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Abstract 

Facebook is considered to be one of the most popular platforms for online social 

networking among university students, who are attracted to such spaces more than any 

time before. At first glance, the use of social media platforms seems to be a waste of time; 

however, it is believed to help students develop important knowledge and social skills. It 

provides various opportunities for students to, flexibly, interact beyond classroom walls. 

The ever-growing popularity of such spaces launches the debate among educators, who 

view these online tools as a clear opportunity to develop innovative ways of teaching and 

learning. The current study brings together the areas of collaborative learning and their 

academic performance. It attempts to find out whether undergraduate students at the 

Department of English at Larbi Ben MôHidi University use Facebook effectively as a 

learning environment that could support their educational matters in the form of 

collaboration with one another. Therefore, in an attempt to address this issue, data were 

collected with qualitative and quantitative methods. At the outset, an observation took 

place throughout the entire period of our research in an attempt to understand what type of 

content students usually share and interact with, how they interact, and, most importantly, 

how they collaborate within a virtual space, and the result showed that Facebook is the 

most powerful educational strategy, which students learn in groups for achieving 

collaboration and common goals. Amid our observation, we conducted questionnaires that 

were submitted to undergraduate students at the Department of English. The results reveal 

that students believe social media platforms, particularly Facebook, to be an essential 

environment to support their educational matters. It provides students with promising 

opportunities to interact, share academic content, and boost their productivity inside and 

outside the classroom.  

Key terms:  Collaborative learning, educational matters, Facebook, learning environment, 

productivity, social networking. 
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GENERAL INTRODUCTION  

 Introduction  

Observing the students across university halls and corridors, one will, certainly, 

notice a stunning number of electronic devices, phones, tablets, and laptops. One can also 

observe students sitting around tables working on laptops, holding tablets or checking their 

smartphones, and strolling across the university buildings while listening to music with cell 

phones. Students are, clearly, dependent on technology more than any time before, and 

with the ease of access to wireless and mobile technologies, they are equipped with an 

unprecedented supply of information as well as entertainment at their fingertips. Social 

Networking sites (SNSs henceforth) make up the largest part of these technologies, and 

students are, entirely, emerged in these virtual spaces such as Facebook (FB henceforth) 

throughout the course of their everyday activities. The frequency of these websites among 

scholars of all periods has launched the debate among preceptors about the academic value 

of these platforms, claiming that social networks partake numerous of the desirable 

features to achieve quality in education, and remain an area of considerable anticipation for 

education sector. 

  One of the academic values of SNSs lies in their open nature, which promotes 

studentsô interaction and helps them confront the dilemma of managing their relationships 

online. These considerations have directed some educationalists to investigate the potential 

of these virtual spaces to create meaningful interactions and dialogue between students and 

teachers. Todayôs learners use Facebook daily at any time and anywhere, but they are not 

aware that it has educational purposes and it serves as a means of learning in addition to its 

role as a means of communication. 
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1. Background of the Study 

 E-Learning plays a vital role in education and it has a great potential to spread 

learning. Various researchers define it differently; Watherhouse (2003) defined E-learning 

as a medium of computer technology that could be utilized to develop the application of 

learning and teaching. Furthermore, E-learning involves the use of digital tools for 

teaching and learning. E-Learning appears in the educational field as a powerful tool, 

which creates many opportunities for the learners and facilitates the learning process 

through its endless services. 

E-learning provides people with a wide range of unlimited tools to learn and among 

them we can see the powerful appearance of social media tools in the educational system 

such as Facebook which serves nowadays as a modern tool in teaching and learning and 

this is due to its easiness to use. Moreover, the tools resulted from the appearance of E-

learning as a new approach to learning resulted in a shift from the teacher-centered 

instruction to the learner-centered instruction which opens the doors for learners to take 

charge of their own learning and to be more independent and productive. 

2. Statement of the Problem 

Nowadays and because of the technological revolution and its inventions, learners 

start to be more active in the learning process. Besides, we can see the powerful 

appearance of Facebook nowadays as the most used tool among people of different ages 

and races, especially learners. Todayôs learners use Facebook daily at anytime and 

anywhere, but they are not aware that it has educational purposes and it serves as a means 

of learning in addition to its role as a means of communication. 

   The present research stems from a personal interest to investigate whether online 

collaborative practices help students to enhance their academic performance. By 
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conducting this research at the Department of English, at the University of Oum El 

Bouaghi, with undergraduate students. We will shed light on the studentsô attitudes about 

the role of social media the online collaborative activities in their academic performance. 

3. Research aims 

    This research paper aims to investigate and analyse the possible effect of social 

media on collaborative learning and the perception of students of using social media 

platforms to develop their academic achievement. In other words, it seeks to examine the 

role of online collaboration work between students of English at Larbi Ben MôHidi 

University, Oum El Bouaghi on their productivity. 

4. Research Questions 

This study will address the following questions: 

- How does the use of social media and networking groups impact the productivity of 

undergraduate students? 

- Does the use of social media platforms have a positive or negative effect on 

undergraduate studentsô productivity? 

- What are the studentsô attitudes towards their use of social media for learning purposes? 

5. Research Hypotheses 

     Based on what has been stated before, we hypothesize the following: 

- The use of social media to collaborate affects the studentsô productivity positively. 

- The alternative hypothesis: The use of social media to collaborate between students 

affects their academic performance negatively. 

- Students have positive attitudes towards social media as far as their collaboration. 
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- The alternative hypothesis: Students have negative attitudes towards social media as far 

as their collaboration. 

6. The Significance of the Study 

   The presented study will take into account the relationship between studentsô online 

collaborative practices and their productivity. The findings will guide and instruct 

department students on the effectiveness of using online collaborative practices. 

7. Conceptual and Operational Definition: 

Collaboration:  

ü Operational definition: the act of collaborating, to work together with another 

person or organisation for a particular purpose. 

ü Conceptual definition:  Nijhof and Kommers (1985) define collaboration as a 

collective process in which formal and informal knowledge plays an important role. 

Productivi ty:  

ü Operational definition: the ability to do as much work as possible in a particular 

period. 

ü Conceptual definition: Studentsô academic productivity is defined in this research 

as their achievement and performance throughout their learning process. It is also 

related to studentsô motivation in the sense that studentsô motivation reflects in their 

productivity. This view adheres to Radovanôs (2011) perspective on the matter. 
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8. Research Design 

8.1. The Sample 

   The target population is Algerian undergraduate students of English at Larbi Ben 

MôHidi University. The accessible population is all undergraduate students who study in 

the Department of English at Larbi Ben Mhidi University. The sample will be chosen from 

amongst 1st, 2nd, and 3rd year students and will mainly comprise those who use social 

media on regular basis. Therefore, the type, which will be used, is purposive sampling. 

 8.2. Methodology 

   The following study will rely on mixed research methods, which are the qualitative 

and quantitative approaches. The quantitative approach resides in our use of questionnaires 

to investigate the studentsô attitudes towards the use of social media in their collaborative 

practices as well as to delineate their awareness of any impact that social media practices 

may have on their academic achievement. The qualitative approach is articulated in the 

observations, which will be conducted on the studentsô Facebook pages that they usually 

use to cooperate. 

9. Structure of the Dissertation  

    The dissertation is organized into two chapters. The first one will explore what 

previous researchers have found and concluded in the field being understudied. It will be 

devoted to reviewing the literature around the subject matter and subsequently dives into 

the definitions of collaboration between students and its role in enhancing studentsô 

learning process. The second section of this chapter will introduce the importance of using 

social media to enhance learnersô academic productivity. 
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The second chapter attempted to interpret and discuss the findings of the current 

research with the main objective, being to answer the research questions, and, thus, test the 

validity of the research hypotheses. Whether Undergraduate Students use social media for 

education. Finally, the chapter will end with a conclusion and a discussion of the results. 
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CHAPTER ONE: LITERATURE REVIEW  

1.1. Section one: Collaborative Learning 

   The first chapter tackles the word Collaborative Learning. The latter is one of the 

most effective strategies, which promotes learnersô participation in class. We are going to 

shed light on this very promising and ambitious realm, trying to give a general overview of 

the key concepts and the focal topics associated with it. We will also review the major 

theoretical perspective, the methods, and the elements required to promote interaction and 

participation opportunities.  

1.1.1. Definition of Collaborative Learning 

 Due to its ancient history and positive outcome, CL has been a focus of research in 

the past century. Researchers have defined CL in different ways. CL, according to 

Williams (2002) is a highly structured teaching strategy that is based on the premise that 

children learn better during interaction with their peers. Similarly, Nijhof and Kommers 

(1985) define collaboration as a collective process in which formal and informal 

knowledge plays an important role. Jacob and Mattson (1995) distinguish CL from 

individualistic and competitive learning by identifying two features in CL: (1) cooperative 

task structure and (2) cooperative reward structure. Jacob (1999) deems CL to be a 

powerful instructional innovation based on a profound theory and experimental research 

that support it. According to him, ñCooperative learning is an educational method that 

students engage in with each other to find solutions to problems they encounter in their 

academic tasksò. In addition, (Millis , 1996, as cited by Mclnnerney and Roberts, 2004, p. 

205) stated that CL is ña general concept of a group of students studying together in order 

to facilitate the learning process and help each other academicallyò.  
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Simply, in collaborative learning, students work together when doing tasks to 

achieve shared goals and increase interaction between them as well as a way of motivation. 

The success of one learner can help the other learners to be successful as well. Therefore, a 

collaborative learning strategy is an educational approach to teaching and learning. It 

involves groups of learners working together to solve problems, share ideas, and develop 

skills for a common goal. 

1.1.1.1. Collaborative Learning versus other Types of Learning Groups 

Allen and Plax (1999) distinguish four types of grouping methods in the classroom 

settings: ability grouping, intensive instruction grouping, collaborative learning grouping, 

and CL grouping. Building on Hamersleyôs research (2008) findings that student 

participation inability and intensive instruction groups were limited to occasional inserts 

within a teacherôs presentation, and Cohenôs that students in collaborative learning and CL 

groups operate as independent learners. Allen and Plax (1999) claim that ability and 

intensive instruction groups parallel whole-class instruction where communication 

involves the direct supervision of the teacher over the students, that is to say, group mates, 

communicate mainly with the teacher who serves as a group leader. Whereas, collaborative 

and CL groups require the teacher to supervise indirectly, so, communication is mainly 

among group mates. 

Johnson et al (2000) identify five elements of CL groups that differentiate them 

from other types of learning groups: (1) positive autonomy, (2) face-to-face promotional 

interaction, (3) individualism, (4) subjectivity and small group skills, and (5) group 

management. In this respect, students are individually accountable for their work but also 

rewarded for their participation in the group work and contribution to othersô learning. 
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1.1.1.2. Collaborative Learning versus Traditional Group Work   

The traditional group work compared to the CL group is often highly unstructured. 

Despite small group methods in which students work together to complete a task, the 

reward is either an individual or for demonstrating competitiveness (Jacob and Mattson, 

1995). The fact of dividing students into groups does not mean that they all participate in-

group work. Sometimes only one student does the work. With the absence of a clearly 

defined task and designated group task, small group work may flounder. In the CL group, 

the activities are organized to make the students interconnected and to raise the spirit of 

responsibility in the group. The goals of the task are thoroughly explained (Slavin, 1996). 

CL group is ideal for mainstreaming: it is more than just putting students in groups and 

assigning the task, but it requires the work of all members of the group and their 

participation in all tasks. This principle encourages the collective participation of all group 

members. While CL shifted the focus from individual seatwork to group work, it still 

requires personal responsibility that can be established through positive independence 

among the students and individual accountability (Johnson et al., 2000). The following 

figure, adapted from Jolliffe (2007) illustrates the main elements of CL: 
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Figure 1: Elements of Collaborative Learning 
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 To be truly collaborative, learning should consist of these two vital elements, 

which provide a sense of responsibility and an understanding of the importance of 

cooperation among youngsters. According to (Jolliffe, 2007) all group members should 

help each other and work together to understand the difficult tasks. This is achieved 

gradually through a clear teaching program of small group and interpersonal skills in 

addition to teaching techniques and tasks that stimulate interdependence. 

