third and last question in this section tends to

acknowledge the sufficiemvay that teachers apply to promote intercultural communication skills.

The last section number four includes five direct questions that demand short answers that
aim at exploring teachersd practices in inte
to promote tradition in both cultures. The second giegoncerns the presence of proper names
in the textbook. The third question is related to the usage of illustration in the textbook. And the
fourth question is about teachersdé opinion
competence that shtal be taught to EFL young learners. The last question is about suggestions

and recommendations offered by the teachers concerning the presented questionnaire paper.

3.2. The sample

The current study was conducted by a group of twenty English teachers ofgmadéprimary

schools in Algeria from different schools. The questionnaire was submitted online via variou:
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platforms. The teachers tended to answer the digital version of the questionnaire with pleasure &
without any hesitation after we had spoken to them and tried to introduce the topic and we were res

to explain any ambiguous conception about the topic.

3.3. Validity and reliability

Validity and reliability are two crucial and fundamental aspects for measuring any tool or
instrument for a good research project. Validity is the representation of the truthfulness of
findings, while reliability is the stability of findings (Altheide Johnson, 1994). These concepts
are crucial in modern research since they improve the accuracy which a study activity is assessed
and evaluated (Tavakol & Dennick, 2011). A measurement is considered reliable if it consistently
yields equal values (Blumigeret al., 2005). It assesses a study's reliability, accuracy,
reproducibility, and consistency (Chakrabartty, 2013]. Hence, the extent to which an instrument

measures what it claims to measure is a common definition of validity.

The degree to which a research instrument measures what it is intended to measure is referred
to as its validity (Robson, 2011). Reliability is the extent to which the outcomes are accurate.
Thus, a research tool (questionnaire) is needed in ordectwade. Thus, to check the validity

and reliability we need to do some calculations, specifically Alpha Cronbach.

Figure 13
Cronbachdés alpha reliability and validity
Result Interpretation
> 0.9 Excellent
>(0.8 Good
> ().7 Acceptable
> 0.6 (Questionable
0.5 Poor
<035 Unacceptable

QoT
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Based on this and the illustrative table above, the questionnaire is considered reliable and valid.

3.4. Analysis of the questionnaire

3.4.1. General information about the teachers Question

Table 02

Teachersbés gender

Answers Frequency Percent
Males 2 10%
Females 18 90 %
Total 20 100 %

As the table shows 90 % of the participants are female teachers. However, males represent o
10 % of the participants. The total of participants was 20; they are divided into males and females.
of them are women and only 2 males answered the queatienThis means that females are the

majority of teachers.
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Question two:

Table 03

Teachersd age

Options Frequency Percent
2510 35 18 90 %
35to0 45 0 0%
4510 55 1 5%
Older 1 5%
Total 20 100 %

This question was asked to reveal the age distribution among participants. Table (02) shows
the teacher's age scope, which ranges between 18 teachers (90 %) between 25 to 35 years old
hence 1 teacher %) is45 to 55 years old. Thus, 1 teacher (5 %) is older. However, there are no

teachers from the age of 35 to 45.

Table 04

Teachersé6é years of experience.

Options Frequency Percent

Oto 10 19 95 %

10 to 20 1 5%

20 to 30 0 0%
Total 20 100 %

This question aimed to know the years of experience of the teachers. Table 03 shows that 19

teachers (9%) havebetween 0 to 10 years of experience. while there is only 1 teacher ( 5%) who
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have medium experience from 10 to 20. Moreover, there are no participants (0 %) who have

experience of 20 to 30 years. This means that most teachers are new to the field of teaching

English in primary schools.

3.4.2.Interculturalism

Question one: ATo what extent are familiar with the term interculturalism?

Figure 14

Teacherés knowledge of the term Aintercultul

B Percentage
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Extremely Familiar  very Familiar Familiar Not Familiar Not Familiar at all

Table 05

Interculturalism

Options Frequency Percent

Extremely familiar 3 15 %
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Very familiar 7 35 %
Somewhat 7 35%

Not so familiar 2 10%
Not familiar at all 1 5%
Total 20 100%

The question A to what e xntesxultdaralis®” edicgtesthatf a mi
teachers 15% of the sample population (3) teachers are extremely familiar with the term. While
35%means 7 teachers are very familiar with it. Other 7 teachers (35%) are considered to be
somewhat familiar with this term. Meanwhile, 2 teach(10%) are not so familiar with the term
interculturalism. Finally, there is only 1 participant represents (5%) of population who is not
familiar at all with the term.

Question two:

ATo what extent do you agree with this statement: learning English as a foreign language involv

introducing its culture to the learners?

Figure 15

Teacherso6 perceptions on teaching culture
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Nombre de To what extent do you agree with this statement: Learning
English as a foreign language involves introducing its culture to the...

Neutral Disagree
10,C 10

Strongly Disagree

Strongly Agree

Agree

Table 06

Teachersdé perceptions on teaching culture

Options Frequency Percent
strongly agree 8 40%
Agree 7 35%
Neutral 2 10%
Disagree 2 10%
strongly disagree 1 5%
Total 20 100 %
Rel ated to previous questions, the current

statement: learning English as a foreign language involves introducing its culture to the
learners?». Teachers here were asked about their opinion towaodsidéinig culture alongside
TEFL. Table 05 presents that 8 teachers ( 40%) strongly agree with incorporating culture into

EFL classrooms. Therefore, 7 teachers ( 35%) totally agree with the incorporation of culture. In
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addition, 2 teachers ( 10%) are neutral to this opinion. Yet, 2 teachers ( 10%) disagree about
involving culture within the TEFL. ending with only 1 teacher (5%) who strongly disagrees.
meaning that most teachers do agree that teaching English involk@suaing its culture.