1.1.1.3. The Role of Learner in Collaborative Learning 

Learners have their own role in collaborative learning.  Each group member has a 

specific role to play in a group, such as noise monitor, turn-taker monitor, recorder, or 

summarizer (Richard and Rodgers, 2001). Slavin assumes that learners are expected to 

help each other, to discuss and argue current knowledge and fill in their gaps.  

Learners are summarizers, they have to summarize othersô ideas and information, 

and try to select the most important point to create a new product. Checker learners have to 

revise and examine the information and choose the most appropriate one (Richard and 

Rodgers, 2001).  Moreover, learners who share information should exchange other 

membersô ideas, give them their point of view about the tasks, and have to accept othersô 

ideas even if  they are wrong respectfully. 

1.1.2 Rational for Collaborative Learning 

CL is an effective strategy because it provides opportunities for peer interaction 

designed to build caring relationships, thus minimizing social isolation and encouraging 

individual participation (Smink and Scargel, 2004). Many studies have compared CL to 

various control methods. For instance, Johnson and Johnson (1985) discussed the impact of 

collaborative, competitive, and individualistic learning experiences on achievement and 

relationships among students. Their major focus has been to light up the internal processes 
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within CL that moderate the relationship between (1) cooperation and productivity, and (2) 

cooperative and interpersonal attraction among students. To make sure that any differences 

among conditions that they found were not due to differences in curriculum materials, the 

student has studied identical curriculum. Similar studies investigated the effectiveness of 

CL e.g., (Johnson and Johnson, 1985; Jacob and Mattson, 1995; Kagan, 1985 Slavin et al., 

2003) indicate that CL results in significant improvements and can lead to higher levels of 

achievement.  

1.1.2.1. English Proficiency 

 Jacob and Mattson (1995) report that while working cooperatively students 

increase their English vocabulary usage and become more confident in English. College 

studentsô participation in discussions in classes has additionally extended. CL gives many 

opportunities for positive interaction between students and motivates them to express their 

opinion.  

1.1.2.2. Academic Achievement 

 CL helps students to improve their academic achievement (Slavin, 1995). Jacob 

and Mattson (1995) state that CL has a very effective impact on studentsô academic 

achievement. Similarly, Kagan (1985) points out that CL helps the efficiency of students, 

especially those with low achievement. 

1.1.2.3. Social Relations 

 Johnson and Johnson (1985) also argued that CL helps to build strong and positive 

relationships between students and stimulates individual competition between them. 

Slavin, Madden, and Chambers (2001) assume that working cooperatively provides 

students opportunities to discuss the content with their peers who are very close to their 

level of understanding. 
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1.1.2.4. Giving and Receiving Assistance and Help  

While competitive structures have resulted in individuals refusing to help and share, 

collaborative structures have enhanced helping and assistance. According to Johnson et al. 

(1995), there is more frequent help in CL to enhance individual productivity and positive 

competition among group members. 

1.1.2.5. Information Exchange 

 The fear of public speaking is a common feature among adolescents (Motley, 

1998, as cited in Johnson et al., 1995, pp. 9-10). However, anxiety can be reduced in CL 

situations, which provide a more comfortable social context, promote learning with 

understanding, and foster conceptual change. This occurs when students engage in 

situations of dissatisfaction with the existing information, which leads to questioning, 

criticizing, and evaluating the information. Students should explain and clarify their 

positions (Brown and Palincsar, 1989, p. 400; Johnson et al., 1995).  

1.1.2.6. Active Mutual Involvement in Learning  

 CL situations promote a mutual, active oral involvement in learning situations 

where students are required to discuss the material being learned with one another. There is 

more active individual participation of an oral involvement in CL than in individual 

learning associated with achievements (Johnson and Johnson 1985). CL gives learners 

opportunities to intervene and express their opinion comfortably, so it makes the 

comparison between individual and group performance possible (Johnson et al., 1995). 

1.1.2.7. Mutual Influence 

 Students exchange, share and discuss information and ideas to increase their 

academic achievement. They also benefit from their competencies, teamwork, and their 
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behaviour towards each other, which increases their interdependence and productivity 

(Johnson et al., 1995). Moreover, engaging in some ways of elaboration and restructuring 

of the information leads to conceptual change, and all meaningful conceptual change is 

self-directed learning (Brown and Palincsar, 1989). 

1.1.2.8. Motivation  

  Organized mutual interaction between students affects their achievements. In 

contrast with competitive and individualistic situations, the motivational system helps 

mutual benefit, high commitment to achieve, and perseverance includes intrinsic 

motivation. According to Johnson et al. (1995), ñmotivation is commonly seen as the 

stimulus that helps the perceived probability of successò. The important thing about CL is 

the perceived success in competitive and individualistic learning situations. Working for 

mutual benefit results in positive feelings and emotional bonding with group members, and 

this affects productivity (Johnson et al., 1995).  

1.1.2.9. Interpersonal Trust 

Trust is one of the basic elements of interaction between students. It develops and 

preserves the principle of student cooperation, builds strong social relationships, and 

destroys all that we called individualistic situations (Johnson, Johnson, and Smith, 1995). 

According to (Deutsch, 1962, as cited in Johnson, Johnson, and Smith, 1995) trust includes 

the following elements:  

1. Risk is the anticipation of beneficial or harmful consequences.  

2. The realization that others have the power to determine the consequences of oneôs 

action.   

3. The expectation that the harmful consequences are more serious than the beneficial 

consequences. 
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4. Confidence that others will behave in ways that ensure beneficial consequences for 

oneself. 

The existence of trust among the members of any team is very vital for the teamôs 

continuity and the full performance of its assigned work. Collaboration at work enables 

them to reach a distinct level of success and excellence, and here team members should 

cooperate with each other, based on the group benefit, not the individualistic situations. 

1.1.2.10. Anxiety and Performance 

      Anxiety is one of the obstacles to productivity. The success of the student in the 

future is based on his ability to build clear visions and specific goals that motivate him to 

exert more effort in academic achievement. Therefore, CL provides a better climate for 

better learning. It leads to adapting to situations, absorbing anxiety, and providing 

strategies to deal with such situations (Johnson et al., 1995). 

1.1.2.11. Shared Responsibility for Thinking  

   According to (Pontecorvo, 1985, as cited in Brown and Palincsar, 1989, p. 400) 

what happens at the emotional level is that the group sustains the general emotive tension 

because it shares out the effort of thinking and reduces the anxiety produced by having to 

keep the argument going. Each person has to think and say; only one piece then comes 

back in more elaborated form in someone elseôs statement. 

1.1.2.12. Models of Cognitive Processes  

    Another advantage of learning in social settings identified by Brown and Palinscar 

(1989), in addition to having less of the thinking load placed on studentsô shoulders, is that 

studentsô roles are executed overtly. According to them, ñin the course of group argument 

and explanation, the individual member is likely to witness a whole variety of epistemic 
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operations, such defining the problem, isolating important contributing variables, referring 

to the context, past knowledge data or general principles, and evaluating progressò.    

1.1.2.13. Ability Levels of Group members 

   According to (Webb, 1989, 1992, as cited in Slavin et al., 2003, p. 184), the 

students who gain the most from CL activities are the ones who have extensive knowledge 

and give help to their colleagues. In the same vein, (Dansereau, 1988, as cited in Slavin et 

al., 2003, p. 184) found that Students who receive information in groups are more 

productive than those who learn alone.  Wandberg Rohwer (2010) stated that students need 

to work together in which they help, encourage and appreciatee each otherôs efforts to 

achieve good results.  It means that students are expected to help each other through 

explanation and share their previous knowledge about the subject matter. Therefore, the 

goal of CL is the interconnection between students. 

1.1.2.14. Psychological Support and Acceptance  

      CL, in contrast with competitive and individualistic learning, makes the student 

rejoice in the success of his colleagues and their progress, even if they surpass him. In 

addition, to that taking the initiative to help the group members to learn and innovate, in 

the event of their failure, it is important to console and motivate them to achieve success in 

the coming times (Johnson and Johnson, 1985). Moreover, CL motivates students to learn 

and make a positive impression towards studying and achieve good results (Johnson and 

Johnson, 1985). 

1.1.3. General Theoretical and Philosophical Roots  

   Many original theories of CL were strongly influenced by cognitive and social 

psychological principles, (Piaget, as cited in Flachikov and Blythman, 2001, p. 86) argued 
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that traditional education was hampered by the lack of psychological or psych-sociological 

theories of childhood, and believed that these theories related to the active nature of 

knowledge would benefit the educator. 

1.1.3.1. Developmental Psychology   

   Reciprocity between individuals gives support to perspective taking and enables 

learners to see things from different perspectives (Kumpulainen and Wray, 2002). Rubin, 

Burgess, Kennedy, and Stewart (2003) pointed to the significance of peer interaction in the 

learnerôs self-evaluation and understanding of others. (Piaget, as cited in Jacobs, 

McCafferty, and Iddings, 2006, pp. 10-11) has always supported the creation of classroom 

environments that encourage students to play an active role while engaging in realist tasks.  

1.1.3.2. Global Education 

     The term global education refers to an area of education that emphasizes the value 

of helping students to develop not only in academic fields but also as active and useful 

citizens of society (Jacobs et al., 2006). According to (Dewey, 1943, as cited in Tan, 

Saharan, and Lee, 2006, p. 17), education aims to develop socially responsible citizens in a 

democracy who can work together to solve social problems. One of the crucial 

achievements of global education is to make students realize the importance of positive 

interdependence exiting along with them.  

1.1.4. Major Theoretical Perspectives: Evidence of Promotive 

Participation 

Studies on the superiority of CL methods over traditional classes have suggested a 

wide range of theoretical models that fall into two categories: social motivational and 

cognitive. Slavin et al. (2003) and OôDonnell (2006) identified four major theoretical 
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perspectives: motivational, social cohesion, cognitive development, and cognitive 

elaboration perspectives. 

1.1.4.1. Social Motivational Perspectives 

(The motivationalists, as cited in Slavin, 1996, Slavin et al., 2003) deemed group 

rewards essential to the effectiveness of CL in changing studentsô incentives to do 

academic work. Incentive structures, according to Allen and Plax (1999), are seen as the 

central issue in understanding how instructional practices affect learning outcomes. (The 

motivationalists, as cited in OôDonnell, 2006) also view motivation as the main impact on 

the learning process and productivity among the group members, which makes students 

more active and help each other. One characteristic of a social motivational perspective on 

CL is the use of reward to create positive interdependence among group members. 

1.1.4.2. Social Cohesion Perspective 

     Similar to the motivational perspective, the main perspective on CL is social 

cohesion theories, which emphasize the idea that students interact with their group to help 

each other to learn. A hallmark of these methods is the focus on team-building activities to 

create work spirit. Collectiveness within groups, but less emphasis on the use of external 

rewards.  (Johnson, Johnson, and Smith, 2000) argued that positive interpersonal relations 

and empathetic understanding enhance the studentôs psychological growth. 

1.1.4.3. Developmental Perspective 

   The interaction of students in the group depends on the success of the 

individualistic; that is considered as the success of the group, respecting and encouraging 

each other, which affects the mental processing and not the motivation. Cognitive theories 

are divided into two main categories: developmental theories and cognitive elaboration 
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theories. The main assumption of the developmental theories is that cognitive development 

depends on social interaction between peers to develop their critical thinking (Nijhof and 

Kommers, 1985; Slavin et al., 2003).  

1.1.4.4. Cognitive Elaboration Perspective  

       (Cognitive elaboration theorists, as cited in OôDonnell, 2006, p. 784) are also 

concerned with cognitive structuring more than social interaction. Students help each other 

to understand by providing feedback and checking their understanding of the content by 

providing explanations.  

      Research in cognitive psychology held that learners should participate in 

explaining and detailing new material to retain the new information in memory and relate it 

to an old one (Wittrock, 1978, as cited in Slavin et al., 2003, Allen and plax, 1999, p. 500). 

(Brown and Palincsar, 1989, Flachikov and Blythman, 2001, p. 86) argued that when 

individuals encounter new information, which does not fit into their current knowledge and 

thought, a contradiction occurs because of dissatisfaction with this information seen from 

different perspectives. This leads to a state of ñdisequilibrium. The following figure 

illustrates the Controversy Theory developed by the Johnsons. 
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Figure 2: Process of Controversy (adapted from Johnson and Johnson, 1985, p. 131) 

1.1.4.5. Contrasting the perspectives   

     During 30 years of deep research on CL, there is still disagreement on the 

relationships among the important variables involves in CL (Slavin et al., 2003). The 

developmentalists argued that intrinsic but not extrinsic rewards are an important 

component of CL. Accordingly, students cannot engage in restructuring their knowledge 

through cooperative work without enhancing their motivation by designing a goal 

structure. In the same vein, social cohesion theorists assert that extrinsic motivation comes 

from group cohesiveness and positive interdependence among the group members (Slavin 

et al., 2003). This emphasizes (Banduraôs claim, 2001, as cited Taylor and Mackenney, 

2008, p. 57) that social cognitive theory sees human behaviour from a natural science 

perspective by integrating the effects of environment and the role of cognition. A major 

assumption of social learning theory is that affective (motivation), cognitive, and 

behavioural variables interact in the learning process. The following diagram is moda el of 

CL processes: 
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The figure represents the basic elements of group learning interaction and the relationship 

between the major theoretical perspectives of CL. The diagram focuses on group 

motivation that helps the individual learning of all group members. 

1.1.5. Collaborative Learning Methods  

    Collaborative Learning has different types ñmodels and methodsò, which proved 

their effectiveness and could be applied in the classroom. These methods are consistent in 

the basic elements ñcomponentsò of the strategy, and they have been identified in the 

following types: Students Teams-Achievement Divisions (STAD), Team-Games-

Tournament (TGT), Jigsaw I and Jigsaw II. These methods can be categorized, as found in 

Tan, Sharan, and Lee (2006), into:  

 

 

 

  

Figure 3: Functional Relationships among the Major Interaction Components of Group 

Learning (Adapted from Slavin et al., 2003). 
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 1.1.5.1. Student Team-Achievement Divisions (STAD)  

   Slavin and his colleagues (2000) at Johns Hopkins University develop this method. 

It divides students into heterogeneous groups of four to five members. In the team to 

compete with other groups making each individual exert maximum energy to achieve 

success, then the students are given a test on the scientific material in which neither one of 

them is allowed to help the other and these tests are corrected. According to the results of 

the test, the students are again divided into academically homogeneous groups, and each 

group is given a weekly test.  Each student is given an improvement score and the winning 

group is the group that gets the highest score. Each studentôs chances of improving his 

teamôs score are equal, and the teamôs total score is calculated by adding each individual's 

score within the team, to determine the winning team (Slavin et al., 2003). 

1.1.5.2. Team- Games-Tournament (TGT) 

    TGT has many of the same dynamics as STAD. According to Slavin (1996), it uses 

weekly competitions instead of tests and students compete with members of other teams, to 

be able to add other points to the teamôs grades, and three students compete against three 

others who have the same grades. Students who win compete with students in a level 

higher in the next league who lose compete with others at a lower level in the next league, 

and teams with higher performance receive certificates and rewards. 

1.1.5.3. Jigsaw I and Jigsaw II 

     Jigsaw I is the original version of Jigsaw II and Jigsaw III. It was developed to 

place students in extreme interdependence (Kagan, 1985, Tan et al., 2006). The steps of 

these methods are: 
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(A) The teacher divides the students into groups of no more than six students who are not 

homogeneous in terms of achievement. 

(B) Dividing the educational material into multiple parts (preferably the ñtasksò parts 

should be the number of individuals within each group). 

(C) Each member of the group takes a part of the educational material ñimportantò in order 

to be able to become an expert.  

(E) The students who took the same part of the learned material form a group called Expert 

Groups and the members of each group work with each other in cooperation to master the 

scientific material. 

(F) When the work in the expert groups is finished, everyone goes back to his original 

group and teaches its members what he learned in the expert group so that they can do 

what he could do and learn from them what each of them learned from them (Kagan, 1985, 

Slavin, 1996, Tan et al., 2006). 

According to Slavin (1996), Jigsaw II includes a competition between the original 

groups, and the winner is rewarded according to the improved score obtained by each 

student. In comparison to the previous test for this test, the assessment here is individually 

and collectively, thus each student contributes to increasing or decreasing the grades of his 

group, and the scores are calculated based on the achievement of collective goals and 

individual accountability, which increases of cooperation between individuals. 

1.1.6. Collaborative Learning Elements  

 CL has several characteristics that distinguish it from other learning methods. 

(Kaganôs model, 1994, as cited in Foster and Shirly, 2004) is structured basic principles: 

positive interdependence, individual accountability, and simultaneous interaction. Johnson 
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(1995, 2000) agrees with Keganôs principles for CL and adds additional conditions of their 

own. Johnsonôs model comprises interpersonal and small group skills, and group 

processing. These elements provide a high structure of interaction and positive 

participation that enables the student to achieve important goals. 

1.1.6.1. Positive Interdependence   

  Each student in the group is responsible for their work as an individual and 

responsible for the work of others in the group. Positive interdependence becomes a reality 

in the classroom when learners realize that they are related to the members of their group 

in a way that links their success to the rest of goup members. It can be supplemented by 

adding joint rewards; for instance, if all members of a group score a certain high 

percentage correct or better on the test, each receives bonus points (Johnson et al., 2000, 

Kagan, 1994, as cited in Foster and Shirty, 2004, p. 200).    

1.1.6.2. Individual Accountability  

     Another key variable mediating the effectiveness of cooperation is through the 

group gets to know the capabilities and skills of its members, who need help, and who are 

failing to perform their duty. Individual accountability is achieved when evaluating the 

performance of each learner as an individual. The main objective for each student is to 

learn the academic content presented to him and acquire the objectives of the curriculum. 

The learners feel that they are responsible as individuals to complete the tasks assigned to 

each group (Johnson et al., 2000). The purpose is to make students learn together and 

perform better as individuals. 
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1.1.6.3. Interpersonal and Small Group Skills  

   As a result of the interaction of the students in the group, each one of them acquires 

a number of social skills. We find that we seek to benefit to the maximum extent possible 

from those skills, which the teachers seek on acquiring all the students for such as: 

respecting otherôs opinion, cooperation, and support in maintaining group continuity. 

Personal relationships and social skills do not appear suddenly when the situation requires 

it. If learners work together and overcome difficulties, this will develop the desired 

behaviours for them. According to Gillies (2003, p. 38), the interpersonal and small group 

skills contain:  

1. Considering the other personôs perspective on issues. 

2. Stating ideas freely without fear of derogatory comments. 

3. Being responsible for oneôs behaviour. 

4. Constructively analysing the ideas presented.  

1.1.6.4. Group Processing  

  Group processing means that the process of self-assessment by group members of 

their performance in the tasks assigned to them. This is done by writing a report on the 

groupôs work after completing the tasks and activities within the groups so that each 

member of the group separately writes that report, and this serves as a feedback to the 

teacher so that he directs the group whose performance is weak in order to improve its 

performance in the coming times. 

Conclusion  

      To sum up, it can be said that foreign language learning required using various 

strategies to foster EFL studentsô skills. In order to develop these skills, learners have to 

implement essential techniques, which makes the learning process easier. Therefore, a 
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collaborative learning strategy is a powerful educational strategy, in which students learn 

in groups for achieving common goals. CL is one of the appropriate strategies. CL is a 

beneficial technique, it creates an educational atmosphere because of its contribution in 

developing communicative skills, increasing high-level thinking, encouraging interaction 

and the significant point is to enhance studentôs productivity. 

1.2. Section two: Social Networking Sites and Education  

Introduction  

     Based on the findings from other studies and data from journals, books, academic 

literature, and websites about social networking sites. The present Section will explore and 

highlight the indication of social networks in the learning process. It will include two 

major ideas: the first one is the social networking sites and their characteristics; the second 

is rather a presentation of the academic benefits of social networks with emphasis on 

Facebook, as being the most popular website among students. In addition, we will shed 

light on the various definitions of the concept, its origins, and features. Furthermore, it 

highlights its benefits, and its use in education. 

1.2.1. The Concept of ñSocial Networkingò 

     In general, SNSs can be defined as online services, platforms, or social areas where 

people (users) can communicate with each other, and share information and knowledge 

relative to individual experiences and activities in real life. Individuals may define 

themselves over the internet life and become members of social networks to reach and 

communicate with individuals of the same cultural interest, common background, and 

mutual friends. Thus, ña group of friends can be enlarged and information exchanged is 

enabledò (Jordan, 1999, p. 199).  
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1.2.1.1. Characteristics of SNSs 

     Unlike content-based Websites, SNSs are based on users, who are united online 

based on their interests, activities, and common views. What may bring audiences online 

together are issues like religion, common language, nationality, or other interests. 

According to Boyd and Ellison (2007), users make up the backbone of the social 

networking sites in such a way that without them there would be empty forums, chat sites, 

or applications. They offer a way to keep in touch with virtual communities that users 

belong to, such as social and professional groups. Users are the ones who give dynamic in 

a network in a way that as much as relationships in a network, as deeper the network more 

active it will be. Indeed, SNSs are provided with a variety of applications that attracted 

billions of users daily, among which we select the followings: 

Presentation of oneself: most SNSs require their users to set up a personal profile, 

which is a personalized page developed by the user, in which they introduce themselves to 

other users. The personal profile among other functions includes texts, photos, music, or 

videos. The formation of virtual communities: although the concepts of virtual 

communities have existed long before, SNSs advocate innovative ways for users to interact 

through various online communities. Users may join a community based on common 

interests such as a community of learners or book readers. 

Ease of access: an attribute of FB to be the most popular website among students is 

its ease of use. Anyone with digital competence can create and manage a personal account. 

SNSs are free of charge and represent an open space for everyone to access. With a simple 

click, users can register themselves, invite other contacts, or join a particular group. 

      Admittedly, one of the reasons that convince people to take part in such form of 

media is because of the social and professional interaction they would have there. 
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Although it is as simple as checking back to see what other comments have been added to 

yours, the nature of the attraction lies in the connections between people that these online 

spaces afford. 

1.2.1.2 Social Networks and Education  

     Presently, there are many types of learning methods. These types of spaces are 

seen as the key driver of 21st-century communications. Online social networks like FB are 

the new tools for knowledge sharing. SNSs have become the focal point for many 

educators, teachers, and students all over the world who have welcomed this as an 

indispensable addition to the education sector. These outcomes have led some to focus on 

the significance of online social networks as an excellent way to increase student 

motivation. Many users routinely use FB pages to discuss specific topics, thereby learning 

through informal ways of learning. 

Technologies present promising opportunities for learning and innovation. Social 

networking tools are already facilitating innovative educational practices that center on 

collaboration and information sharing. One of the key established advantages of social 

networking tools is facilitating peer learning and emphasizing the importance of learning 

from oneôs peers and networking through massive social interaction. Unlike previously 

existing technologies, social networking platforms can break down barriers of time and 

space, and enable real-time interactions, broader, and targeted information sharing. 

1.2.1.3. SNSs and New Type of Learners 

    Teachers have started adjusting themselves to this pattern by using SNSs, like FB, 

as a tool to communicate with their students. Teachers and lecturers involve themselves in 

creating chat rooms, and forums for academic discussion. In this vein, Greenhow (2011) 

states that, despite the application of formal pedagogical practices used in the education 
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sector and especially in universities, we cannot discard the role of informal learning. 

Research evidence report that those ñDigital Nativesò or ñMillennialò, are more likely to 

engage with active learning activities, where they seek relevance to apply what they are 

learning. The use of technology, especially social networking tools, has been shown to 

nurture students-teachers relationships, which is a key element to achieving quality in 

teaching and learning (Bart, 2011). 

1.2.1.4. Academic usage of online platforms 

       Mazman and Ulsuel (2010) consider online platforms as an indispensable gain for 

the educational field. They, further, maintain that the nature and the various utilities of 

social media, a popular networking site, such as providing members with spontaneous or 

intentional learning opportunities. It has been stated, for example, that social networking 

offers the opportunity to re-engage individuals with learning and education by developing 

learnersô critical thinking skills, which is one of the traditional objectives of education 

(Bureja, 2006).  

      This has encouraged some instructors to explore the ability of social media tools to 

increase meaningful interactions and dialogue between students and teachers. According to 

Pascarella and Terenzini (1991), some of the most effective faculty members are those who 

create informal relationships with their students. Facebook is, clearly, a space that supports 

this type of interaction. Philips et al. (2011) claim that social media can provide students 

with tools that effectively present their ideas, lead online discussions, and collaborate. 