Question three:

ATo what extent do you agree with this statement: learning English is more engaging when it

includes cultural aspects of the target language?

Table 07
Teachersé6é perceptions on including cultul
Options Frequency Percent
Strongly agree 1 5%
Agree 11 55%
Natural 3 15%
Disagree 3 15%
Strongly disagree 2 10%
Total 20 100 %

The question ATo what extent do you agre
engaging when it i ncludes cul tur al aspects
teachers' opinions on engaging cultural aspects of the TL while teachilighEiigble 06 shows
this question indicates that 11 teachers (55%) do agree with including cultural aspects in teaching
foreign languages. Meanwhile, only 1 teacher (5%) is strongly agree with this statement. Yet, 3
teachers (15%) are neutral to this opm in addition, 3 teachers (15%) disagree with involving
cultural aspects of TC when teaching English. As a result, most teachers agree to incorporate

cultural aspects of TC within teaching English as a foreign language.
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Question four:

ATo what extent do you agree with this statement: integrating interculturalism in EFL textbook:

to facilitate and enhance teaching English to learners?

Table 8
Teacherso6 perceptions on integrating interc
Options Frequency Percent
Strongly agree 4 20 %
Agree 11 55%
Neutral 4 20%
Disagree 0 0%

The question Ato what extent do you agree
EFL textbooks to facilitate and enhance te
addressed to teacher s ai msaboutmtegrating mtertuitucplzssin e t
in EFL textbooks. Table 06 shows the present question indicates that 11 teachers ( 55%) do agree
with integrating interculturalism in EFL classrooms. Moreover,4 teachers (20%) strongly agree
with this suggestion. As wells there are 4 teachers ( 20%) who are neutral about applying
interculturalism in EFL classrooms. Furthermore, it shows that only 1 teacher (5%) strongly
disagrees. Surprisingly, no participant disagreed with including interculturalism in EF

classrooms.

Question five: To what extent do you agree with this statement: Theyeitle textbook provides
sufficient opportunities for students to explore and compare their own culture with cultures

represented in the textbook?
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Table 9

Teachers6é perceptions on textbook cultural

Options Frequency Percent
Strongly agree 1 5%
Agree 11 55%
Neutral 3 15%
Disagree 3 15%
Strongly disagree 2 10%
Total 20 100%

The question ATo what extent -dradetexbook prgvidese Wi
sufficient opportunities for students to explore and compare their own culture with cultures
represented in the textbook? ». Aims to explore the cultural omiteesito compare and contrast

LC with other cultures in the textbook. table (08) shows that this question indicates that most
teachersé 55% of the teachers (11) agree th
comparison between LT and otteedtures. While 3 teachers (15%) are neutral, as well as 3 other
teachers (15%) disagree. Yet, there is only 1 teacher (5%) who strongly agree that the textbook
opens cultural comparison. Meaning that most teachers accept that 4thgrade textbooks promote

cultural comparison between LC and TC.

Question six: To what extent do you agree with this statement: EFL classrooms should provide

opportunities to compare and contrast my own culture with the target culture?

Table 10

Teacherso6 perceptions on the integration of
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Options Frequency Percent
Strongly agree 3 15%
Agree 10 50%
Neutral 6 30%
Strongly 0 0%
disagree
Disagree 1 5%
Total 20 100%
This question ATo what extent do you
provide opportunities compare and

reveal

teacher so

opinions

on

agre

t LE with MG iea BRLa t i o

contr as

classrooms. Table 10 shows that 10 teachers (50%) do agree with this statement and the other 3

teachers (15%) strongly agree with the same statement. while 6 teachers (30%) of the population

are natural towards this opinion. Yet onlyeht¢her (5%) disagrees with Cultural comparison in the

EFL classroom. And there is no participant who strongly disagrees.

3.4.3

Teacher sbo

practices

and i

ntercul tur al

Question one:Which way do perceive as more suitable to teach cultural content?

met hods

Table 11
Teachersé perceptions on teaching
Options Frequency Percent
Traditional and talk method 8 40%

t
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ICTs 12 60%
Other option 0 0%
Total 20 100%

The question Awhich way do you perceive as
to gain knowledge on teaching practices that they apply in order to teach cultural content. Table
11 shows that the result of this question indicts 60% optpailation equals 12 teachers who
are using ICTs to teach cultural content in EFL classrooms. While 8 teachers (40%) are using
traditional chalk and talking methods for teaching and explaining cultural content in EFL

classrooms. Yet, no one classified bati as applying other options to teach cultural content.

Question two:

A Which way do consider the appropriate one to explain cultural differences and similarities

in your teaching of fourtlyrade students?

Figure 16

Teacherso6 perceptions on teaching TC and NC
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Nombre de Which way do you consider the appropriate one to explain
cultural differences and similarities in your teaching of fourth-grad...

Exploring Other cultures
10,0%

Exploring and Focusin...
30,0%

Exploring the Target C...
60,0%

Table 12

Teachersodé perceptions on teaching TC and NC

Options Frequency Percent
Focus on NC 6 30 %
Focuson TC 12 60 %
Focus on Other cultures 2 10%
Other options 0 0 %
Total 20 100%

Table 12 represent the findings of the que
explain cultural differences and similarities in your teaching of fegrthade st udent
indicates that 60% of the sample population which equals thdesaare exploring and focusing

on teaching TC to explain the cultural differences and similarities in fguaithe classrooms. While
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6 teachers (30%) are focusing on TC to demonstrate cultural differences and similarities for fourth

grade pupils.

Question three:

AWhich is the best way to encourage students to develop intercultural communication?

Figure 17

Teacher sb

Table 13

Teacher sbo

way

way

of encouraging

of encouraging

pupil s

pupil s

Options Frequency Percent
Role plays 14 70%
Stimulation 1 5%
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