They also suggest that these platforms can be effective tools to help educators to connect 

with their colleagues, share educational content, and enhance communication among 

students and teachers. 
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1.2.2. Definitions of Facebook 

     A large number of scholars defined Facebook differently. Boyd and Ellison (2007) 

defined it as a social networking site that gives an opportunity for users to create profiles, 

generate and share content and information, and interact with other known and unknown 

individuals. In addition to that, Facebook can be defined as a unique online service 

platform (Tiryakioglu and Erzurum, 2011). At the same time, they stated that Facebook is 

online network software that enables users to connect via private or public 

correspondences based on joining to groups, sharing information, and exchanging 

knowledge with other users (Tiryakioglu and Erzurum, 2011). Moreover, FB can be used 

as a helpful tool in learning and as a powerful instrument in building strong relationships 

between people and providing learners with a very comfortable learning environment to 

improve their educational levels. 

1.2.2.1. The History of Facebook 

      Facebook is one of the most famous and popular social networking sites around 

the world. It made the world as a small village. Mark Zukerberg created it in February 

2004 with the help of Andrew McCollum and Edwardo Saverin. Originally, the website is 

designed for college students in the United States (Harvard) in early 2004, and then it was 

expanded to other universities such as Yale University. In the beginning, the site started 

without the photos, walls, news feeds, events, and pages features (The Associated Press, 

2014). Later on, in 2005, they dropped the website become ñFacebook.comò (Loomer, 

2012). 

   In 2006, FB expanded once again. It became available for anyone aged 13 years 

and over with a valid e-mail address (The associated press, 2014). Then, the FB application 

became available on mobile phones and become richer with a wide list of features which 
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included the FB mobile texts, mobile photo upload, groups, events, a news feed, mini-feed, 

new privacy controls, shares links to articles, photos and videos, newsfeed preferences, and 

profile pictures album (Loomer, 2012). In 2007, FB agrees to sell a 1.6 percent stake to 

Microsoft for 240 million dollars and it developed the notes feature (The associated press, 

2014). In 2008, FB introduced chat and reached 100 million active users (Koplowitz, 

2012).  In 2009, FB introduced the like and the username feature, and the number of users 

became 250 million. By the end of 2009, the users reached 350 million users (Peckham, 

2016). In 2011, FB introduced timelines, which is a new version of the profile page 

(Koplowitz, 2012). 

1.2.2.2. Facebook Features 

  By gaining much popularity in a few years and reaching the third grade as the 

largest and the most famous site after Google and Yahoo, FB is rich with an endless list of 

features that provide many chances for its users. 

ü News-Feed 

    The news feed is a FB feature began in September 2006. Its goal is to show people 

the stories that matter most to them (Krug, 2016). In addition to that, the news feed is what 

FB users see when they log into FB, and it reflects the stories related to people, groups, and 

pages you are connected to on FB (Harmon, 2011). Furthermore, the feature allows FB 

users to track their friendsô Facebook movements by the minute (Kolowich, 2016). 

ü Photos and video uploads 

A Facebook feature that helps Facebook users to share and upload unlimited videos 

and photos on their Facebook wall, and they can create albums and customize the privacy 

of the albums (Zulkifli and Halim, 2016). 
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ü Timeline, Events and Facebook Groups 

    A timeline is a section of a FB userôs account that replaces the profile and wall 

pages and merges them. Status updates, photos, friendships made, as well as job history, 

material status changes, and other information that a Facebook user has recorded in their 

profile appears on it (Duffy, 2012).  

It is a FB feature that gives people a private space to share the review of learning 

activities on Facebook to inoculate meaningful learning (Zulkifli and Halim, 2016). In 

addition, the group can be a public one or a private group in which anyone can find the 

group but only members can see its posts, and it can be secret where nobody can find the 

group unless added by a member (Pring, 2012).  

ü Chat and Notification 

 Chat and the notification is a new way to talk and discuss with friends on FB. It is 

a new concept that refers to an instant messaging system that allows friends to 

communicate more efficiently (Logan, 2008). Moreover, notification is another feature of 

FB; it appears in the bottom left. The FB users to remind his/her send it friends about 

events and other activities (Zulkifli and Halim, 2016). 

1.2.2.3. The Use of Facebook for Education 

    Facebook is a place for people to get away from the spatial barriers and intervals. A 

tool makes the world like a very small village where people communicate their opinions 

and ideas. In addition to that, Facebook plays a vital role in studentsô performance and it 

has received much attention regarding its role as an educational tool (Aydin, 2012). 

Furthermore, FB creates a comfortable learning environment for learners and allows 

teachers to provide learners with direct useful online educational resources. Additionally, 
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FB groups are especially popular as supplements to existing interaction spaces in many 

units and courses (Kent, 2014). 

  Promnitz (2011) suggested that after relating activities with FB, the most 

introverted learners become the most active ones in class. Secondly, FB supports 

collaborative learning and the latter transfers the learner from isolation to collaborative 

work. Furthermore, Barseghian (2011) argued that FB encourages collaboration, in which 

learners can talk and work together and can also assign and hold meetings outside class. 

1.2.2.4. Facebook Benefits in Class 

    Facebook is a very useful tool that anyone can use to enrich their knowledge and 

develop their capacities, and it is a suitable platform for students to learn. Moreover, 

Facebook is a useful tool for reminding students of important dates and events right due to 

the event feature. In addition to that, FB helps students to practice the skills they need 

(Barseghian, 2011).  

Another benefit of Facebook is that it opens up the possibility for students to share 

what they have learned not just with their fellow students, but also with the world. 

Furthermore, posting links on the classroom wall, for example, makes it easy for the 

students to read them. Moreover, absent students can stay updated using the classroom 

Facebook group. In addition, students can get access to extra assignments because 

instructors can post extra credit assignments or just fun activities students can pick up 

(Barseghian, 2011). 

 Easiness in use is another benefit of Facebook. Students can read notes and 

assignments anywhere they can find the Internet when they are posted on Facebook, it 

serves as a research tool because students can use their Facebook friends to gather 

information, and they can share resources with colleagues. Facebook breaks down barriers, 
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making instructors more socially available to students and making it easier to talk to them. 

For instance, when students make their profile details available, instructors can learn more 

about a studentôs major, and their interests (Barseghian, 2011). 

 Conclusion 

      Based on the literature review, it is well acknowledged that SNSs like FB have 

affected modern society positively. Effective use of features and opportunities of these 

platforms can help instructors to empower the educational process with active learning, 

creativity, and cooperation. They can also develop studentsô communicative skills, extend 

participation and social commitment, and, thus, enables the realization of cooperation-

based learning. 

Facebook, as being the most popular website among students, can provide them 

with a communication environment that is not limited by space and time. Students can join 

specified groups that enable them to share ideas, views, and topics and engage in an online 

discussion that is significant to their educational matters. The students are, thus, able to 

learn new words, build confidence, and increase their motivation, which can create a 

positive educational climate. 

1.3. Section three: Academic Productivity  

This section presents a comprehensive review of the literature as it relates to 

studentsô academic productivity, and whether it is affected by their online practices and 

social media. Moreover, it reveals how academic productivity, studentsô achievement, 

performance, and motivations related to each other. 

1.3.1. Student and technology 

Digital technologies are now an essential part of the learning experience for 

students (Henderson, Selwyn & Aston, 2017). There are numerous accounts of digital 
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technologies being used effectively in higher education. The use of digital tools, for 

example, has been associated with enhanced student engagement, improved problem-

solving, information seeking and sharing, and peer and faculty interaction (Alavi 1994; 

Henderson, Selwyn & Aston, 2017; Whitaker, New & Ireland, 2016).  

Researchers inform higher education institutions to ñtemper their enthusiasm for what 

might be accomplished through technology-enabled learningò. (Henderson, Selwyn & 

Aston, 2017) and advocate for research into the impact of digital technologies on higher 

education outcomes. Cho and Shen (2013) investigate a positive relationship between time 

spent in a virtual learning environment and student performance. According to Mills, 

Knezek, and Khaddage (2014), the advantage of a virtual learning environment is its 

ability to incorporate formal and informal learning. 

Some researchers realize that social media can improve student participation, course 

involvement, and engagement with an assessment process (Irwin et al., 2012; Kaplan & 

Haenlein, 2011; Kaplan & Haenlein, 2016; Lantz-Andersson, Vigmo & Bowen, 2013; 

McCarthy 2010). 

Social media is acknowledged as a technology that helps facilitate note sharing and 

allows learners better access to information (Manca & Ranieri 2013; Ophus & Abbitt, 

2009). Social media has been identified as an innovation that promotes peer interaction, 

collaborative and active learning (Ajjan & Hartshorne 2008; Gao, Luo & Zhang, 2012; 

Manca & Ranieri, 2016; Tess 2013). According to Pasek, More, and Hargittai (2009), 

social media has a positive effect on studentsô academic achievement. 

1.3.1.1. Online learning and productivity 

To understand the educational productivity potential offered by online learning 

opportunities, it is also crucial to investigate the pedagogical and practical opportunities 

through which productivity improvements may be realized. Online learning is frequently 
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formulated as a way to improve educational outcomes, expand access at a lower cost than 

traditional approaches, or allow talented teachers to focus on what they do best by 

simplifying more routine tasks (Christensen & Horn, 2008; Christensen, Johnson & Horn, 

2008; Moe & Chubb, 2009; Olster, 2010; Wilson, 2010; Wise & Rothman, 2010). 

1.3.1.2. Collaboration and Productivity  

Collaborations make a significant contribution to scientific productivity, according 

to general studies in the academic world, and as a result, national research policies must 

start concentrating on promoting collaboration (Landry et al., 1996; Lee & Bozeman, 

2005). 

Other research has found a relationship between collaboration and productivity 

(Lotka, 1926, cited in Lee & Bozeman, 2005; Pao, 1982; Price & Beaver, 1964; 

Zuckerman, 1967). 

In an examination of the assumption that research collaboration has a positive effect 

on productivity, Lee and Bozeman (2005) found that, while the number of collaborators is 

a determinant of publishing productivity using a normal number of peer-reviewed journal 

papers, it is not so evident in the partial count of papers. This means that, while 

collaboration may be associated with some types of productivity, the relationship between 

them may be complicated due to a variety of individual, institutional, and environmental 

factors. This new finding may have significant effects on collaborations between 

developing and developed countries. Other studies have found a relationship between 

arising information and technologies and new types of collaboration (Sonnenwald, 

forthcoming 2007), as well as increased collaboration productivity (Lee & Bozeman, 

2004). 
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When we are judged by others or judge others within the university, our language is 

likely to focus on qualitative concerns. We are more likely to demonstrate how well one 

teaches rather than how much or how many. We are more interested in how our colleagues 

or we are judged by academic peers than we are in how we are judged by people outside 

the academy or by people in different academic fields within the academy when judging 

the worth of scholarship. We are probably less interested in the number of pages produced 

when one puts pen to paper than in whether what has been written is deemed worthy of 

publication. This is ñqualityò talk, it is quite distinct from the rhetoric we frequently hear 

from those who focus on the need for higher productivity (Reagan, 196). 

1.3.1.3. Collaboration and Motivation 

According to Donaldson and Bucy (2016), engagement and motivation are key 

determinants of success in the new age of digital learning. Motivation, derived from the 

Latin verb to move (movere), is a person's willingness to do something, the leading force 

that helps to keep a student engaged in coursework and devoted to academic success. 

Collaboration brings a social aspect to the potentially isolated online learning environment, 

which may boost student motivation. According to Hartnett et al. (2011), social interaction 

can influence cognitive and affective processes, thus positively affecting a studentôs 

motivation and boosting academic success. 

 Motivation can be classified into two different types: intrinsic and extrinsic. 

Extrinsic motivation refers to doing something to reach an outcome, such as a high-test 

score, and intrinsic motivation refers to doing something to reach internal satisfaction or 

enjoyment (Ryan & Deci, 2000). Extrinsically motivated students are concerned with the 

outcome of an activity, whereas intrinsically motivated students are concerned with the 

process, its enjoyment, or perceived value. Radovan (2011) discovered that increased 
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motivation, whether intrinsic or extrinsic, in more determined students had a positive 

correlation with higher exam scores. It has also been revealed that increasing intrinsic 

motivation rather than extrinsic motivation improve learning quality because the student is 

fully involved and showed interest in the material (Ryan & Deci, 2000). Multiple studies, 

cited by Ryan and Deci (2000), link increased extrinsic motivation to greater engagement 

(Connell & Wellborn, 1990), higher performance (Miserandino, 1996), less dropping out 

(Vallerand & Bissonnette, 1992), higher quality learning (Grolnick & Ryan, 1987), and 

greater psychological well-being (Sheldon & Kasser, 1995), among other outcomesò (p. 

63). 

It has also been established that social interaction in an online course can affect 

motivation. "Social interaction aids in the development of trust and familiarity with others, 

potentially influencing studentsô thoughts and emotions toward the learning experience and 

having an impact on motivationò (Delahunty et al., 2014, p. 251). Social interaction in an 

online course through collaboration has the potential to be used to build a learning 

community. According to Delahunty et al., (2014), a community is defined by what its 

members do as a group or the common activity. In this case, the mutual activity would be 

collaboration via group synthesized discussion board posts. If a community atmosphere is 

created in, which students interact and collaborate to achieve a common goal, the isolation 

barrier that online students face may be destroyed, and students may become more engaged 

and motivated, leading to greater success. 

1.3.2. Social media and Academic performance 

Astinôs (1984) definition of student engagement is ñthe amount of physical and 

physiological energy that a student commits to the academic experienceò. Since Astinôs 

original work in 1984, student engagement has been defined as the time and effort a 

student decides to invest in educational-based activities that can be linked to desired 
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college outcomes. Furthermore, it has been reported that 67ï75% of higher education 

students use some form of social media on the internet (Jones & Fox, 2009; Lenhart, 2009; 

Lenhart et al., 2010); thus, with consistent access to technology, the internet, and social 

media, students are constantly looking to address existing issues, answer unknown 

questions, and exchange information (both academically and personally). 

According to current research, using social media boosts high levels of self-

motivation while also being fully independent and informal (Dabbagh & Kitsantas, 2012). 

Furthermore, recent studies by (Reeve & Tseng, 2011) and (Reeve, 2013) enhance the 

concept of óagentic engagementô in the school environment, a student-initiated learning 

pathway that has been shown to ramp up student motivation and achievement. 

According to these studies, social media platforms could be used as a tool for agentic 

engagement (Reeve, 2013), which may help these students become life-long learners. 

While many studies advocate for the use of social media in the classroom and suggest that 

incorporating such technologies may improve learning in the classroom setting (Reeve & 

Tseng 2011; Reeve, 2013), 

1.3.2.1 Studentsô Academic Performance 

Page et al. (1999) define performance as an activity taken by an individual or a 

group while achieving a learning task. In the same context, Derek (1999) asserts that 

academic performance is the process of assessing students' levels regarding a specific 

educational object and skills. Kyoshaber (2009), who shares the same viewpoint, proves 

that academic performance is characterized by studentsô test performance related to the 

lesson and their performance on other types of assessment. 

According to research, collaborative learning can be effective in enhancing 

academic performance (Le, Janssen & Wubbels, 2018) because it requires learners to 



39 
 

 

elaborate, share, and communicate their arguments, which facilitates the construction of 

new knowledge (Saab, Van Joolingen & Van Hout-Wolters, 2007). Supporting research 

indicates that students who learn in small groups achieve significantly higher learning 

outcomes than students who work independently (Lou et al., 1996) because the productive 

exchange of ideas within a small group activates students' critical thinking skills (Laal and 

Ghodsi, 2012). 

While some studies have suggested that homogeneous grouping can improve the 

learning results of high-ability students (Lai, 2011), it has also been demonstrated that 

heterogeneous grouping improves their academic achievement by allowing them to build 

cognitive processing as they explain their knowledge to their peers (Tutty and Klein, 

2008). Donaldson and Bucy (2016) demonstrated that using a collaborative project 

involving the production of valuable items within an online course increased student 

motivation. Abrami, Bernard, Bures, Borokhovski, and Tamim (2011) cite Bernard et al. 

(2009), who revealed ñdesigning interaction treatments into DE [distance education] 

courses... with colleagues showed a positive effect on student learningò (p. 86). When 

students collaborate on a project or assignment, they are ñexposed to multiple perspectives 

of learnersò, which leads to higher thinking skills and more authentic learning (Kerr, 2010, 

p. 230). Collaboration within a course can strengthen student-to-student relationships, 

which can promote participation and lead to higher course achievement (Leow and Neo, 

2016). 

1.3.2.2. Increase Overall Achievement 

Collaboration is regarded as a tool to help enhance overall achievement in online 

learners because it leads to developed problem-solving skills, resource use, and effective 

communication (Smith, 2005). Furthermore, Hsiung (2013) discovered that students who 

benefit from enhanced overall achievement while in courses that implemented online 
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collaborative learning techniques tended to use similar learning strategies in their other 

courses to enhance their overall achievement. When collaborative learning techniques are 

properly implemented, results from a case study with 12 higher education participants 

indicate that participants who are susceptible to not participating may become more 

engaged and focused participants during group activities and discussions (Jahng, Nielsen & 

Chan, 2010). A case study of graduates revealed that using Facebook in online courses to 

share and create knowledge in small groups supported overall achievement (Ractham and 

Firpo, 2011). 

1.3.2.3. Students Engagement 

Kuh et al., (2008) define engagement as ñthe time and energy students invest in 

educationally purposeful activitiesò. ñEngagement occurs when a studentôs participation in 

learning (such as participating in a discussion or collaborating on problem-solving) 

contributes to their learning and maintains their further participation in course activitiesò 

(Student Engagement in Online Learning: What Works and Why, 2014, p. 6). 

Student engagement is a concept that promotes student learning, aids academic 

achievement, and predicts student success (Nayir, 2017). ñThe more students participate in 

academic activities, the more successful they will beò (Nayir, 2017, p. 60). Engagement 

and motivation are positively associated, indicating that increasing student engagement 

will lead to higher motivation (Weber, 2003).  

Most importantly, if a student is interested in the subject, the content, or even a 

given task, they will work harder to succeed in the course. According to Bolkan (2015), ñif 

instructors can get students engaged in the course topics, they may find their students more 

intrinsically motivated to continue their studiesò (p. 83). 

When students with different learning abilities (high, average, and low) are present in a 

group, high-ability students are observed explaining to their low-ability colleagues (Saleh, 
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Lazonder & De Jong, 2007). High-ability learners can improve their cognitive processing 

capabilities while providing explanations, while low-ability students can benefit from their 

guidance (Saleh, Lazonder & de Jong, 2007; Schmitz & Winskel, 2008; Tutty & Klein, 

2008). 

Salmon, Ross, Pechenkina, and Chase (2015) provided the following positive 

findings when social media was carefully integrated into online courses taken by 155 

college students: improved learning through social communities, risen sense of belonging, 

and stronger connectedness with peers. 

According to research done by Barczyk and Duncan (2013) with 106 post-

secondary students, the students were positive about using Facebook and thought it 

improved their level of learning the course material and feeling connected to other 

students, with non-traditional students feeling the greatest effect. A study involving 155 

college students found that Facebook could be used to improve sharing of knowledge and 

networking in online higher education courses (Salmon et al., 2015). Furthermore, findings 

from a case study with graduates suggest that using Facebook to supplement course 

assignments and increase student engagement can improve learning and teaching (Ractham 

& Firpo, 2011). 

1.3.2.4. Studentsô Success 

Quality undergraduate education is defined by student success, but defining student 

success is not easily possible. Input-output framing, like productivity, can aid in trying to 

understand student success. George Kuh and colleagues conduct a review of the literature 

on student success and develop a framework to constitute student success factors (George, 

2006). The framework is a heuristic for input and output. Inputs are referred to as ñpre-

university experiencesò, and outputs are referred to as ñpost-university outcomesò. The 
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frameworkôs main part is the studentôs time at university, which is shown to be influenced 

by (A) ñstudent behaviorsò and (B) ñinstitutional conditionsò. Student behavior and 

institutional conditions drive ñstudent engagementò, which is framed as the main student 

success factor. In terms of facilitating success, the university has more control over 

institutional conditions than the time and effort students put into their studies. Universities, 

on the other hand, can help encourage positive student behaviors and improve formal 

instruction time by implementing more effective educational practices and providing high-

quality instruction (George, 2010) 

1.3.3. Knowledge Construction 

When individuals work cooperatively on a task, they can construct on each otherôs 

ideas to create new information and knowledge; additionally, engagement amongst 

members of the group can cause individuals to recognize differences in opposing 

viewpoints and defend their positions (Webb, Troper & Fall, 1995). According to Isalas 

(2004), collaborative learning is ña process of the social construction of knowledge that 

occurs in the context of communities of inquiryò (p. 302). This social knowledge 

construction process includes ñmutual engagement of participants in a synchronized effort 

to solve a problem togetherò (Roschelle and Behrend, 1995, p. 70). Through meaningful 

discourse and productive interaction, students create a common understanding and an 

interconnection of knowing during mutual engagement and problem solving (Benbunan-

Fich, Hiltz & Harasim, 2005). (Bernard, Rojo de Rubalcava & St-Pierre, 2000). 

ü Knowledge Sharing 

(Sheizaf.R & Daphne.R, 2005 as cited in Ariech, 2019) identify three key concepts 

in information sharing as follows: 
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1/ Information: data that has been examined and/or studied, carries a message, and is 

conveyed (Ahituv & Neumann, 1986). 

2/ Knowledge or expertise: is defined as a human quality based on data and information as 

well as values, insights, and experience. 

3/ Information sharing: the act of offering a valuable response to a request for information. 

According to (Cummings, 2004) (as cited in Gaál, Szabó, Obermayer & Csepregi, 

2015), knowledge sharing is the activity by which individualsô knowledge is transferred 

into an understandable and easy form that others can use. The task of helping others with 

knowledge and collaborating with others to solve problems, develop new ideas, or apply 

processes are referred to as knowledge sharing (p. 187). 
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CHAPTER TWO : DATA COLLECTION AN D ANALYSIS  

2.1. Section one: Data Analysis 

Introduction   

The present study is conducted for the sake of exploring the possible relationship 

between the studentsô (undergraduates) social media practices and their productivity and 

academic performance. Selecting the appropriate methodology and research tool for given 

research helps in building up a valid investigation. This chapter, hence, is devoted to 

introducing the research tool selected for this study, including its description, and the way 

it was administered as well as the analysis and general interpretation of the findings. 

2.1.1. Methodological Considerations 

The methodology is better expressed as the practical road through which the 

researcher reaches the aim of the study undertaken. The methodology enables the 

researcher to account for the nature of the data obtained, through the selection of an 

appropriate research tool, in order, in the end, to generate the findings (Leedy, 1993). In 

other words, the methodology makes the way of dealing with problematic topics less 

complicated. The methodology of any study is selected based on a specific standard. 

The aim of the study, the sample to be investigated, and the time available, are all 

significant factors in choosing the appropriate research tool for any study. 

2.1.2. Research Means and Sampling 

2.1.2.1. Means of Data Collection 

The method used to carry out this research is the mixed-methods approach. That is, 

using a combination of quantitative and qualitative methods to collect our data and 

analyzing our data both quantitatively and qualitatively. The qualitative method lies in our 
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use of direct observation of Facebook groups that students are part of to inspect their 

collaborative behaviors. The observation took place throughout the entire period of our 

research. We were trying to see what type of content they usually post and interact with, 

how they interact, how they collaborate, what they say, and so on. In the middle of our 

observation, we conducted questionnaires, which is our quantitative method. We selected a 

sample and hand them questionnaires that contain questions in three sections, which will 

be explained in the following parts. 

2.1.2.2. Population and Sampling 

We opted for first, second, and third-year LMD students of English as a foreign 

language (EFL) to be our population at the Department of English language at Lôarbi Ben 

Mhidi University, Oum El Bouaghi, during the academic year 2021/2022. Our population 

consists of 698 students and our sample consists of 70 students, representing 10% of the 

population. Students were chosen randomly from the whole population. The selection of 

such a sample was purposive based on the consideration that undergraduates may help us 

to get the required data about the importance of online collaboration between learners since 

they are more likely to interact academically on such a network (Facebook in our case) 

daily. 

2.1.2.3. Research Instruments 

The researchers opted for the use of the questionnaire due to many reasons. First, 

the studies of learnersô productivity prove to be difficult by nature especially because it 

takes place within the learners, and therefore, it is an unobservable phenomenon. The 

questionnaire is among the commonly used methods of research when it comes to 

assessing and collecting data related to such kinds of phenomena. Second, the reliance on 

the questionnaire as a research tool appears to be exclusive as we deem it an appropriate 
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process to gather data about the targeted population. Brown (2001) states that 

ñQuestionnaires are any research instrument that provides the present respondents with a 

series of questions to which they are to react either by writing out their answers or 

selecting from any existing answersò (p.6). The questionnaire is easy to administer for it 

provides clear views with the least effort and time. Richards (2005) points out that ñthose 

questionnaires are one of the well-known research tools, which enable the researcher to 

reach a larger number of subjects in a shorter timeò (p.60). They are easily structured and 

can obtain information that is relatively easy to tabulate and analyze. Therefore, the 

respondents will feel more comfortable using them because of their anonymity. Besides, an 

observation of studentsô Facebook group will be takes throughout the process. 

2.1.2.3.1. Studentsô Questionnaire 

The studentsô questionnaire (see appendix 1) consists of Thirty -Three (33) 

questions. These questions are designed to be clear, easy and in simple words to avoid 

students" confusion, also they were arranged in a logical order (from general to specific), 

so that students understand and therefore give appropriate answers. We used two types of 

questions; multiple-choice questions in which students are supposed to pick the appropriate 

answer from several choices. We also used closed questions in which students are required 

to choose ñyesò or ñnoò as an answer, and open-ended questions requiring them to 

elaborate on their point. Moreover, this questionnaire consists of three sections mainly: 

Section one: General information. 

Section two: Collaborative practices with EFL learners. 

Section three: Using social networking sites for collaborative learning. 
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2.1.2.3.2. Pilote Study 

As part of this research, a pilot study was conducted to determine the potentiality of 

our idea about the questionnaire and to check its feasibility. The questionnaire was given to 

a smaller sample size compared to our target. By collecting information from the previous 

sample, we concluded the following: 

o We noticed that students took a long time to answer all the questions. 

o Students were confused in the first question on how long they have been studying 

English. 

o We have made a typo mistake in question 15. 

Overall, the questions cover the vast majority of our research target audience and students 

did not encounter any problems in filling them. 

2.1.2.3.3. Analysis of the Main Findings 

The procedure for analysing data from the questionnaire is as follows : 

ü Statement of the questionnaires is presented as they appear. 

ü The results of the questions are expressed with tabular and graphic representations. 

ü Tables and graphs are accompanied by a brief comment on the data obtained with 

their percentages, to build a clearer image of the subject under investigation. 

 

2.1.2.4. Analysis of the Studentsô Questionnaire 

Section One: General Information  

Question 01: How long have you been studying English? 

 Frequency  Percentage % 
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8 years 22 31.4 

9 years 11 15.7 

10 years 19 27.1 

11 years 10 14.3 

Other 8 11.4 

Total 70 100 

Table 1. Studentsô Learning Experience 

 

Figure 4. Studentsô Learning Experience 

 

From the table and graph above, we notice that the majority of students (31.43%) 

have studied English for 8 years (27.1%) for 10 years showing that they started to learn 

English in middle school. While others, as they told us when trying the answer this 

question. They learned English at a very young age which makes it their first choice at 

university. These results show that the target sample would be able to perform different 

tasks and activities independently and students can take charge of their learning. 

 

 

 



49 
 

 

Question 02: Which year are you in? 

 Frequency  Percentage % 

 First -year 23 32.9 

Second-

year 

24 34.3 

Third -year 23 32.9 

Total 70 100 

                      Table 2. College Year 

 

Figure 5. College Year 

 

The table and graph above show that (34.3%) of our sample represents second-year 

students. While the remaining percentage is divided equally between first and third-year 

students. This explains that we dealt with the three levels equally. 

Question 03: Are you studying English because it is: 

 Frequency Percentage % 

 Your personal choice 45 45 

To do business 11 11 
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To get a better job 9 9 

To do research 13 13 

It gives a chance to 

communicate with people 

around the world 

22 22 

Total 100 100 

Table 3. The Studentsô English Learning Objective 

 

Figure 6. The Studentsô English Learning Objectives 

It is worthy to mention that, the majority of answers belong to the first category. 

That is to say,45% is the highest percentage of students who study English because it is 

their personal choice, so that they are intrinsically motivated which makes them 

productive. However, 22% of them choose that they study English because it gives them a 

chance to communicate with people around the world, so they can make new friends and 

share different cultures. Besides, 13% of the respondents study English to do research and 

use it more formally and academically. The rest of the students learn it to get a better job 

and better opportunities (9%) and to do business (11%). 
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NB: as appeared above in the table, the total number is 100 because the participants were 

able to choose more than one answer (including this question and many more multiple 

choices questions). So, it is obvious that the number is going to be more than 70 (our 

sample) 

Question 04: How can you evaluate your English level? 

 Frequency  Percentage % 

 Excellent 8 11.4 

Good 40 57.1 

Average 18 25.7 

Low 4 5.7 

Total 70 100 

 

Table 4. The Studentsô Level in English 

 

Figure 7. The Studentsô Level in English 

Concerning the studentsô level in English as is shown above, the results reveal that 

their level is good since the highest percentage for this option is 57.14% while 25.71% 

claim to have an average level. The remaining ones, 11.43% stand for excellent level in 

English while 5.71% chose that they have a low English level. The results reveal that the 
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learnersô perception of their level may affect the way they get along together to accomplish 

group work tasks as pointed out by Slavin, 1996 & Johnson, Johnson & Smith, 1995) 

Section Two: Collaborative Practices with EFL Learners 

Question 05: Do you agree that collaborative work helps you study better? 

 Frequency Percentage % 

 Strongly disagree 4 5.7 

Disagree 8 11.4 

Neutral 9 12.9 

Agree 44 62.9 

Strongly agree 5 7.1 

Total 70 100 

Table 5. Learnersô attitudes toward collaborative work 

As we see in the table above, 62.9% of the students agree that collaborative work 

helps them study better because it allows them to share different ideas and opinions and 

learn from each other. One of the answers was as follows: 

ñit makes me more confident to share my ideas even if they were wrong as well as             

in daily conversation because as a 1
st
-year student, I cannot talk English that fluently in 

front of my teachers the same with my classmates and even my best friendsò. 

 Finally, collaborative work has advantages as it has disadvantagesò and we think 

that this explanation summarizes it all makes 11.4% of the students disagree with this 

because they think that it is a distraction for them to work cooperatively and they prefer to 

get their work done individually. While 12.9% are neutral about collaborative work and 

they say that, it depends on the group you work with. 
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Question 06: Collaborative work is necessary for the ongoing process of learning. 

 

 Frequency  Percentage % 

 Strongly disagree 2 2.9 

Disagree 10 14.3 

Neutral 14 20 

Agree 43 61.4 

Strongly agree 1 1.4 

Total 70 100 

Table 6. Collaboration and learning 

It is worthy to mention that the majority of answers agree with a percentage of 

61.4% that CL is necessary for the ongoing process of learning which makes this result 

matches with the theoretical part that explains that CL is more than just putting students in 

groups and assigning the task. It helps the learning process easier and more challenging. 

Whereas, 14.3% of the students disagree with that. The reason for this can be due to the 

negative interdependence between them and their classmates or due to a negative 

experience when working collaboratively. While 20% claimed to be neutral.  

Question 07: If you agree, in what ways do the collaborative activities help you? 

 Frequency  Percentage % 

 Develop your linguistic and 

communicative skills 

44 51.8 

Raise your interest and 

engagement 

11 12.9 
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Help you to understand the 

content of the lesson 

15 17.6 

Learn about your mistakes 15 17.6 

Total 85 100 

               Table 7. Collaborative learning benefits. 

 

Figure 8. Collaborative learning benefits. 

The results in table 7 show that 44 participants (51.8% of the total group) opted for 

the first category (develop their linguistic and communicative skills), which means that CL 

develops their interpersonal skills and makes it easy for them to express and communicate 

freely by using and practicing their language. However, 17.6% opted for the third and the 

last category (CL help them to understand the content and learn about their mistakes), that 

is to say, I consider collaborative activities as a facilitator, for it helps them know their 

mistakes so they become self-assessed learners and make the content of the lesson easier 

and clear. Whereas, 12.9% feel more engaged and involved when they work in groups. 

Question 08: Do you agree that making several tasks and activities in groups encourages 

you to perform well and get high grades? 
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 Frequency  Percentage % 

 Strongly disagree 3 4.3 

Disagree 10 14.3 

Neutral 10 14.3 

Agree 38 54.3 

Strongly agree 9 12.9 

Total 70 100 

                 Table 8. Learnersô attitudes about  

As it is tabulated above, 54.3% and 12.9% agree and strongly agree that making 

several tasks and activities in groups boosts their academic performance and helps them to 

get high grades. While 14.3% stated the opposite may be because their performance is 

boosted when they study alone using their strategy. 

Question 09: To be an active learner means: 

 Frequency       Percentage % 

 To rely on myself in doing the 

activities without the groupôs help 

20 25.3 

To rely on groups' help in doing 

the activities 

7 8.9 

To work individually  19 24.1 

To work together with groups 

(divide responsibility) 

33 41.8 

Total 79 100 

                      Table 9. Studentsô view about active learner 
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Figure 9. Studentsô views about active learners 

According to the above results, 33 participants (41.8% of the total number of 

students) opted for the last category (working together with groups and dividing 

responsibilities), that is to say, that they feel active and productive when working in groups 

when there is a mutual influence. Besides, 25.3% prefer to rely on themselves in doing 

their activities with the groupôs help, which makes them responsible learners with some 

kind of guidance and support from the group members. Whereas, 24.1% choose to work 

individually and only 8.9% of them rely on the groupôs help in doing the activities. 

Question 10: Do you agree that learning will be more effective if you work with groups to 

discuss content, activities, and share information? 

 Frequency     Percentage % 

 Strongly disagree 4 5.7 

Disagree 9 12.9 

Neutral 22 31.4 

Agree 29 41.4 

Strongly agree 6 8.6 
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Total 70 100 

                   Table 10. Group work effectiveness 

The results above reveal that 41.4% of the participants agree that learning is more 

effective when they work with groups to discuss content, activities, and share information. 

Whereas 31.4% disagreed with this. 

Question 11: Do you agree that you are more dynamic when you work with groups, using 

many strategies to share knowledge and exchange ideas? 

 Frequency  Percentage % 

 Strongly disagree 3  4.3     

Disagree 11 15.7 

Neutral 10 14.3 

Agree 38 54.3 

Strongly agree 8 11.4 

Total 70 100 

Table 11. Being dynamic in the group 

According to the obtained data, we notice that the studentsô views are quite 

different. 38 students (54.3% of the total sample) which is the highest percentage chose 

that they are more dynamic when they work with groups, using many strategies to share 

and transfer knowledge among them. While exchanging information, students share ideas, 

use each otherôs resources, and coordinate their efforts to maximize their productivity and 

achievement. Whereas 11 students (15.7% of the total participants) disagree with this may 

be because they cannot learn with different strategies so they are not dynamic. 

 

Question 12: The learning process should depend much on the collective groups as: 
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 Frequency  Percentage % 

 The only source of information 1 1.4 

A facilitator of information  38 54.3 

The incentive to learners 13 18.6 

Intensive and facilitator of 

information  

18 25.7 

Total 70 100 

Table 12. Studentsô attitudes towards collective groups 

 

Figure 10. Studentsô attitudes towards collective groups 

According to the studentsô points of view, 54.29% of the participants think that the 

learning process should depend much on the collective groups as a facilitator of 

information which makes the learning atmosphere more beneficial and easier. Whereas, 

25.7% of them believe that it should depend much on the collective groups as intensive and 

facilitators of information. Besides, 13 students (18.6% of the total sample) opted for the 

incentive to learners, that is, when working collaboratively, learners feel motivated and 

willing to learn, share, and receive more knowledge. The smallest percentage is of a 

minority of 1 participant (1.4%) who depends only on groups in the learning process. 

Question 13: You would feel more comfortable if your group members are your friends. 
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 Frequency  Percentage % 

 Strongly disagree 2 2.9 

Disagree 4 5.7 

Neutral 12 17.1 

Agree 25 35.7 

Strongly agree 27 38.6 

Total 70 100 

Table 13. Group members 

As tabulated above, the majority of students (38.6% and 35.7%) prefer to study in 

an atmosphere they are familiar with that makes them more comfortable by creating a good 

comprehension and communication between group members. Whereas, a few percentages 

(5.7%) disagree with this. 

Question 14: You do better when your studying group guides you to plan your learning 

process. 

 Frequency  Percentage % 

 Strongly disagree 4 5.7 

Disagree 12 17.1 

Neutral 17 24.3 

Agree 27 38.6 

Strongly agree 10 14.3 

Total 70 100 

Table 14. Studentsô attitudes about group guidance 
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The results above show that 38.6% of students plan their learning process with their 

studying groupôs help or guidance. While others prefer to be autonomous in their learning 

process. 

Question 15: You feel motivated if you work cooperatively. 

 Frequency  Percentage % 

 Strongly disagree 5 7.1 

Disagree 7 10 

Neutral 14 20 

Agree 38 54.3 

Strongly agree 6 8.6 

Total 70 100 

Table 15. Collaboration and motivation 

As it is shown above, 54.3% and 8.6% of the participants feel motivated when they 

work cooperatively because they think that collaboration gives them a push to perform 

better and decreases the pressure among them and this matches our explanation in the 

literature review that collaborative learning raises studentsô motivation and productivity. 

Whereas the rest do not feel motivated and they explained this by saying that sometimes 

they feel distracted working with others and become less focused. 

Question 16: Do you face problems when you study alone? 

 Frequency  Percentage % 

 Yes 39 55.7 

No 31 44.3 

Total 70 100 

Table 16. Studentsô opinions about studying alone 
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Figure 11. Studentsô opinions about studying alone 

The results above indicate that 56% of our sample have problems when they study 

alone because they feel unproductive, less motivated, and most of the time bored when 

working in groups, especially with their friends. Hence, they sometimes neither know their 

mistakes nor correct them, which makes their learning process difficult. On the other hand, 

44% of the students do not face problems when they study alone and they prefer to be 

autonomous learners because they prefer to rely on themselves doing the work and not be 

restricted by others. 

Section three: Using Social Networking Sites for collaborative learning  

Question 17: Which social networks do you use the most? 

 Frequency Percentage % 

 Facebook 35 50 

Twitter  3 4.3 

Telegram 1 1.4 

Instagram 28 40 

Other 3 4.3 

Total 70 100 

            Table 17. Daily social networks 



62 
 

 

 

Figure 12. Daily social networks 

The figures show that 50% of students use Facebook daily which makes them 

familiar with everything related to Facebook which makes us focus more on Facebook as a 

social network in this study. Whereas 28 participants use Instagram the most for its 

popularity lately. The rest use other platforms like Twitter and telegramé. 

So, here, it can be seen that Fb is the most commonly used platform by students 

Question 18: How long have you been using social media? 

 Frequency  Percentage % 

 under 2 years 9 12.9 

3-4 years 19 27.1 

over 5 years 42 60 

Total 70 100 

Table 18. Studentsô social media seniority 
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Figure 13. Studentsô social media seniority 

The results show that the majority of students (60%) have using social media for 

over 5 years which shows that it becomes a part of their daily activities while others started 

using social networks when they enter university as they told us. 

Question 19: What are your uses for social media? 

 

 

Frequency      Percentage % 

 Social 55 39.9 

Professional 21 15.2 

Academic 28 20.3 

Entertainment 34 24.6 

Total 138 100 

Table 19. Social media uses 
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Figure 14. Social media uses 

As shown above, students use social media for different reasons starting with 

entertainment (24.6% of the whole sample) by providing amusement and assisting in 

reducing tension to a large degree. Nearly 40% use it to make connections whether with 

friends or from other countries and share different cultures. Besides, social media is also 

used for academic purposes and 20.3% of our sample agree with this and use it to do 

research or studies by having a rich background on the subject they are looking for. 

Finally, 15.2% use it for professional matters like developing their business. 

Question 20: Do you think that social media is beneficial for you? Please, explain. 

According to the majority of students, social media plays an important role in their 

life. They found it often easier and more convenient to access and provide information. 

They say that it helps them to stay connected with their teachers, share knowledge and gain 

credibility, and acquire information and experience from others who have already been 

where they are now. It also improves knowledge retention, understanding, and all this if it 

is used in a good way. Whereas, a few of them say that social media is a waste of time and 

addiction and this is maybe because they lack technical skills and social media 

management. 
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Question 21: Which platforms do you think are most beneficial? Please, explain how and 

why? 

Social media is a pillar of many peopleôs daily lives and there are 4.65 billion social 

media users but not all platforms are beneficial for people. Most of the students use google, 

youtube, and Facebook daily and they benefit by learning or sharing different knowledge. 

As explained in their answers, they use Facebook groups and pages to master languages for 

instance, or study which makes them motivated and flexible with others. Moreover, they 

access youtube and google to watch videos or documentaries about a specific topic. 

Overall, those platforms are helpful if they are used properly. 

Question 22: Do you agree that social media has affected your productivity (academic 

performance)?  

 Frequency  Percentage % 

 Strongly disagree 3 4.3 

Disagree 6 8.6 

Neutral 13 18.6 

Agree 30 42.9 

Strongly agree 18 25.7 

Total 70 100 

            Table 22. Social media and productivity 

As it is tabulated above, 42.9% and 25.7% of participants agree that social media 

affects their productivity and academic performance. They feel more engaged and 

motivated so they can be more productive, and sometimes, when they overuse social 

media, it becomes a distraction and time wasting that makes them unproductive. While a 

few percent claim that, their productivity has nothing to do with social media. 
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Question 23:  How long have you had a Facebook account? 

 Frequency  Percentage % 

 less than 1 year 5 7.1 

2 years 7 10 

3 years 15 21.4 

more than 3 years 43 61.4 

Total 70 100 

Table 23. Studentsô FB account seniority 

 

 

Figure 15. Studentsô FB account seniority 

The question above tests studentsô familiarity with using FB. The results indicate 

that the majority of the participants (61.4%) are familiar with FB usage since they have 

used it for more than 3 years, while only 7.1% of the participants are more or fewer 

newbies (less than 1 year) in using Facebook. 

Question 24: How long do you spend on Facebook during a typical day? 

 Frequency  Percentage % 

 15-30 mins 9 12.9 

30 mins-1 hour 25 35.7 
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1-2 hours 10 14.3 

2-3 hours 15 21.4 

more than 3 hours 11 15.7 

Total 70 100 

              Table 24. Frequency of FB access per day 

 

 

Figure 16. Frequency of FB access per day 

In terms of frequency of access. The results showed that 35.7% of the participants 

have daily access to FB that exceeds 30 minutes a day, which considers being an 

appropriate time. While 21.4%, spend 2 to 3 hours using their Facebook. Whereas, the 

results reflected that 15.7% could be considered addicted to FB with access for more than 3 

hours. 

Question 25: How many friends do you have on your Facebook profile? 

 Frequency  Percentage % 

 10-50 35 50 

50-100 12 17.1 

100-200 8 11.4 

more than 200 15 21.4 
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Total 70 100 

Table 25. Number of friends on studentsô Facebook profile 

 

 

Figure 17. Number of friends on studentsô Facebook profile 

The results above revealed that the number of contacts of most of those who filled 

the questionnaire (50%) has from 10 to 50 friends on their profile, whereas 17.1% declared 

that they have between 50 to 100 friends on their FB profiles. Only seven (08) students 

have more than 100 contacts. The remaining 21.4% have more than 200 contacts. 

Question 26: What most attracted you to use Facebook? 

 
Frequency Percentage % 

 instant access to information 25 25.5 

looking for professional 

opportunities 

20 20.4 

sharing academic matters 23 23.5 

find friends with similar interests 20 20.4 

Other 10 10.2 

Total 98 100 
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Table 26. Reasons for using Facebook 

 

Figure 18. Reasons for using Facebook 

Providing an opportunity to select multiple answers, this question item attempted to 

establish quantitatively the reasons behind using FB applications. 25.5% showed that it is 

for instant access to information which makes it easier for them to search about different 

topics. 23.47% to share academic matters and transfer knowledge. 20.4% to find friends 

with similar interests and the same percentage to look for professional opportunities, 

whereas only 10.2% of the participants indicated that they are attracted to FB for other 

reasons like joining their study groups looking for updates. 

Question 27: Do you ever use Facebook for academic matters? 

 Frequency  Percentage % 

 Yes 56 80 

No 14 20 

Total 70 100 

Table 27. Academic use of Facebook 
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Figure 19. Academic use of Facebook 

The graph above shows that the majority of students (80%) use Facebook for 

academic matters which offers the opportunity to re-engage individuals with learning and 

education by developing learners' critical thinking skills and raises the sense of 

collaboration and homogeneity among them. Whereas, only 20% of our sample use it for 

other different matters. 

Question 28: What groups do you use the most on Facebook that keeps you updated 

during your learning process? 

The majority of answers were their department group (English Department OEB 

all levels) or groups and pages related to English like 1001 groups. Therefore, as is 

indicated, almost all students use their department group to keep them updated during their 

learning process. 

Question 29: Do you think your use of Facebook changed in any way since you joined the 

closed group named: English Department OEB (All Levels) for all levels  

 Frequency  Percentage % 

 Yes 46 65.7 

No 24 34.3 

Total 70 100 

Table 29. Effect of using the closed group on studentsô Facebook usage 
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Figure 20. Effect of using the closed group on studentsô Facebook usage 

This question-item purports to know if joining the closed group has affected the 

participantsô FB usage. Most of the participants (65.7%) admitted the closed group to be 

very useful in such a way that it allows for participating in various academic conversations 

with other members as well as teachers, hence, becoming active users of FB. One student 

reported that he/she cannot spend a single day without checking his/her Facebook account 

to see what other members have Posted while others said that it is a must to follow the 

group and his/her use of Facebook becomes more academic since he/she joined the group. 

Question 30: Do you feel that your interaction with your peers inside the group helps you 

to achieve better results and keep you updated? 

 Frequency  Percentage % 

 Yes 45 64.3 

No 25 35.7 

Total 70 100 

Table 30. Students´ Attitudes on Interacting Online with Peers 
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Figure 21. Studentsô Attitudes on Interacting Online with Peers 

This question-item targets to indicate if interaction with peers inside the group, 

improves the participantsô academic performance. The data obtained unveiled that 64.3% 

of the participants showed a positive attitude towards such interaction with their peers, 

since, according to them, it provides a classroom-like environment, where students can 

collaborate and express themselves out of any kind of stress or pressure, the way it 

frequently happens in face-to-face interaction with peers. Students, encouraged by the 

informality of this online environment, would have more freedom, and be less hesitant to 

make comments on different academic issues. Interaction, this way, will bridge the gap 

between students, hence, helping to yield better academic achievement. Whereas 35.7% 

prefer not to interact with others and they can achieve better results by studying 

individually. 

Question 31: Do you believe interaction with other students through Facebook can support 

your educational matters? 

 Frequency  Percentage % 

 Yes 50 71.4 

No 20 28.6 

Total 70 100 
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Table 31. Prospects of interaction in FB for educational matters 

 

Figure 22.  Prospects of interaction in FB for educational matters 

The questionnaire went further in exploring if interaction through FB is supportive 

to studentsô academic matters. The results showed that 71.4% of the respondents agreed to 

be supportive; whereas, 28.6% showed a disagreement. Some participants claimed that FB 

is useful in such a way that students can exchange a lot of information, and notify members 

of the closed group about what may be missed in a formal classroom, and since English is 

the medium used for interaction, new expressions and words are to be learned. FB is an 

effective tool for sharing ideas as well as posting reminders. One participant says that 

he/she now can see improvement in his/her learning process and educational matters. 

Question 32: Do you agree that you would be motivated to study when you use social 

media for collaborative learning? 

 Frequency  Percentage % 

 Strongly disagree 3 4.3 

Disagree 10 14.3 

Neutral 14 20 

Agree 34 48.57 

Strongly agree 9 12.9 
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Total 70 100 

 Table 32. Social media collaboration and motivation  

As is tabulated above, 48.57% feel motivated when they use social media for 

collaborative learning because it provides a smoother and more direct communication tool 

between students. This confirms our literature view that online collaboration motivated 

students and makes them productive. 

Question 33: What is your perception about the impact of platforms like Facebook groups 

on learning outcomes? 

 Frequency  Percentage % 

 I have learned how to get along in 

group work with different kinds of 

students 

33 47.1 

I have acquired useful knowledge 

and skills related to my subject area 

20 28.6 

Joining the closed group has enabled 

me to become an effective member of 

a group 

17 24.3 

Total 70 100 

    Table 33. Studentsô Perception about the Academic Impact of SNSs 
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        Figure 23. Studentsô Perception about the Academic Impact of SNSs 

Always concerning their attitudes vis-a-vis the use of SNSs, FB groups namely, for 

educational purposes. The figures above reveal that students´ perceptions about the impact 

of these spaces on learning outcomes vary since the first choice is the appropriate one for 

47.1% of students whether the two other options vary slightly. The data obtained revealed 

that most of the participants are positive about the value of social networks in their 

academic matters and learning engagement, which reflects the importance of interaction, 

this online environment affords. 

2.1.2. Interpretation an d Discussion of the Main Findings: 

For the sake of answering the projected research questions, and gaining further 

insight towards the perception and the role of studentsô online collaborative practices in the 

development of their productivity and academic performance, we redirect our attention in 

this section to discuss the aforementioned results in relation to the major research 

questions. The discussion will, thus, be based on the three main research questions 

addressed in the study, and presented based on the evaluation and interpretation of the 

results obtained from our analysis. 

The first Hypothesis was formulated to serve as a guide and provide an answer to 

the first research question: Does the use of social media platforms have a positive or 

negative effect on undergraduate studentsô productivity? If so, how does the use of social 
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media and networking groupôs impact on productivity and academic performance of 

undergraduates? 

The data obtained seem to confirm our prediction that a considerable number of 

students are making use of social networks (FB groups) for educational matters. The 

majority of participants confirmed that they make daily access to FB for educational goals 

since this platform has a positive effect on their productivity and academic performance. 

The students, further, revealed that they have acquired useful knowledge and skills, and 

developed their sense of interaction and collaboration within the group. The data obtained 

from the questionnaire are quite reasonable to support our view not to reject the first 

hypothesis. 

Regarding the second hypothesis, which was designed to answer the second 

research question: what are the studentsô attitudes towards their use of social media for 

learning purposes? The showcased study unveiled that students are more attracted to using 

Facebook groups to share academic matters and stay updated about their learning process. 

Besides, the majority of them have positive attitudes towards this use. In this regard, 

students who interact regularly, posting questions, were observed to have a stronger 

relationship, allowing them to share their knowledge and at the same time have access to 

specific and targeted ones in a given field of interest. The confirmation of the first 

hypothesis, further, paves the road for the researchers not to reject the second one. FB 

proves to be a good platform for the students to share their academic matters, and maintain 

the team-working skills necessary to make students show more interest in lessons, and, 

hence, make the learning process more enjoyable. 
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2.2. Section two: Participant Observation 

This section aims at investigating whether Undergraduate Students use social media 

for education. It includes the description and the administration of the participant 

observation, the sample, as well as the results analysis and its interpretations. 

2.2.1. Description of Participant Observation 

 The observation took place throughout the entire period of our research. Our 

observation aim is to know whether undergraduate students at the department of English at 

Larbi Ben MôHidi University, Oum El Bouaghi, use the Facebook group that called 

ñEnglish Departement OEB (All Levels)ò as an instrument for developing their learning. 

The page contains different resources, such as posts concerning the English language, 

pictures selected for education, and others concerning cultural knowledge, handouts, 

lectures, and supervision matters.  

 The participants portray this social website to be an Environment, where students 

tend to transfer their relationships with classmates to friendships; hence, a community of 

learners is to be established through daily interactions.  

   The observation, also, revealed this electronic contact for academic purposes yields 

an academic environment, which leads to relationships building between students who 

previously did not even know each other, hence, students, would truly learn from othersô 

contributions, by making a range of opinions on some objects, which, unarguably, adds an 

academic value to the discussion topics. Students feel free, by then, to engage in talks and 

express themselves in ways in which they feel comfortable. Light-hearted humour occurs 

alongside serious and deep contributions. Students, in this regard, admitted that they had 

fun within the closed group. 
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The observation obtained seems to confirm our prediction that a considerable 

number of students are making use of social networks FB for educational matters. The 

majority of participants confirmed that they make daily access to FB for educational goals. 

The students, further, revealed that they have acquired useful knowledge and skills, and 

developed their sense of interaction and collaboration within the group. 

2.2.2. Population  

   This study is implemented with all the members of students in the English 

department of Larbi Ben MôHidi University, Oum El Bouaghi. The study was done online 

by observing a Facebook page and the students membered in. Moreover, all the 

participants in this study were females and males. 

2.2.3. Descriptive of the Analysis Data 

   The study is done online through a Facebook page, during the academic year 

2021/2022. The participants of the study allowed the opportunity to follow the page posts, 

watch and comment, see the pictures and read the notes as well as make likes freely 

without any pressure. 

2.2.3.1. Student interaction  

Students can collaborate and express themselves out of the group posts, as we can 

see this in (Appendix 5) the way it frequently happens in face-to-face interaction with 

peers. Students, encouraged by the informality of this online environment, would have 

more freedom, and be less hesitant to make comments on different academic issues. As we 

can see in (Appendix 5), the participants showed positive attitudes towards such interaction 

with their peers. They can collaborate and express themselves out of any kind of stress or 

pressure, the way it frequently happens in face-to-face interaction with peers. Students, 

encouraged by the informality of this online environment, would have more freedom, and 
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be less hesitant to make comments on different academic issues. These pictures are an 

example of what we said above: 

  

2.2.3.2. Studentôs Collaboration  

The participants acknowledge the importance of collaboration with such kind of 

posts. We observed that interacting students through Facebook group, according to 

participants, reflect highly sense of collaboration (Appendix 2). These pictures show the 

extent of their cooperation with each other: 
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2.2.3.3. The Effectiveness of Facebook 

Getting directly to the main purpose of the present observation, we reported a set of 

remarks; we shall give an outline of them as follows: 

× They share posts to provide information about courses. For e.g.: lecturerôs notification 

on the course, changes to lecture times and locations (Appendix2) 

× Students feel free with their teachers to comment on any post or to post their own 

questions regarding course material.  (Appendix2) 

× FB allows teachers to share electronic books and additional information, which have 

not been talked about in formal classes. (Appendix 4)  

× Students tend to read more as they are attracted by the titles of the material shared with 

them. (Appendix 2)  

×  Suitable and helpful to create a joint level of ambition, and represent an opportunity to 

share a lot of ideas and points of view, which may be missed in formal classes. 

(Appendix 2) 

2.2.3.4. Studentôs Posts  

A very common practice in this group is sharing lectures. Many students ask for 

lectures or share them depending on their level and needs. Lessons are the most important 

part of student productivity and having the opportunity to obtain any lecture at any given 

time is surely beneficial to them. Several years back, students would have to go to óal 

basaerô library to obtain handouts. Although the use of Moodle has facilitated this process 

for them, Facebook is still much more convenient for many of them, as they do not 

necessarily need internet connection to access it because network companies such as 

Ooredoo introduced the possibility of connecting to Facebook with zero data needed. 



81 
 

 

When informally asked, most students said that they preferred retrieving content from 

Facebook rather than Moodle because it is said to be more convenient for them. Since 

productivity and having constant access to educational content are closely related, students 

will at least make the slightest effort needed to develop their performance. 

In addition to handouts, students are often notified about changes in the timetable, 

consultation sessions, exams, test schedules, and so forth (Appendix 2). Students are, 

therefore, kept up to date with any changes that take place in the Department. Although 

this does not seem to be directly associated with productivity. The fact that these statuses 

help them in being on time surely affects their productivity because attending classes, not 

missing deadlines, knowing exactly when tests are taking place and whether there has been 

any change in the schedule are factors that contribute to studentsô productivity and 

maximise their learning opportunities. Here another example of studentôs posts about 

sharing lessons and updats: 
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2.2.3.5. Student Solidarity 

As it can be seen in the pictures above, undergraduate studentsô collaborative 

practices are closely related to tutorial and exam results. Evidently, grades are a constituent 

part of studentsô academic productivity. Although these marks can be retrieved from other 

networks such as Moodle, students seem to find it so much easier to retrieve them from 

Facebook. This appears to go back to two possible reasons. The first one is convenience. 

The younger generations are connected to social networks including Facebook almost 

around the clock and getting notified or checking their marks on these networks seems like 

an effortless thing to do. In addition, networks such as Ooredoo and Mobilis offer free 

Facebook connection, meaning that students do not have to have 3G or 4G to connect to 

Facebook. The second possible reason is that they seem to find comfort in one anotherôs 

comments. Many students decide to vent in the comments section (Appendix 5).  They 

complain about relatively unsatisfactory grades and show their satisfaction when the 

grades are good. This type of connection between students on Facebook seems to create a 

sense of solidarity, which is the basis of their collaborative practices. This solidarity 

ensures that students are motivated to work harder and possibly even achieve their 

potential. Like we see here in these pictures: 
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2.2.3.6. Teachersô Posts 

As presented in (Appendix 4), teachers tend to post everything in the group to make 

the process easier for students who do not have access to the Moodle platform. They post 

assignments, lectures, grades, or announcements. (Appendix 4) is represents a teacherôs 

announcement about an important event for undergraduates about ñResearch Methodology 

Essentialsò which is a conference where they can learn from experienced and great 

teachers in the field. Since students are interested in this kind of program, they will be 

highly motivated and excited to attend such a special event and benefit from this 

opportunity. Teachers within this learning group try to create a good student-teacher 

relationship and be more connected to their students by extending their learning beyond the 

prescribed reading curriculum. Therefore, students will feel more engaged and that they are 

a vital part of the learning process (their opinions matter, and their questions are 

welcomed). In addition to this point, I remembered when I was in my first year at 

university; this group helped me a lot. My teacher of phonetics was always there for our 

concerns, and he was very helpful by posting additional information and resources related 

to his module so that students would gain a better understanding of the subject area. These 

two pictures above represent what we said in this paragraph: 
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2.2.4. Results of the Observation 

The subjects of the study followed the page posts daily, because they found the 

page contains important and addressed their weaknesses in learning the target language. 

Moreover, the participants showed greater interest in the page and its contents. In addition 

to that, the participants stated that it is interesting and helpful for them in their learning of 

English as a Foreign Language. It can be said that FB is a stress-free environment because 

the participants feel relaxed and confident when they express their ideas and opinions as 

well as share information. In addition to that, students stated that Facebook helps them to 

be active learners and it decreases their feelings of shyness as the page helps them to learn 

more about the course content without caring about the time and space limits. Moreover, 

they stated that FB gives them energy, power, and unlimited chances to refresh and 

develop what they have learned in class. As well as it develops their sense of autonomy in 

learning and makes them more responsible for their learning. 

2.2.5. Results Interpretation 

The observation has been concluded that: 

1- The page helps the participants to find information and everything that they need for 

their learning of English.  

2- Facebook helps the learners to join conversations without being worried about how they 

say things and they feel relaxed and confident when they make comments. 

3- Facebook is a good place to learn because it fosters both interaction and communication, 

and it positively affects the learning process. 

4- Facebook helps the learners to generate their ideas. 
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5- Facebook is a facilitative tool because it overcomes the problem of passive participation 

of the learners in class discussions. 

6- With its features, Facebook plays a vital role in motivating students to be self-reliable in 

their learning. 

Conclusion  

This section provided a brief description of the observation used in this piece of 

research. Participant observation was exploited to gather the data. Furthermore, a 

description of the sample population was presented in this section. It dealt with the 

participant observation, its results analysis, and interpretations and what is revealed by the 

results obtained from the participant observation conducted by Students about the use of 

Facebook as a tool for learning. 

To sum up, the result obtained from this observation is that Facebook is the most 

powerful educational strategy, which students learn in groups for achieving common goals. 

They are expected to learn together, required, defined, understand as well as helped each 

other, by share ideas, correct mistakes, develop higher level thinking skills during 

discussion among groups. 

 














































































